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Abstract
This portfolio provides an insight into the development of a trainee sport psychology
practitioner’s journey through the Professional Doctorate in Sport and Exercise
Psychology at Liverpool John Moores University.
The portfolio provides evidence, through a combination of consultancy, research, and
reflective practice, of how the trainee sport psychology practitioner successfully meets the
competencies (professional standards, consultancy, research, and dissemination) of the
British Psychological Society’s (BPS) Stage Two training pathway. The three applied case
studies and one applied teaching case study provide a critical and reflective insight into the
work conducted with elite athletes and coaches from a variety of sports. These applied
consultancy experiences allowed the trainee practitioner to develop a coherent and
congruent philosophy of practice, which can now be confidently delivered across contexts
and cultures. Throughout these applied experiences, the trainee practitioner was able to
demonstrate diversity in their training by working with multiple sports (gymnastics,
triathlon, wrestling, rugby-league, football, and golf). The reflective log highlights the
critical moments experienced by the author throughout this journey, which support the
development of a coherent personal and professional identity.
The two empirical papers and systematic review attempt to bridge the gap between theory
and practice by exploring topics such as; use of psychology within the coaching context,
importance of reflective practice for optimal practitioner development, and the impact
critical moments have on the practitioner individuation journey of applied sport
psychology practitioners. The research, combined with the opportunities to disseminate at
conferences and as a Lecturer of Sport Psychology, allowed the author to understand how

his values and beliefs transferred across his consultancy, teaching, and research.
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Professional Doctorate in Sport and Exercise Psychology

Practice Logbook

«5’*39& The

British
Psychological
Sl Society

Professional Standards (incl. CPD)

Client details Location Date(s) Nature of the activity Contact Hours Placement Host details (if
applicable)
NW Liverpool John 01/06/17 Overview of the programme 5 hours N/A
Moores Plan of training
University
NW University of 02/06/17 Reading literature and planning a lecture on 10 hours N/A

Bolton

‘Athletic Burnout’




NW Liverpool John 08/06/17 ‘Being a Sport Psychologist’ 5 hours N/A
Moores
University
NW University of 09/06/17 | Reading ‘Being a Sport Psychologist’ (Keegan, 1 hour N/A
Bolton 2016)
NW Home 10/06/17 Reading literature on how to conduct a 3 hours N/A
systematic review
(Tod & Eubank, 2017; Tamminen & Holt,
2010)
NW University of 13/06/17 | Reading ‘Being a Sport Psychologist’ (Keegan, 3 hours N/A

Bolton

2016)

Planning ‘Being a Sport Psychologist’ Lecture




NW Liverpool John 15/06/17 Reflective Practice & 5 hours N/A

Moores Ethical Standards
University

NW University of 19/06/17 Read: Chandler et al. (2016) 1 hour N/A
Bolton

NW University of 19/06/17 Read: Roderick and Gibbons: “to thine own 1 hour N/A
Bolton self be true”

NW University of 21/06/17 | Read: Preferred reporting items for systematic 1 hour N/A
Bolton reviews (Shamseer et al., 2015)

NW University of 29/06/17 Read: Carless and Douglass (2008) 1 hour N/A
Bolton

NW University of 07/07/17 Read Treadgold (1999) Transcendent 1 hour N/A

Bolton

Vocations...




NW Liverpool John 19/07/17 Read: Ronnestad & Stovholt (2003) 1 hour N/A

Moores
University

NW University of 20/07/17 Read: How to Conduct a Systematic Review 1 hour N/A
Bolton (Bolland, Cherry & Dickson, 2014)

NW University of 20/07/17 Read: Tod, Anderson and Marchant (2009) 1 hour N/A
Bolton

NW University of 20/07/17 Read: Foltz et al., (2015) 1 hour N/A
Bolton

NW University of 20/07/17 Read: Fitzpatrick, Monda & Wooding (2016) 1 hour N/A
Bolton

NW University of 20/07/17 Read: McEwan & Tod (2015) 1 hour N/A

Bolton

10



NW University of 03/08/17 | Read: The Developing Practitioner (Ronnestad 2 hours N/A
Bolton & Skovholt, 2013)

NW University of 04/08/17 Read 7 journals on Coach development 5 hours N/A
Bolton literature (technology)

NW University of 09/08/17 Read 5 journals: Player-Parent-Coach 5 hours N/A
Bolton relationship literature

NW Liverpool John Read: The Developing Practitioner (Ronnestad 1 hour N/A
Moores & Skovholt, 2013)

University

NW University of 21/08/17 | Reading ‘Being a Sport Psychologist’ (Keegan, 3 hours N/A

Bolton 2016)
Planning ‘Being a Sport Psychologist’ Lecture
NW University of 21/08/17 Read: Research methods for sport studies 2 hours N/A

Bolton

11



NW University of 23 & Read: 10 journal articles on visual attention 8 hours N/A
Bolton 24/08/17

NW University of 18/09/17 Read: Friesen & Orlick (2010) 30 minutes N/A
Bolton

NW University of 25/09/17- PgCert 45 hours N/A
Bolton 15/01/18

NW University of 21/10/17 Read: 3 articles related to fear, anxiety and 3 hours N/A
Bolton stress in elite gymnastics

NW Liverpool John 26/10/17 | Read: Case Study on working with a 9-year-old 1 hour N/A
Moores Gymnast

University

12



NW Liverpool John 27/10/17 | Athlete/Coach Presentations delivered by Prof 5 hours N/A
Moores Doc students
University
NW Liverpool John 12/11/17 Practitioner Growth & 5 hours N/A
Moores Assessment Overview
University
NW University of 08/11/17 Read: Brady vs Maynard 1 hour N/A
Bolton
NW University of 14/11/17 Read 5 articles on mental toughness 5 hours N/A
Bolton
NW University of 20/11/17 Read 2 articles on mental toughness 2 hours N/A

Bolton

13



NW Liverpool John 23/11/17 Performance and Well-Being 5 hours N/A
Moores
University
NW Liverpool John 23/11/17 Read: Devaney et al. (2017) 1 hour N/A
Moores
University
NW Liverpool John 07/12/17 Read: Moira Lafferty x2 2 hours N/A
Moores
University
NW Liverpool John 07/12/17 Use of videos and music within applied sport 5 hours N/A
Moores psychology practice
University
NW University of 11/01/18 Read: Experiences of parents and athletes in 3 hours N/A

Bolton

gymnastics

14



NW Liverpool John 25/01/18 Read: Case Study 6: Integrated Sport/Clinical 30 minutes N/A
Moores Psychology
University
NW University of 29/01/18 — PgCert 45 hours N/A
Bolton 18/06/18
NW Liverpool John 25/01/18 Meeting with Martin Eubank 30 minutes N/A
Moores
University
NW Liverpool John 25/01/18 Read: Blurred Lines (Roberts, Faull & Tod, 1 hour N/A
Moores 2016)
University
NW University of 01/02/18 Read: David Tod’s Chapter 1 (Systematic 30 minutes N/A

Bolton

Review)

15



NW University of 28/02/18 Conference: Challenges faced by academics 3 hours N/A
Bolton
NW University of 28/02/18 READ: Four reflective articles of practitioner 3 hours N/A
Bolton development
NW Liverpool John 09/03/18 Meeting with Ben Paszowec: sharing 2 hours N/A
Moores consultancy experiences
University
NW Liverpool John 09/03/18 | Read: Handbook of qualitative research in sport 1 hour N/A
Moores exercise and health (chapters 4 and 20)
University
NW Liverpool John 22/03/18 Read 4 articles on transitions and dual careers 2 hours N/A
Moores
University

16



NW University of 01/05/18 — | Read 15 articles of developing employability 20 hours N/A
Bolton 17/05/18 skills in students (graduate attributes)

NW University of 08/06/18 Read research on transference and 3 hours N/A
Bolton countertransference in sport psychology service

delivery

NW University of 13/07/18 Read ‘more than meets the (Rationalistic) Eye 1 hour N/A
Bolton (neophyte reflections)

NW University of 13/07/18 1 hour N/A

Read Messina et al., (2018) — therapist
Bolton
characteristics

NW University of 17/09/18 Read 3 Coach Education/Analysis papers 3 hours N/A
Bolton

NW University of 28/09/18 | Read 4 journals in relation to mental health and 3 hours N/A

Bolton

transitions

17



NW University of 24/10/18 Read Tod’s Chapter 4 and ENTREQ 3 hours N/A
Bolton

NW University of 01/10/18 Read Tod’s Chapter 3 30 minutes N/A
Bolton

NW University of 05/11/18 Read research related to Dual-Careers 3 hours N/A
Bolton

NW University of 31/01/19 Read research related to Personality in Elite 5 hours N/A
Bolton Athletes

NW University of 31/01/19 Reflection: Charging Private Clients 3 hours N/A
Bolton

NW University of 07/02/19 Read research related to Confidence in Elite 5 hours N/A
Bolton Athletes

NW University of 14/02/19 Read research related to Anxiety in Elite 5 hours N/A

Bolton

Athletes

18



NW University of 21/02/19 Read research related countertransference and 3 hours N/A
Bolton dependency

NW Liverpool John 28/02/19 Writing Consultancy Case Studies 6 hours N/A
Moores

University

NW University of 20/05/19 Read ‘7 Basic Plots’ 4 hours N/A
Bolton

NW University of 03/06/19 Read: McEwan, Tod & Eubank (2019) 1 hour N/A
Bolton Professional Individuation

NW University of 23/07/19 Reflection: countertransference and 5 hours N/A
Bolton dependency

NW University of 20/08/19 | Read research on Practitioner Development and 6 hours N/A

Bolton

Self-Care

19



NW University of 02/09/19 Read: The boy behind the bravado 1 hour N/A
Bolton
NW Liverpool John 23/09/19 LJMU football exchange conference 8 hours N/A
Moores
University
NW Burnley F.C. 07/10/19- Engaged in supervisor, peer, and individual 25 hours Burnley F.C.
02/03/20 reflection surrounding challenges to

confidentiality, storing confidential
information, and working as part of an MDT at

a professional football club
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NW

Burnley F.C.

07/10/19-

02/03/20

Liaise with Sport Psychiatrist and club
doctor(s) to discuss players that potentially
require referral/further additional (specialist)
support — also reviewed past and present case
studies from each discipline to improve
understanding of ethical decisions to be made
and how each discipline can contribute towards
overall development (well-being and

performance)

20 hours

Burnley F.C.

21



NW

Burnley F.C.

07/10/19-

02/03/20

Engaged in peer reflection (with the sport
psychology practitioner at Aston Villa F.C.)
about the challenges of delivering sport
psychology in a football context (lack of time
with players, lack of understanding from
support staff/coaches, lack of ‘buy-in from

players’ and working as part of a MDT)

50 hours

Burnley F.C.

NW

Burnley F.C.

07/10/19-

02/03/20

Liaised with practitioners from Manchester
United, Blackburn, Nottingham Forest,
Everton, and Aston Villa about ‘best practice’
in relation to implementing a philosophy of
practice in professional football and how best
to meet the demands of the EPPP (performance

profiling)

20 hours

Burnley F.C.

22



NW University of 27/02/20 Read about the philosophical roots of CBT 5 hours N/A
Bolton

NW University of 27/02/20- Engaged in meta-reflection in relation to 20 hours N/A
Bolton 01/03/20 practice log (amount of reading I’ve engaged

in, lack of formal CPD, reliance on peer
reflection vs supervisor reflection, anxiety
surrounding consultancy hours, challenges of
the systematic review, teaching at the

University)

23



NW

University of

Bolton

27/02/20-

01/03/20

Engaged in meta-reflection in relation to the
reflective log (re-read each reflective entry and
asked myself further questions (layering my
reflections) to best prepare for the viva and
evidence how my approach to practice has
changed throughout the length of the course)
specific questions raised: What type of
relationships do/should I create with my
clients? How does my sense of comfort in the

consultancy process impact the relationship?

30 hours

N/A

TOTAL =365

24



Consultancy

Client details Location Date(s) Nature of the activity Contact Hours Placement Host details (if
applicable)

NW Hotel Football 09/06/17 Placement goals agreed 2 hours Salford City F.C.

(Manchester) ‘Fees discussed’
Role clarity established
NW University of 13/06/17 Reflection: Agreed Goals 2 hours Salford City F.C.
Bolton (From full-time to part-time)

NW Salford City 28/06/17 Meeting with 1% team staff and 3 hours Salford City F.C.
F.C. technical director

NW University of 29/06/17 Reflection: Practitioner identity 1 hour Salford City F.C.

Bolton

25



NW Liverpool John 05/07/17 Philosophical Assumptions and 5 hours N/A
Moores Consultancy
University
NW Liverpool John 06/07/17 Philosophical Assumptions and 5 hours N/A
Moores Consultancy
University
NW University of 07/07/17 Reflection: Practitioner 1 hour Salford City F.C.
Bolton Identity continued...
NW Liverpool John 19/07/17 Reflection: Philosophical 2 hours N/A
Moores Assumptions
University
NW Ewen Fields 01/08/17 Attended Salford City F.C. vs 2 hours Salford City F.C.

Rochdale F.C.

26



NW Moor Lane 05/08/17 Attended Salford City F.C. vs 2 hours Salford City F.C.
Darlington F.C.
NW Liverpool John 10/08/17 ‘Intake in consultancy’ & 5 hours N/A
Moores ‘needs analysis and case
University formulation in consultancy’
NW University of 05/10/17 Meeting with SH (Triathlete) 1 hour N/A
Bolton
NW University of 12/10/17 Meeting with SH (Triathlete) 1 hour N/A
Bolton
NW Salford City 12/10/17 Meeting with ZO 30 minutes Salford City F.C.
F.C.
NW Salford City 12/10/17 Meeting with JM 30 minutes Salford City F.C.
F.C.

27



NW Salford City 12/10/17 Meeting with MF 30 minutes Salford City F.C.
F.C.
NW N/A 15/10/17 Phone call with AS: Discussing 20 minutes CS
working with his daughter
(fees discussed etc)
NW N/A 26/10/17 Met with CS (gymnast) 1 hour CS
(Session 1)
NW University of 31/10/17 Wrote up consultancy report 1 hour CS
Bolton for CS (1)
NW N/A 31/10/17 Spoke with Mark Nesti about 30 minutes CS
CS case
NW N/A 02/11/17 Met with CS (gymnast) 1 hour CS

(Session 2)

28



NW University of 31/10/17 Wrote up consultancy report 1 hour CS
Bolton for CS (2)
NW University of 07/11/17 Reflection: Pressure to provide 1 hour N/A
Bolton a solution
NW Moor Lane 07/11/17 Attended Salford vs F.C. 2 hours Salford City F.C.
Manchester
NW Boothstown 09/11/17 Observed Training at Salford 5 hours Salford City F.C.
F.C. City F.C.
NW N/A 16/11/17 Met with CS (gymnast) 1 hour CS
(Session 3)
NW N/A 17/11/17 Reflection (gymnast) 1 hour CS
(Session 3)
NW University of 24/11/17 Meeting with SH (Triathlete) 1 hour N/A

Bolton

29



NW N/A 30/11/17 Started writing case study (elite 5 hours CS
gymnast)
NW University of 11/01/18 Continued with case study 5 hours CS
Bolton (elite gymnast)
NW Liverpool John 25/01/18 ‘Reviewing the Case Study 5 hours N/A
Moores Process’
University
NW University of 01/02/18 Spoke with JR regarding role 30 minutes Salford City F.C.
Bolton at Salford City F.C. moving
forwards
NW University of 27/02/18 Meeting with CR regarding 1 hour University of Bolton

Bolton

new role as head of Sport

Psychology at the ADC

30



NW Liverpool John 22/03/18 Met with JR to discuss Sport 2 hours Salford City F.C.
Moores Psychology service delivery
University
NW Liverpool John 22/03/18 Talk with Martin Littlewood: 2 hours N/A
Moores Organisational Sport
University Psychology
NW Hotel Football 05/04/18 Delivered to all stakeholders at 2 hours Salford City F.C.
Salford City F.C: Introduction
to Sport Psychology
NW University of 24/04/18 1-1 meeting with TC (+ report 2 hours Widnes Rugby
Bolton write-up)
NW University of 03/05/18 1-1 meeting with TC (+ report 2 hours Widnes Rugby

Bolton

write-up)

31



NW Liverpool John 17/05/18 Meeting with Martin Eubank 1 hour N/A
Moores regarding consultancy
University
NW University of 05/06/18 Wrote Case Study 1 4 hours N/A
Bolton
NW University of 08/06/18 Wrote Case Study 1 2 hours N/A
Bolton
NW University of 08/05/18 1-1 meeting with TC (+ report 2 hours Widnes Rugby
Bolton write-up)
NW Partington 16/07/18 Call with JL regarding 30 minutes Salford City F.C.
Sports Village consultancy at Burnley F.C.
NW Partington 17/07/18 Meeting with JR to discuss role 4 hours Salford City F.C.
Sports Village at Salford City F.C. in the

upcoming season

32



NW Burnley F.C. 17/07/18 Meeting with lan Jones at 1 hour Burnley F.C.
Burnley F.C. to discuss
consultancy opportunity
NW University of 18/07/18 1-1 meeting with CP (+ report 2 hours N/A
Bolton write-up)
NW University of 18/07/18 Call with Martin Littlewood 1 hour N/A
Bolton for advice regarding cost of
consultancy
NW University of 18/07/18 Created a three tiered 1 hour Burnley F.C.
Bolton ‘package’ for Burnley F.C. to
outline consultancy options
NW University of 10/08/18 1-1 meeting with TC (+ report 2 hours Widnes Rugby

Bolton

write-up)

33



NW University of 23/08/18 Meeting at Salford City F.C. to 2 hours Salford City F.C.
Bolton discuss coach education and
life skills programme
NW Warrington 07/09/18 Meeting with TC (and report 2 hours Widnes Rugby
write up)
NW University of 08/07/18 1-1 meeting with CP (+ report 2 hours N/A
Bolton write-up)
NW University of 28/09/18 Meeting with the Head Coach 2 hours GB Wrestling
Bolton of GB Wrestling to discuss
psychological support
NW University of 26/10/18 Meeting with SH (triathlon) 3 hours N/A
Bolton and report write up
NW University of 01/11/18 Meeting with AH (golf) and 3 hours N/A

Bolton

report write up

34



NW University of 05/11/18 Meeting with LL (wrestling) 3 hours N/A
Bolton and report write up

NW University of 05/10/18- Case Study 2 15 hours N/A
Bolton 05/11/18

NW University of 09/11/18 Meeting with SH and Write Up 3 hours N/A
Bolton

NW University of 22/11/18 Meeting with AH (golf) and 3 hours N/A
Bolton report write up

NW University of 29/01/19 Meeting with LL (wrestling) 3 hours N/A
Bolton and report write up

NW University of 30/01/19 Meeting with TC (and report 2 hours Widnes Rugby
Bolton write up)

NW N/A 10/02/19 Set up ‘Nick Wadsworth Sport 2 hours N/A

Psychology Limited’

35



NW University of 21/02/19 Meeting with LL (wrestling) 3 hours N/A
Bolton and report write up
NW University of 21/02/19 Meeting with TC (and report 2 hours Widnes Rugby
Bolton write up)
NW University of 25/02/19 Meeting with A (marathon 3 hours N/A
Bolton runner) (and report write up)
NW Liverpool John 28/02/19 Meeting with Martin Eubank 1 hour N/A
Moores
University
NW GB Wrestling 2&3/03/19 Attending GB wrestling 8 hours GB Wrestling
Academy training camp
NW University of 05/03/19 Case Study 2 6 hours N/A

Bolton

36



NW University of 08/03/19 Case Study 3 6 hours N/A
Bolton

NW University of 09/03/19 1-1 meeting with CP (+ report 2 hours N/A
Bolton write-up)

NW University of 17/03/19 1-1 meeting with LM (+ report 2 hours GB Wrestling
Bolton write-up)

NW University of 18/03/19 1-1 meeting with TC (+ report 2 hours Widnes Rugby
Bolton write-up)

NW Liverpool John 23/05/19 LJMU: Mental Health and 6 hours N/A
Moores Sport

University
NW University of 03/06/19 1-1 meeting with BB (+ report 2 hours N/A

Bolton

write-up)

37



NW University of 10/06/19- Changes to Case Study 2 20 hours N/A
Bolton 28/06/19

NW University of 10/06/19- 3x 1-1 meeting with BC (+ 6 hours N/A
Bolton 28/06/19 report write-up)

NW Liverpool John 26&27/06/19 Peer Supervision (Case Study 10 hours N/A
Moores Discussion)

University

NW University of 22/07/19 1-1 meeting with BB (+ report 2 hours N/A
Bolton write-up)

NW University of 22/07/19 1-1 meeting with Academy 2 hours N/A

Bolton

Manager (Premier League
Club) to discuss a potential

role

38



NW University of 05/08/19 Wrote job description for role 1 hour N/A
Bolton at professional football club

NW University of 06/08/19 1-1 meeting with BB (+ report 2 hours N/A
Bolton write-up)

NW University of 12/08/19 Meeting at Burnley F.C. to 4 hours N/A
Bolton discuss role and contract

NW University of 02/09/19 Meeting at Burnley F.C. to 3 hours N/A
Bolton establish role clarity

NW University of 06/06/17- Engaged in formal (through the 100 hours N/A
Bolton 02/03/20 reflective log) and informal

(peer supervision etc.) in
relation to the challenges of
consultancy as a sport

psychology practitioner

39



NW

Burnley F.C.

07/10/19-

02/03/20

Consultancy at Burnley F.C.
(including one-to-one meetings
with players, observation of
training and games, meetings
with academy staff, meetings
with 1% team staff, meeting
with premier league
representatives, delivery of
workshops, staff CPD sessions
and additional training (Kick It

Out etc.)

375 hours

N/A

NW

University of

Bolton

27/02/20-

01/03/20

Engaged in meta-reflection in
relation to the reflective log

(re-read each reflective entry

30 hours

N/A

40



and asked myself further
questions (layering my
reflections) to best prepare for
the viva and evidence how my
approach to practice has
changed throughout the length
of the course) — specific
questions raised: how does
working full-time vs part-time
influence my approach to
practice (how have I changed
between Salford and
Burnley?)? What has

influenced my practitioner

41



individuation journey the

most?

TOTAL =744
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Research

Client details Location Date(s) Nature of the activity Contact Hours Placement Host details (if
applicable)
NW Liverpool John | 22/06/17 Systematic Reviews and Scientific writing 5 hours N/A
Moores
University
NW Liverpool John 19/07/17 Meeting with David Tod regarding the 30 minutes N/A
Moores systematic review
University
NW University of 04/08/17 Use of technology in applied sport psychology 2 hours N/A

Bolton

(Wrote 2 pages)

43



NW University of 09/08/17 Use of technology in applied sport psychology 2 hours N/A
Bolton (Wrote 2 pages)

NW University of 16/08/17 Conducted interview with JR 2 hours N/A
Bolton

NW University of 17/08/17 Transcribed interview 8 hours N/A
Bolton

NW University of 25/08/17 Use of technology in applied sport psychology 4 hours N/A
Bolton (Wrote 8 pages)

NW University of 27/09/17 Rob Morris: Transitions 2 hours N/A
Bolton

NW Liverpool John | 26/10/17 Wrote Research Proposal for Special Edition of 4 hours N/A
Moores Sport in Society (Transitions)

University

44



NW Liverpool John | 02/11/17 Meeting with BPS Research team (systematic 1 hour N/A
Moores review)
University
NW Liverpool John | 24/11/17 Meeting with BPS Research team (systematic 1 hour N/A
Moores review)
University
NW Liverpool John | 07/12/17 Began scoping review 1 hour N/A
Moores
University
NW Liverpool John 14/12/17 Scoping review 3 hours N/A
Moores
University
NW University of 18/01/18 Updated ‘Coaching & Technology’ research in 6 hours N/A

Bolton

line with editor’s feedback
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NW

Liverpool John
Moores

University

25/01/18

Meeting with BPS Research team (systematic

review)

1 hour

N/A

NW

Liverpool John
Moores

University

08/02/18

Table of Content Search

& hours

N/A

NW

Liverpool John
Moores

University

08/02/18

Skype with David Tod

30 minutes

N/A

NW

Liverpool John
Moores

University

16/02/18

Table of Content Search

& hours

N/A
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NW

Liverpool John
Moores

University

16/02/18

Skype with David Tod

30 minutes

N/A

NW

Liverpool John
Moores

University

17/02/18

Forward and Backwards Searches

& hours

N/A

NW

Liverpool John
Moores

University

17/02/18

Forward and Backwards Searches

& hours

N/A

NW

Liverpool John
Moores

University

22/02/18

Meeting with David Tod

30 minutes

N/A
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NW

Liverpool John
Moores

University

22/02/18

Coaching Research

3 hours

N/A

NW

Liverpool John
Moores

University

27/02/18

Coaching Research

3 hours

N/A

NW

Liverpool John
Moores

University

27/02/18

Forward and Backwards Searches

& hours

N/A

NW

Liverpool John
Moores

University

27/02/18

Skype call with Martin Littlewood regarding

coaching research

30 minutes

N/A
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NW

Liverpool John
Moores

University

08/03/18

Meeting with David Tod (systematic review)

30 minutes

N/A

NW

Liverpool John
Moores

University

08/03/18

Meeting with Jan (librarian) (database search)

30 minutes

N/A

NW

Liverpool John
Moores

University

08/03/18

Database search

& hours

N/A

NW

Liverpool John
Moores

University

09/03/18

BPS progress meeting

2 hours

N/A
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NW Liverpool John | 09/03/18 Narrative Analysis research and quality criteria 6 hours N/A
Moores created
University
NW Liverpool John | 22/03/18 Met with David Tod regarding systematic 30 minutes N/A
Moores mapping
University
NW Liverpool John | 22/03/18 Met with BPS research team 30 minutes N/A
Moores
University
NW Liverpool John | 22/03/18 Met with Martin Littlewood regarding coaching 30 minutes N/A
Moores research
University
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NW Liverpool John | 24/03/18 Created spreadsheet for Systematic Mapping and 30 minutes N/A
Moores Quality
University
NW Liverpool John | 27/03/18 Conducted Systematic Mapping and Quality (3) 2 hours N/A
Moores
University
NW Manchester 31/03/18 Met with Daniel Ransom to edit MSc Research 4 hours N/A
United F.C.
NW University of 27/03/18 Skype Call with David for Systematic Review 30 minutes N/A
Bolton
NW Liverpool John | 10-26/04/18 | Conducted systematic mapping, quality checks 20 hours N/A
Moores and thematic analysis on 22 journal articles in
University contribution towards the systematic review
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NW University of 26/0418 Completed re-writing MSc research 4 hours N/A
Bolton

NW University of 17/05/18 Written action research project for PgCert 20 hours N/A
Bolton

NW Liverpool John | 29/05/18 Attended meeting and presented findings of the 4 hours N/A
Moores systematic review to the BPS research team

University

NW University of 09/07/18 | Read feedback from the Journal of Applied Sport 30 minutes N/A
Bolton Psychology

NW University of 09/07/18 Edited ‘Technology in applied sport psychology 3 hours N/A
Bolton delivery’

NW University of 10/07/18 Edited ‘Technology in applied sport psychology 3 hours N/A

Bolton

delivery’
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NW University of 11/07/18 Edited ‘Technology in applied sport psychology 3 hours N/A
Bolton delivery’

NW University of 13/07/18 Edited ‘Technology in applied sport psychology 3 hours N/A
Bolton delivery’

NW University of 18/07/18 Edited ‘Technology in applied sport psychology 8 hours N/A
Bolton delivery’

NW University of 06/08/18 Read 6 journals for the systematic review 3 hours N/A
Bolton

NW University of | 10/08/18 — Read 18 journals for the systematic review 12 hours N/A
Bolton 22/08/18

NW University of 23/08/18 Read Chapter 11 (Disseminating Results) (Tod) 1 hour N/A
Bolton

NW University of 28/08/18 Read Wong et al. (2013) 1 hour N/A

Bolton
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NW University of 28/08/18 Started Meta-Narrative Review Plan 4 hours N/A
Bolton

NW University of 29/08/18 Thematic Analysis 10 hours N/A
Bolton

NW University of 29/08/18 Change Meta-Narrative Review Plan based on 1 hour N/A
Bolton David’s Feedback

NW University of 30/08/18 Peer Supervision Discussion with Robbie 1 hour N/A
Bolton Anderson

NW University of | 05/09/18 + Written Method section of Systematic Review 6 hours N/A
Bolton 06/09/18

NW University of 07/09/18 Read Ronnestand and Skovholt’s work on 4 hours N/A
Bolton counsellor development (introduction planning)

NW University of 14/09/18 Supervisor Meeting (David Tod) 1 hour N/A

Bolton
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NW University of 14/09/18 Research Meeting (Rob Morris) 1 hour N/A
Bolton

NW University of 28/09/18 Developing the ‘Transition’ paper 5 hours N/A
Bolton

NW University of 24/10/18 Method Section (Systematic Review) 4 hours N/A
Bolton

NW University of 25/10/18 Skype Call with David Tod 1 hour N/A
Bolton

NW University of 25/10/18 Introduction (Systematic Review) 8 hours N/A
Bolton

NW University of 05/11/18 Developing the ‘Transition’ paper 3 hours N/A
Bolton

NW University of 26/10/18 Introduction and Method (draft 3) Systematic 8 hours N/A

Bolton

Review
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NW University of 26/10/18 Introduction and Method (draft 4) Systematic 4 hours N/A
Bolton Review

NW University of 26/11/18 Re-wrote Transition results/discussion 5 hours N/A
Bolton

NW University of 26/01/19 Reflection: Theory to Practice 2 hours N/A
Bolton

NW University of 18/02/19 Results (draft 4/5) Systematic Review 8 hours N/A
Bolton

NW University of 21/02/19 Planned Discussion Systematic Review 3 hours N/A
Bolton

NW University of 25/02/19 Finished Results/Planned Discussion Systematic 8 hours N/A

Bolton

Review
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NW Liverpool John | 28/02/19 Meeting with David Tod 1 hour N/A
Moores
University
NW Liverpool John | 28/02/19 Systematic Review: Discussion 5 hours N/A
Moores
University
NW University of 19/04/19 Revised Case Study 1 and 2 for publication in 10 hours N/A
Bolton Case Studies in Sport and Exercise Psychology
NW University of 13/05/19 Ethics Application (Study 2) 4 hours N/A
Bolton
NW Liverpool John 16/05/19 Meeting with David Tod 1 hour N/A
Moores
University
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NW Liverpool John 16/05/19 Reading on Narrative Analysis 4 hours N/A
Moores
University
NW Liverpool John 16/05/19 Changed to ethics application 1 hour N/A
Moores
University
NW Liverpool John | 23/05/19 Reading on Narrative Analysis and Seven Basic 5 hours N/A
Moores Plots
University
NW University of | 23/05/19 — 4 interviews and transcriptions 20 hours N/A
Bolton 03/06/19
NW University of 23/05/19 Changed Case Study 1 for publication 2 hours N/A

Bolton
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NW University of 04/06/19 Read research on practitioner development to 4 hours N/A
Bolton inform the Introduction of Study 2

NW University of 05/06/19- 3 interviews and transcriptions 15 hours N/A
Bolton 10/06/19

NW University of | 16/06/19 — 4 interviews and transcriptions 20 hours N/A
Bolton 24/06/19

NW Liverpool John 18/07/19 BPS Research Group Meeting + Consensus 7 hours N/A
Moores Statement

University

NW University of | 25/06/19 — 4 interviews and transcriptions 20 hours N/A
Bolton 01/07/19

NW University of 16/07/19 Thematic Analysis 8 hours N/A

Bolton
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NW University of 17/07/19 Narrative Analysis 8 hours N/A
Bolton

NW University of 22/07/19 Changes to Case Study 2 5 hours N/A
Bolton

NW University of 05/08/19 Narrative Analysis of Personal Accounts (Study 5 hours N/A
Bolton 2)

NW University of 05/08/19 Read practitioner development literature 5 hours N/A
Bolton (introduction of Study 2)

NW University of | 06/08/19 — Study 2 (write-up) 50 hours N/A
Bolton 06/09/19

NW University of 06/06/17- Engaged in formal (through the reflective log) 60 hours N/A
Bolton 02/03/20 | and informal (peer supervision etc.) in relation to

the research competencies — including the

research commentary
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NW

University of

Bolton

27/02/20-

01/03/20

Engaged in meta-reflection in relation to the
reflective log (re-read each reflective entry and
asked myself further questions (layering my
reflections) to best prepare for the viva and
evidence how my approach to research has
changed throughout the length of the course) —
specific questions raised: the importance of
creating a link between theory and practice. How
will not have a research identity impact my

career development/progress?

30 hours

N/A

TOTAL =578
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Dissemination

Client details Location Date(s) Nature of the activity Contact Hours Placement Host details (if
applicable)
NW Salford City 03/07/17 Workshop: Psychological Qualities of a 2 hours Salford City F.C.
F.C. Professional Footballer

NW LIMU 14/09/17 Presentation: Personal Development Programme 40 minutes LIMU

NW LIMU 14/09/17 Presentations 5 hours LIMU

NW Bolton 25/09/17- Sport and Exercise Psychology in Professional 45 hours University of Bolton
University 15/01/18 Practice

NW Bolton 25/09/17- Advanced Sport and Exercise Psychology 45 hours University of Bolton
University 15/01/18
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NW Bolton 25/09/17- Research Methods and Professional 67.5 hours University of Bolton
University 15/01/18 Development Planning

NW Bolton 25/09/17- Dissertation Tutorials 60 hours University of Bolton
University 15/01/18

NW Bolton 20/07/17 — Planned 30 lectures across three modules 90 hours University of Bolton
University 16/11/17

NW Bolton 29/01/18 — Foundations of Sport and Exercise Psychology 45 hours University of Bolton
University 18/06/18

NW Bolton 29/01/18 — Psychology and Leadership of Coaching 45 hours University of Bolton
University 18/06/18

NW Bolton 29/01/18 — Psychology in Sport Rehabilitation 45 hours University of Bolton
University 18/06/18

NW University of 05/03/18 Meeting with Daniel Gaunt regarding peer 1 hour University of Bolton

Bolton

observation feedback (PgCert)
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NW University of 26/04/17 Delivered ‘clinical psychological issues’ to the 4 hours University of Bolton
Bolton MSc cohort
NW University of 17/05/18 Reflection on teaching practice (‘Blog 4’ and 6 hours University of Bolton
Bolton academic identity)
NW Bolton 25/09/17- Sport and Exercise Psychology in Professional 45 hours University of Bolton
University 15/01/18 Practice
NW Bolton 25/09/18- Advanced Sport and Exercise Psychology 45 hours University of Bolton
University 15/01/19
NW Bolton 25/09/18- Research Methods and Professional 67.5 hours University of Bolton
University 15/01/19 Development Planning
NW Bolton 25/09/18- Dissertation Tutorials 60 hours University of Bolton
University 15/01/19
NW Bolton 24/10/18 Organised TIRI conference 10 hours University of Bolton
University
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NW Belfast 20/12/18 BPS Conference: Belfast 1 hour BPS
NW University of 26/01/19 Reflection: Graded Teacher Observation 2 hours N/A
Bolton
NW Bolton 29/01/19 — Psychology in Sport Rehabilitation 45 hours University of Bolton
University 18/06/19
NW Bolton 29/01/19 — Foundations of Sport and Exercise Psychology 45 hours University of Bolton
University 18/06/19
NW Salford City 10/10/18 — Coach Education Workshops 10 hours Salford City F.C.
F.C. 31/01/19
NW University of 20/05/19 Read Robbie’s and David’s Systematic Review 5 hours N/A
Bolton and wrote abstract for BPS conference
NW Liverpool John 26/06/19 PsychPag MSc Conference 1 hour Liverpool John Moores
Moores University
University
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NW University of 06/06/17- Engaged in formal (through the reflective log) 60 hours N/A
Bolton 02/03/20 and informal (peer supervision etc.) in relation to
the dissemination competencies - including the
teaching commentary
NW University of 27/02/20- Engaged in meta-reflection in relation to the 30 hours N/A
Bolton 01/03/20

reflective log (re-read each reflective entry and
asked myself further questions (layering my
reflections) to best prepare for the viva and
evidence how my approach to research has

changed throughout the length of the course) —

specific questions raised: how does my delivery
need to change based on the context I'm in

(academia vs elite sport)? Why do I experience
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so much anxiety when delivering at a conference

setting?

TOTAL =

889
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Reflective Diary
The following reflections have been guided by Gibb’s reflective model. The
structure of each of the reflective entries below will follow a similar pattern. I have
attempted to describe; what happened, my feelings, my understanding of the situation, and
what I could have done differently/will do differently if the same situation arose again.
However, there were times throughout the reflective process that following this rigid
structure actually reduced my ability to reflect effectively and subsequently the structure of

some of the entries may not strictly adhere to the process recommended by Gibbs.

Ethics

1. Case for Referral?
Date: 12/06/18

Over the last five weeks, I have been working with a 22-year-old professional
rugby league player (TC) who plays for a team competing in the Super League. I met TC
at the University of Bolton, through the Athletic Development Centre (ADC). He is
enrolled full-time on a Sport and Exercise Science undergraduate course and I taught him
for the module ‘Sport and Exercise Psychology in Professional Practice’ in his final year at
the University. Therefore, TC already knew my philosophy of practice as an applied
practitioner and was aware of my experience within professional sport. He approached me
to seek my support as a sport psychology practitioner as he was experiencing a number of
critical moments in his career, which he felt he needed support in navigating (Nesti et al.
2012). Throughout our first session together, it was apparent that he was experiencing a
number of challenges, which are outlined comprehensively in ‘Case Study Two’. Put
simply, he had recently made the transition into the first team squad (Morris, Tod, &
Eubank, 2017) and was finding this environment less supportive than the academy setting
(Richardson, Relvas, & Littlewood, 2013). He was also showing signs of identity
foreclosure (Brewer, Van Raalte & Linder, 1993), had a poor relationship with the first
team coach (Jowett & Cockerill, 2003) and was in constant competition with his identical
twin brother (who also played at the same club). Given my philosophy of practice and
approach as an applied practitioner, I felt very comfortable in working with TC to support
him through these critical moments. Moreover, we already had a very good relationship as
we had gotten to know each other over the last 6 months. Towards the end of our first
session together, after TC had discussed all of these challenges and was becoming more
comfortable, he disclosed to me that he thought he had experienced depression in the past.

He then suggested that his current experiences were negatively impacting on his well-
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being in a similar way now. TC was aware that this fell outside of my scope of practice, as
I had explained this to him at the start of the session whilst discussing confidentiality.
However, I felt the need to readdress this again, given what TC had just disclosed. TC
completely understood and agreed with me that this was something that we needed to be
aware of moving forwards. Nonetheless, I chose to meet with TC a second time, primarily
because I didn’t feel his case was grounds for a referral at this point and I was comfortable
continuing with our sessions, whilst keeping his well-being at the forefront of my mind.
During our second session, it was clear (anecdotally) that TC was making some small
progress in relation to the aims of the support we had agreed upon (again, see ‘Case Study
Two’ for more detail here). Therefore, I was confident my support was helping TC and
positively impacting his well-being to the point that a referral wasn’t required. However, in
the days following our second session together, TC had received more bad news from the
Head Coach regarding his place in the squad and also had to go for a scan for a potential
shoulder injury he had picked up in training that week. TC and I would regularly text one
another and that day his text read: ‘I'm really not in a good place at the minute mate’.
After reading the text, I was immediately filled with anxiety and began questioning my
decision not to refer. It was clear that these further challenges had led to a reduction in his
mental well-being and I was concerned that any progression he had made with my support
had now been undone. I arranged another meeting with TC to discuss this with him, but by
the time we had the opportunity to meet for the third time, his circumstances had changed
again! The Head Coach had been fired, TC’s scan results had not revealed an injury and
the new coach had chosen to start him as prop, alongside his brother, for the game at the
weekend. In our third session together, TC was nothing but positive. He was also showing
signs that he had made even more progression, by demonstrating a broader perspective of
his life and identity as a person, whilst also being aware that the unpredictable nature of
sport could leave him out of the squad again the following week. After the game, TC text
me and stated that he was happy with his own individual performance, had received
positive feedback from the coach and was confident he would be starting again next week.
Whilst TC is currently showing signs of progression and increases in his positive well-
being and performance, I need to be mindful of the unpredictable nature of sport and the
impact this might have on him moving forwards.

Arguably, the most important aspect of this experience to focus on is the decision

surrounding referral. Personally, I feel I made the right decision not to refer and felt largely
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comfortable in my decision (except when reading the text). However, this experience has
highlighted to me, now that I am engaging in applied practice independently of a
professional club, that I need to be more aware of the correct referral pathways and the
challenges involved with this process. It is becoming more common for Sport
Psychologists to work alongside Clinical Psychologists (Rotheram, Maynard, & Rogers,
2016) as the environment of professional sport can often cause or exacerbate existing
mental health disorders (Roberts, Faull, & Tod, 2016). Statistics from professional rugby
union demonstrate that the prevalence of mental health symptoms/disorders are worryingly
high: 25% (distress), 28% (anxiety/depression) and 29% (sleeping disturbance)
(Gouttebarge et al., 2016) and athletes are generally at higher risk of developing mental
health disorders whilst experiencing ‘performance failure’ (Rice et al., 2016) as was the
case with TC. However, referral can often be met with scepticism by the athlete (Morton &
Roberts, 2013) and it is also common for sport psychology practitioners to take different
approaches to referral based on their approach to service delivery (performance vs well-
being) (Brady & Maynard, 2010). My approach centres on the assumptions that
performance and well-being are inescapably linked, which is why I felt comfortable
continuing to support TC through his current experiences. Whilst the BPS Code of Ethics
and Conduct (British Psychological Society, 2009) states that Sport Psychologists are
required to “refer clients to alternative sources of assistance as appropriate, facilitating the
transfer and continuity of care through reasonable collaboration with other professionals”
(p. 19), this still remains unclear regarding specific advice to trainee practitioners such as
myself. Moving forwards, I need to utilise the experience and knowledge of my
supervisors to better understand the referral process and how my own philosophy of
practice might impact on the decisions I make (Eubank, 2016). I am strongly considering
enrolling on addition clinical training following successful completion of this professional

doctorate.

2. Blurring Personal and Professional Boundaries
Date: 12/07/18

TC and I, over the last 6-7 months, have developed a very strong professional
relationship. Without this relationship, TC wouldn’t have approached me to seek my
support and I am convinced our work together wouldn’t have been as effective (Gilbourne

& Richardson, 2006). I am feeling confident and competent as a practitioner and as a
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result, I am more relaxed during our sessions together, which is further contributing
towards the development of a strong relationship. However, I received a text from TC
following our third session together, in which he thanked me for the support and asked if I
was free to play table tennis with him the following week (we had been discussing other
sports he had played and I had made a joke that I would beat him if we ever had an
opportunity to play). This text made me feel slightly uncomfortable and I didn’t know how
to respond. It was clear to me that the personal and professional boundaries were
potentially becoming blurred (Haberl & Peterson, 2006). However, I have mixed feelings
regarding whether or not I should be concerned by this text. By being genuine and
authentic during our sessions together (Nesti, 2004), I have successfully developed an
excellent working relationship with TC, which is providing me with the foundations to be
able to support him through a difficult moment in his career. [ am proud of this
achievement as an applied practitioner. However, regardless of how good my relationship
is with TC, ultimately, I can never allow our working relationship to be viewed as a
friendship. In previous roles (at West Bromwich Albion F.C. and Everton F.C.) I would
often engage in informal work with players, by challenging them to games of ‘2-touch’
etc., but this felt different, as TC wanted to formally plan a meeting, rather than allowing it
to occur naturally. I responded to TC by stating that I was going on holiday and so
wouldn’t be free. However, this is a short-term ‘solution’ and I need to reflect on this
further to decide on a more conclusive course of action.

More recently (06/11/17) whilst conducting an interview with TC (during which I was
attempting to evaluate the effectiveness of the consultancy process with TC), he stated that
one of the main reasons for the positive changes was as a direct result of the relationship
we had been able to develop. However, whilst discussing the importance of our

relationship, CT discussed the concept of us being ‘friends’:

Massively, if one I didn’t trust you or two I didn’t see you as a friend, I
probably would have stopped, like coming... like if I felt at any time it was
starting to get awkward or, the relationship was breaking down or anything

like that, I probably would have just left it

...you have to sort of be friends and I don’t know how that works for you in

practice as a psychologist and what you’re told or anything, but I feel like,
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especially in Rugby League, or in sport, you need a friend, it’s a friend you

need to speak to

Even TC was questioning this, from my perspective, as to whether or not this was
something that was appropriate as part of my professional role, but despite this, the
relationship (or friendship, from TC’s perspective) was clearly a key part of why he
decided to keep coming back to the sessions. It was vital that TC kept returning to
these sessions with me given my earlier reflection (surrounding mental health above)
as TC later confirmed that he had been very low during our initial meetings and

without our meetings would have given up seeking the support he clearly needed.

I would have had to respect your decision, but to be fair, if [ went to speak to
someone else, I probably wouldn’t have gone back, if I’'m being honest, |
probably would have just left it. Other people had already tried and it just
didn’t work. I probably would have just left it, [ wouldn’t have pushed you
probably [to come back], but I should have done back then, because I needed
it, but I probably wouldn’t have, I probably would have just respected it and

got on with it

I have reflected on this challenge numerous times ‘informally’ and believe that the
decision to refer and the idea surroundings relationships/friendships comes down to
two things: 1) A practitioner’s philosophy of practice (performance and well-being)

2) the authenticity or practitioner’s identity during the consultancy process.

1) As D’ve stated and discussed on numerous occasions, I am comfortable as a
practitioner (and actually actively encouraging my clients) to discuss
challenges related to both performance and well-being, as clearly the two are
linked (Brady & Maynard, 2010). The challenges that TC was experiencing
were very much within my ‘comfort zone’ and reinforced the approach I
adopted as an applied practitioner (Existentialism). However, this was my
first experience with an individual experiencing mental health
challenges/symptoms and as a trainee, [ wanted to be sure I was approaching

the situation ethically and within the scope of my practice. This uncertainty

72



2)

about referral, wasn’t because [ wasn’t comfortable working with TC, it was
more a question of the ‘rules’. After speaking with a number of experienced
practitioners, including my supervisor, the ‘rules’ around referral seem a lot
more relaxed than I had first thought. TC wasn’t a harm to himself or others
and this was a very mild case of depressive symptoms. Clearly, my
philosophy and approach as a practitioner was congruent and aligned with the
challenges TC was experiencing and so there was no reason why I couldn’t
work with him. This experience has given me a lot more confidence to work
with athletes who may be experiencing mild depressive symptoms and my
‘line in the sand’ so to speak has shifted because of this experience. I now
know that clinical training isn’t something I actually need to do, as this case is
clearly within my role as an applied sport psychology practitioner. However, |
will be enrolling on mental health courses to further my knowledge in the
area.

As my training has progressed, I have been exposed to situations and clients
that have challenged my core values and beliefs as both a person and a
practitioner. At the start of my training, [ was clearly struggling with my own
identity as a practitioner (see Practitioner Identity). However, even during
this early reflection, I was coming to understand that there didn’t have to be a
difference between me as a person and me as a practitioner. This
understanding has only developed and evolved during the last two years, to
the point where this understanding has been converted in something more
tangible. What I mean by this is, there is absolutely no distinction between me
as a person and me as a practitioner. My experience with TC had and still has
been my most successful experience with a client and this was as a direct
result of me being truly authentic throughout the consultancy process. This in
itself has been vital to my learning, as my personal and professional
experiences have allowed me to develop into someone who is ‘comfortable
within their own skin’ in any situation I find myself in. Furthermore, I now
feel I can truly engage in the encounter as an Existential practitioner, as a key
component of this approach is to be authentic and spontaneous. By being
genuine, spontaneous, and authentic, [ was able to engage in what is often

referred to as the I-Thou relationship (Nesti, 2004), which I believed
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positively impacted upon the consultancy process. By being true to myself
(combining my personal and professional selves) throughout the process, I
was able to build a strong relationship with CT. However, I was also mindful
that being someone’s equal, from an existential perspective, was different
than being his or her friend. Therefore, whilst engaging in this process, I had
to continually reflect upon whether the personal/professional boundary was
becoming blurred. In this case, I don’t believe that they were blurred to an
extent that should concern me. Yes, TC had used the word friendship to
describe our relationship, but I now understand that this was a difference in
language used to describe the relationship. The relationship has and will
always be a professional one and I would much rather be on the boundary of a
personal/professional relationship with a client, than be ineffective as an

applied practitioner.
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3. Charging Private Clients and ‘Measuring’ Effectiveness
Date: 19/12/18
Historically, I have always worked full-time for a sporting club/organisation. This

meant that I signed a contract with that particular club or organisation (usually lasting one
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year) and was paid a regular income to work with the athletes affiliated with that club. This
approach had both strengths and weaknesses. Under this model, I had a guaranteed income
and didn’t need to negotiate a fee with each client at the start of the consultancy process.
However, this also meant that regardless of the number of clients I had (and the number of
hours I worked), I was still paid the same amount. Now I work in academia, I still have an
annual salary (and all the associated benefits that come with that), but also have private
clients so I can maintain my applied practice and development as an applied practitioner,
as well as earn an extra income. This means that for the first time, I have to negotiate a cost
with my clients, which ultimately raises a number of questions: How much is my
consultancy worth? How can I justify the price I charge? What should I be charging given
my current experience/qualifications (Hays, 2006)? Do I charge different clients different
amounts depending on their own income/experience? Do I feel comfortable charging
clients at all? Reflecting upon these questions and the potential answers has caused me a
considerable amount of anxiety since starting my work with private clients. Furthermore,
charging clients privately also seems to have increased the pressure I feel to provide a
‘suitable’ service (see ‘Pressure to Provide a Solution’ below). In the short-term, to
overcome some of the pressures and anxieties associated with charging for my services, I
feel I have asked for less than I could have (in some cases nothing at all) given my
experience/expertise. However, even now this is difficult to judge, as there is huge
variability in what applied practitioners charge for their services (Meyers et al., 2001). I
have spoken to a number of applied practitioners, including some of my peers and
supervisors, who seem very guarded about what they charge for their services. However,
there seems to be some applied practitioners who are happy to charge a huge, and in my
opinion, ridiculous amount of money for their services and some who are content with
providing consultancy for next to nothing. I attended a conference recently, where the
keynote speaker (someone with a considerable amount of experience and expertise)
admitted to giving away at least 40% of the profits he made from his applied consultancy
to charitable organisations. Therefore, I seem to find myself in a situation where there are a
variety of answers to the questions posed above. Relying on the opinions and experiences
of others might help provide vague guidelines, but ultimately, I need to reflect upon my
own values and beliefs to answer the questions in a way that is congruent with my

approach.
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Fortunately, I find myself in a position (at the moment) where I earn a good salary;
more than enough to sustain my current lifestyle. Therefore, technically, I don’t need the
extra money that working with private clients provides. Moreover, for me, there is
something about charging my private clients that feels morally and ethically wrong.
Essentially, I am charging vulnerable individuals; who might find themselves in some very
difficult and challenging moments in their life, for my support. This contradicts the reason
I started this profession in the first place, which was ultimately to support, develop, and
care for people. It’s my belief, that sport psychology support should be made available for
all individuals, despite their salary and status. Therefore, by exploring both my financial
and ethical motives, I find myself in a position where charging for consultancy doesn’t
seem to fit congruently with my approach as an applied practitioner. Hence,
unsurprisingly, I regularly choose to provide my services for free (Triathlon, Rugby
League, Wrestling). However, I also have a number of clients who I have charged or am
currently charging (Gymnastics, Golf, Football) £50, £60 and £80 per session respectively.
Upon reflection, there are two reasons why I have chosen to charge half of my clients and
not the other half and I make this decision by asking the following questions: What are
their current personal/professional circumstances and how much do they earn (or how
successful is their sporting career to date?). The first three clients either presented
challenges that were having a considerable impact on their well-being (Rugby
League/Wrestling) or hadn’t made it to a point in their career where they were earning a
significant amount of money from the sport (Triathlon/Wrestling). The last three clients
were either earning a good amount of money from their career in sport (Golf/Football) or
were presenting with challenges that (at first) didn’t seem to be impacting too much upon
their well-being (Gymnastics). By asking these questions, I am able to judge each client on
a case-by-case basis, in a way that is congruent with my values as an applied practitioner.
Having a rough set of guidelines like this provides more structure to my thoughts in
relation to charging for my consultancy and has significantly reduced the anxiety I feel
when working with new clients. Moreover, I am now more confident when negotiating a
price with my private clients, as [ am able to be transparent and honest with them during
our first phone call together (Anderson et al., 2001). Interestingly, to date, I have never had
a client state that the price quoted was too much. Therefore, as I become more experienced
and competent (and more comfortable asking for money!), I am beginning to increase the

cost of my consultancy (as long as this remains in line with the structure posed above) and
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push the boundaries of what I am able to earn. Ultimately, I am providing a service to these
individuals and there are very few professions (especially within elite sport) where
practitioners would provide their services for free. The idea that a Sport and Exercise
Scientist, working within elite sport, would work for nothing or even begin to reflect upon
the questions I have posed within this extract, seems ludicrous. Upon completion of this
doctorate; as a fully chartered Sport and Exercise Psychologist, I plan to set up my own
private practice. A large part of my motivation behind this is to develop expertise as an
applied practitioner and support as many people as possible, but also to earn more money
and satisfy my extrinsic motives for engaging in the profession. Therefore, I need to ensure
I keep reflecting upon this issue, so I can continue to find a balance between my ethical
and financial motives when working with private clients in the future. For example, would
the conclusions drawn from the current reflection have been different if I relied on the
income earned from my private clients as my only salary?

The final question that requires further reflection is, the issue surrounding the
measurement of effective applied practice. Whilst none of my individual clients have ever
challenged the price I have quoted, every single one of them have asked (a version) of the
following two questions: How many sessions will this take? Can you guarantee results?
My belief is that we, as Sport and Exercise Psychologists, cannot measure our
effectiveness objectively and so can never and should never make exaggerated claims
about the impact we can make. My approach, to date, in response to these questions, is to
be open and honest about this; stating that objective measurement is not the aim, but
instead personal and performance development, judged by the individuals themselves. For
most, this answer seems to be sufficient. However, I recently attended an informal
interview at a Premier League football club and was asked how I could measure my impact
by the Head of Sport Science and Medicine. This wasn’t unsurprising, given his job role
and based on his own objective performance markers, but my answer didn’t seem to be
sufficient (based on the lack of contact I’ve had with the club recently). To be critical of
myself here, how can I justify charging this particular club £250, for a day’s work, when I
can’t answer a simple question about whether or not I can make an impact? For now, the
answer I provided here, would be the only answer I’d be comfortable making (despite
knowing a lot of practitioners would have made exaggerated claims and probably have

signed a contract then and there!) and this was more of a conflict of beliefs and values,
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rather than lack of expertise on my part. Working congruently with my own values and

beliefs is more important to me than earning money!
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4. Countertransference and Dependency
Date: 21/02/19

I received a call from a client (TC) who immediately requested an ‘emergency’
meeting with me that same day. This was highly unusual for TC, who was usually very
proactive in organising his meetings with me weeks in advance and I could tell by the way
he was talking that something significant had happened that he needed support with.
Fortunately, I was at the University and had some free time, so agreed to meet with him
(however, given how concerned I was for TC following the phone call, I would have
cancelled any existing meetings I had had to meet with him anyway). As I approached the
room where TC and I would normally meet, I saw him sat on the floor with his head in his
hands. He looked exhausted. He immediately explained to me that the club he was
contracted at had gone into administration and he was at risk of losing his contract. He also
hadn’t been paid that month, due to the financial difficulties of the club and was unable to
pay his rent and bills. To make things worse, his brother, who also played for the club,
decided that this was a good moment to ask TC for money that he had loaned him; leading
to a huge argument. TC’s brother was one of the few people that TC felt he could rely on
for support and this argument, given the circumstances, couldn’t have come at a worse
time. TC also relied quite heavily on his mother but expressed to me that she was
attempting to ‘sugar coat’ the whole situation and couldn’t truly support TC at this moment
as it would have caused a conflict of interest with her other son. This left me. I was now
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the only person that TC trusted enough to provide him support during this difficult
moment. During the meeting, this wasn’t something that I had time to reflect on, because
my primary concern was to support TC through this challenging moment. However, after
the session, perhaps because of the unusual nature of our meeting, I took the time to reflect
on what had just occurred. My initial feeling was one of happiness; happiness that the
relationship TC and I had was strong enough that he felt he could rely on me in such a
difficult moment of his life. However, whilst the relationship I had developed with TC was
strong and had given us a good foundation throughout the consultancy process; should 1
have been happy that he ‘needed’ me during this time of crisis? This almost contradictory
emotion (given the challenging session TC and I had just had) highlighted that there was
something deeper that needed to be considered here. Research has highlighted that
practitioners must demonstrate self-awareness in relation to the practitioner-athlete
relationship in order to achieve successful sport psychology delivery (Petitpas et al., 1999).
This is vital to ensure that the practitioner is meeting the needs of the client, rather than
their own (Giges, 1998). By answering the call to TC and immediately agreeing to meet
with him, was I meeting my own needs or his? Was it possible to do both? There have
been occasions throughout my life in general where I have experienced an overpowering
need to be liked/accepted by others. I have also experienced extremely strong emotions or
the need to ‘protect’ one of my clients in the past (see Case Study One), which occurred
when my role as uncle, to a young niece, transferred to a young female gymnast (Peterson,
1990; Winstone & Gervis, 2006). Whilst Hayes (2004) believes countertransference is a
natural part of being human (having unresolved emotional conflicts) it is important for
practitioners to manage countertransference to ensure safe and effective professional
practice (Rowan & Jacobs, 2002).

In this example, I had felt a sense of satisfaction that TC had thought to call me
whilst experiencing this difficult moment. At the time I believed it reflected the strong
professional relationship we had both developed over the last 12 months, which was a
strength of this particular consultancy experience. I believe it also demonstrated that TC
valued the support he had received from me throughout this process. Both of these factors
provided me feedback that the support I had offered had been received positively by TC,
which may have been why I had experienced a positive emotional response when receiving
the call. However, as stated above, there was also an element of satisfaction derived from

the idea that TC ‘needed’ or had ‘chosen’ me in this instance. I had also experienced a
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strong sense that [ needed to protect him. Upon reflection, I believe these feelings were
predominantly underpinned by the reasons I wanted to become a Sport Psychologist in the
first instance; to help and support people. I don’t believe that caring for my clients in this
way is a weakness of my approach to consultancy but having an awareness of them is
important to ensure they don’t develop into something that eventually has a negative
impact on the support I offer. Currently, I view these core values, to care and support
others, as a key strength of my approach to applied practice. However, these strong
feelings, to want to support my clients, could also create another issue; dependency. By
wanting to support my clients in this way, am I making them reliant on this support? At the
point at which TC called me, he had been coming to see me for ten months. During this
time, should I not have been able to teach him to develop the skills to overcome
challenging situations, similar to this, himself? Had the support I had provided him been
insufficient given that he felt he needed to call me in this situation? Is our job as
practitioners to put ourselves out of a job (Anderson & Williams-Rice, 1996; Henschen,
1991)? At this point, ten months into the consultancy process, I began to question and
reflect on the support I had offered TC. I had also never supported one athlete for this
amount of time before and so didn’t know if my own needs to support people and be
‘needed’ was beginning to create a dependency. When reflecting on our sessions together,
I began to see a pattern. Whenever TC was experiencing a difficult moment, he arranged a
meeting. For example, if he was left out of the squad or performed poorly, he wanted to
meet with me and discuss the situation. This meant that he wanted a very reactive service.
Based on this, I started to wonder whether or not this prolonged type of support was having
any influence on him at all? During the more positive experiences; being included in the
squad, playing well, receiving scoring bonuses etc., TC very rarely arranged meetings with
me. [ had allowed a situation to be created throughout this consultancy process where TC
knew he could rely on me when he was going through difficult circumstances. This
realisation led to two more reflections. Firstly, can we ever provide support that outweighs
the challenges of professional sport? Secondly, had I unknowingly created a dependency
with TC? I believe the first point relates more to individual support vs organisational
support. As a consultant, I couldn’t influence the culture TC was in, so had no choice but
to provide him with individual support. The second point regarding dependency was
something I had not considered or experienced before as a practitioner. One of the ways to

potentially reduce this sense of dependency in the future could be to re-evaluate the
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primary aims of the support more regularly. Consistently asking myself and the client the
question ‘have we achieved the primary aims?’, ensures that both me and the client are
able to reflect on the direction the support is taking. In this particular case, the primary aim
with TC was to create a confidential space where he could discuss his experiences. So,
technically, I was meeting these aims and meeting the needs of TC by providing this
reactive service. It could have been that the aims of the intervention should have been
changed to something that was perhaps more specific, meaning I would be in a better
position to ‘measure’ whether or not we have achieved the aims. Evaluating a more
measurable aim in this situation may have reduced the creation of such a reactive service
and allowed me to be more confident that I was positively impacting TC and not creating a

dependency.
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Consultancy

1. Agreed Goals and Role Expectations (from full-time to part-time)
Date: 13/06/17

The Academy Manager of Salford City F.C. (JR) and I had arranged a meeting on
Friday 9™ June 2017 to establish role clarity and discuss the pre-season programme and
what time I could contribute to the club during this period of the season. Upon arrival |
was introduced to the new full-time coach working alongside JR with the ‘youth team’. JR
then led the meeting and proceeded to show me a document outlining the progress they had
made since our last meeting (two weeks prior). What struck me initially was how fast
paced the development of the academy was moving. In just a two week period, the club
had made so many decisions regarding the structure and key ‘pillars’ of the club (what was
being referred to as the culture), as well as signing players, hiring full-time staff and
arranging an entire pre-season programme that corresponded with the 1% team. It took us
over an hour for them to ‘catch me up’ on their progress. Whilst this was exciting to see (as
I felt part of something ‘big’) it also made me realise that there would be a huge difference
in my role working part-time at Salford City F.C. as opposed to working full-time at West
Bromwich Albion F.C. (WBA). My thoughts as the meeting was taking place were; how
effective can I be as a practitioner when I can only commit to a day a week at the club?
Can I make any meaningful changes with regards the culture of the club? As a trainee
Sport Psychologist, I view one of the potential roles that I can adopt as being involved in
the development and maintenance of the culture (Nesti, 2010). Although this has never
been formally part of my job description (at either Everton or WBA) it has been something
that I have actively sought to achieve. Whilst I believe the one-to-one work that I conduct
with players to be valuable and meaningful, I feel that working culturally allows me to
promote more positive change and perhaps more importantly to me at this stage of my
development, ‘proves’ my worth as a practitioner (Anderson et al., 2004). This desire to
work organisationally began when I started my MSc, as both Mark Nesti and Martin
Littlewood, who I developed good relationships with, were big advocates of the role a
Sport Psychologist can play in cultural processes within professional football (Nesti &
Littlewood, 2009). Not only did they highlight the benefits of working with this
philosophy, but they regularly provided examples of successful individuals working within

other organisations that were earning a lot of money! As well as this, working alongside
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Martin at Everton and watching him conduct this role, as well as working closely with JR
(who I first met at Everton), further increased my desire to work with this philosophy of
practice. Now that JR has employed me to work at Salford, my initial approach going into
the role was a continuation of the cultural discussions that we would have at Everton.
However, realistically, even when I was full-time at WBA, I perceived myself to have
made very little progress with regards changing the culture, so it might be naive of me to
believe that I can make any meaningful changes working one day a week at Salford. On
the other hand, JR recognises the role a Sport Psychologist can play in the development of
a culture, he is aware and agrees with the vast majority of my beliefs and values in relation
to how the culture should ‘look’ at a football club and he approached me to work alongside
him knowing both me as a person and my aspirations as a practitioner. Furthermore, there
are certain benefits of being ‘removed’ from the culture, as it might allow me to gain a
different perspective, which could present me with the opportunity to make more
meaningful changes, as opposed to being completely absorbed/institutionalised by the
culture and becoming part of the ‘problem’. However, returning back to the meeting, in my
absence (over the 2 week period), the key members of staff (both academy and 1% team)
had already established the ten ‘pillars’ of the club, as well as agreeing upon the five
psychological qualities they wanted to integrate as part of their coaching philosophy. My
opinion was sought after presenting these ideas, but I got the feeling that this was more out
of respect as opposed to a genuine attempt to consider my thoughts and make any changes
suggested. Despite feeling this way, I did feel comfortable enough to contribute my
thoughts on the development on the five psychological qualities (perhaps because of my
close relationship with JR). At this point, they had only stated the qualities they wanted
their players to develop, they hadn’t created a working definition. My suggestion, whilst
basic, was that each member of staff, both academy and 1% team, should come up with a
working definition individually and then collate ideas, to ensure everyone was ‘on the
same page’. | then suggested that in order for the players to feel as though they were part
of the culture, a workshop should be developed and delivered to give them an opportunity
to define what was meant by these five qualities and also educate them on the culture itself.
This suggestion was met positively and both individuals admitted that this wasn’t
something that they had considered. I volunteered to deliver the workshop during pre-
season and again this was accepted positively. Having the confidence to provide my input

despite feeling slightly as an ‘outsider’ left me feeling extremely positive, especially as my
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suggestions had been met so enthusiastically. Furthermore, the fact that the coaches were
recognising the importance of my role in the development and maintenance of the culture
left me feeling satisfied, as working organisationally is something that I am extremely
passionate and motivated to do throughout my career. Undoubtedly, situations similar to
this will arise constantly throughout my time at Salford City F.C. A forward-thinking club
like this will always be looking for ways to move forward and develop. I need to ensure
that I maintain the confidence I demonstrated here to provide my input despite being the
only part-time member of staff. Furthermore, I need to hold the work I conduct with
individuals in higher regard regardless of whether it gives me the opportunity to prove my
worth as a practitioner or not. I love this part of my job. Making a genuine difference to the
development of an individual is and will always be a huge passion of mine.

The meeting ended with JR agreeing to send me over the pre-season programme
and for me to highlight dates when I was available to deliver workshops and meet
individually with the players. JR and I agreed that my main priority was to work with the
players on a small group/one to one basis during this part of the season, as it was important
for me to build strong relationships with them before the season began.

One discussion that didn’t take place (that I was hoping would) was a discussion
regarding my fees. This was something that I was slightly apprehensive to discuss, as it
wasn’t something I had ever done before and I was unsure about how much to charge or
whether to charge at all! Prior to this role, I have always been employed at an organisation
full-time and so negotiating pay has never been something that I have had to do. JR did
allude to the fact that there would be some money available (as he knew that this was
something [ wanted to discuss) but he was vague and suggested that he needed to speak to
the Performance Director (CC) before he could commit to anything. I didn’t push the
matter as me and JR weren’t alone, and I didn’t feel comfortable discussing it in front of
the other coach. However, this discussion is something that needs to occur at my next
meeting as the longer it goes on the more they will expect me to work for free. At this
point, I value the placement experience over any extrinsic rewards. However, I also feel
that with my experience of working in professional football and the fact that JR asked for
me personally, I deserve to be paid for the work that I do for the club. Prior to my next
meeting, [ need to have a better idea about what fees I’d be happy to accept and possibly
discuss it in more detail with one of my supervisors to gain a different and more

experienced perspective.
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PHONE CALL RECEIVED 13/06/17: JR “It’s us that’s going to be driving this (culture)”

This further reinforced that JR wants me to have some influence culturally.
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2. Practitioner Identity
Date: 29/06/17

Yesterday I attended a meeting at Boothstown F.C. (the temporary site where
Salford F.C. will be training and playing). The purpose of the meeting was for all members
of staff (1% team and academy) to view the facilities and meet one another. The meeting
was directed by the Performance Director (CC) who introduced me to the 1% team coaches
and gave me the opportunity to explain who I was, where I’d worked previously and what I
could offer the players at Salford F.C. Whilst this discussion was brief, both coaches
seemed to respond quite positively with regards utilising my services with the 1% team
players. When the meeting had finished, I was asked to attend a ‘foot-golf” day they had
planned on Saturday (2 days later), which was presented as a great opportunity for me to
get to know the players informally and start building relationships with them. At that
moment two thoughts crossed my mind 1.) I agreed that it would be a great way to get to
know both the players and staff and 2.) I already had plans with a friend on Saturday.
Needless to say, reflecting in action doesn’t present you with much thinking time to make
a decision such as this and before I knew it, I’d already agreed to attend the foot-golf
event. I instantly regretted the decision. Whilst this informal setting was perfect for me to
start building relationships with the staff and players, I didn’t want to go. Attending was an
inconvenience for me as I had already planned to go for a meal with a friend. However,

despite these feelings I had automatically accepted the offer to attend. Hence, the main
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purpose of this reflection was to understand why I had made this decision. Now having the
time to reflect ‘on action’, the answer to that question is very complex and is rooted in past
experiences.

It became clear very early in my career that being a Sport Psychologist (in training) was
not simply something that you could ‘turn off and on’. For me, it is impossible to separate
the person behind the practitioner, as these two aspects of my identities share my core
characteristics (Chandler et al., 2016). When I first started at West Bromwich Albion F.C.,
my circumstances were far from ideal and this made it almost impossible to separate the
two aspects of myself even if | had wanted to at the time. I was living in Manchester and
commuting to Birmingham six days a week. I was newly married, and my wife was
studying at Salford University, which meant we had decided not to move to Birmingham
so she could continue her studies with the support of her friends and family. Also, the club
had only offered me a 1-year contract and we wouldn’t have been able to get a mortgage
based on this anyway. Initially, whilst demanding, I was able to cope. The excitement of
working in the Premiership made the sacrifices worthwhile. However, as time went on, my
relationship with my wife began to deteriorate. | was at a point where I knew I had to
choose between my job and my marriage. Still, knowing I had to make this choice, I didn’t
leave my job. I was hoping that my wife would be able to be strong enough to get through
it and [ was also scared about what I would do next. How could this ‘perfect’ job have
gone wrong so quickly? Reflecting upon these experiences now, it could be argued that
whilst teaching others not to experience identity foreclosure (Murphy, Petitpas, & Brewer,
1996), I myself, without realising it, developed a one-dimensional identity (see further
reflections on this below). I was also experiencing severe burnout (Skovholt, Grier, &
Hanson, 2001) and perhaps most importantly lacked the courage to make the decision I
know I needed to make (Nesti, 2004). Eventually, I found the courage to quit my job at the
club, but in the months that followed it became apparent that my relationship had reached a
point where it couldn’t be saved. Going through an experience such as this, makes you re-
evaluate everything, especially your own identity (Ronnestad & Skovholt, 2003). The
months that followed were extremely difficult for me as I battled to find out who I was
again and what I wanted from my life (Carless & Douglass, 2008). Be a Sport Psychologist
(in training) will always be a big part of who I am and fortunately I managed to gain the
position at the University of Bolton and then the role at Salford F.C. However, I will never

let my role as a practitioner create such negativity to my personal life again. I know there
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will be times when my professional life conflicts with my personal life and moving
forwards I need to be mindful that I find a better balance between the two and between

who [ am as a person and practitioner.

Practitioner Identity continued...

Date: 07/07/17

Yesterday I was at LIMU for the second day of a two-day meeting. We were discussing
how our philosophical assumptions about the nature of people and the world ultimately
impacts on our theoretical approach to consultancy (see reflection Philosophical
Underpinnings). MN joined the session and began discussing the concept of a ‘vocation’.
In the above reflection, it is clear to see that I believed who I am as a person is inseparable
from who I am as a practitioner and it is also clear to see how I was beginning to view this
negatively due to the destructive impact I felt this had had on my life. However, yesterday,
listening to MN talk about Sport Psychology as a vocation completely resonated with me.
It made me change the way I viewed and thought about identity, particularly my own.
Being a Sport Psychologist doesn’t need to mean that I have developed a one-dimensional
identity as I state above. It doesn’t need to mean that I choose to spend my Saturdays with
Salford as opposed to my friends. Since leaving West Bromwich Albion F.C., I have
struggled to find a sense of authenticity with regards my identity, because I felt I could
never allow myself to be ‘completely consumed’ by a role. However, being a Sport
Psychologist is who I am, and I believe it’ll always be who I am. Just because I’'m no
longer working in a full-time role as a Sport Psychologist, doesn’t mean I have to change
who I am. Also, on the flip side of this, if [ was to ever work full-time in professional sport
again, [ don’t need to allow it to take over my life. In fact, finding a balance between the
two comes at the benefit of both me as a person and practitioner. I no longer have to view
the two as a conflict, I can view them as complimentary to one another and this is an
extremely liberating feeling. Since experiencing this challenge in my life, [ have
consistently experienced anxiety, due to the fact I have felt I had to change who I am. I
now have a clear idea of who I am and a clear self-concept (Treadgold, 1999), which I
believe will provide me with a solid foundation when experiencing any challenges in the

future.
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3. Philosophical Underpinnings (Counselling vs MST)
Date: 19/07/17

For the past few weeks I have been working with a Triathlete (SH) through the
Athletic Development Centre (ADC) at Bolton University. SH is also a student of mine
who is on a scholarship at the University and had sought my support following a lecture |
had delivered to his cohort. In our first meeting, I was keen to establish a relationship with
him that transcended the student-lecturer relationship we had already developed. Working
with an athlete that you also teach has never been something that I have experienced
before, and I was mindful of the perceptions he may have of me already from our initial
contact. | was particularly mindful of how the status of lecturer might portray connotations
of ‘the expert’ to this particular individual. Whilst I attempt to create an environment that
is safe for my students and encourages them to think critically and ask and answer
questions, the status as ‘lecturer’ naturally creates a gap between me and my students. On
the other hand, when providing sport psychology support to an athlete, I certainly don’t
want to be viewed as the ‘expert’, but as a someone that can help guide and support the
individual who is taking responsibility for their own development. Therefore, in this

instance with this particular student-athlete, I knew I had to break down the barriers that a
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student-lecturer relationship might create and build a more trusting and personal
relationship. Reflecting in the moment, I decided to raise this point with SH as I felt as
though it was something that he should be mindful of as well. As a way of attempting to
build this new relationship with SH, we used a timeline exercise to explore his journey,
both in and outside of sport, up until this point. This is a ‘technique’ that I have used
successfully in the past and I have found it is a good way to conduct an intake and then
naturally a needs analysis with the athlete (Keegan, 2016), whilst also learning about them
as a person. Furthermore, this is the first time that [ had ever worked with an athlete
outside of professional football, so I was particularly keen to gain a better understanding of
the demands of the sport (Eubank, Nesti, & Cruickshank, 2014). Initially, SH found it a lot
more comfortable discussing his sporting experiences, but as time passed and with my
support, he began discussing his wider life outside of sport, something that [ was very
comfortable with him doing. Reading the work of Collins, Evans-Jones and O’Connor
(2013) has made me realise that my experiences of consultancy are very different to theirs.
I have always been comfortable with working with the person behind the athlete (Friesen
& Orlick, 2010) and less comfortable providing solutions to ‘problems’. I strongly believe
that this is due to the training I have received as a trainee practitioner and something that [
am extremely grateful for. However, having the opposite experiences of these once trainee
practitioners isn’t without its challenges and recent discussions with my peers and
supervisors has encouraged me to explore the philosophical assumptions underpinning my
service delivery (again!).

After conducting a needs analysis with SH, I was now at the point where I had to
choose an intervention, something that did cause a little anxiety for me with this particular
individual (Collins, Evans-Jones & O’Connor, 2013). It had become apparent over the two
sessions me and SH had already had together that he was presenting traits of perfectionism
and pre-race anxiety, but at the same time he had also discussed a critical moment in his
life where he was facing the decision to stay and study in England or move back home to
train in Ireland. This particular decision was causing him further anxiety in the wider
context of his life, preventing him from sleeping and ultimately impacting negatively upon
his performance. As I saw it, there were two possible interventions that I could utilise with
SH. One focused on the perfectionist traits and pre-race anxiety (Stoeber, Uphill &
Hotham, 2009) and the other focused on a more counselling based approach where I would

attempt to guide him through the critical moment he was experiencing (Nesti et al., 2012).
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Both of the challenges that SH presented were based around anxiety, but in my opinion
required two very different ways for me to approach the situation. In the days that
followed, I developed two interventions, one based on goal-setting and anxiety (Stoeber,
Uphill & Hotham, 2009), (which I had searched for immediately after the needs analysis)
and the second was more my usual approach, via humanistic/existential counselling. At the
start of our next meeting, I recapped on what we had discussed in the previous session and
presented SH with a choice between the two interventions I had developed. SH highlighted
that he felt it was pointless to work on his pre-race anxiety when he had this big life
decision to make, which was having more of a negative effect on both his well-being and
performance. The rest of the session then was based around us discussing the decision he
had to make and me asking questions regarding his studies, relationships with friends and
family, his sporting career etc. At the end of the session he expressed his gratitude for the
support and seemed genuinely grateful and appreciative of me for providing him with a
safe space to discuss this choice. I immediately felt a great sense of achievement and relief.
Relief that SH had chosen the intervention that I believed in and was more comfortable
delivering and achievement that I had worked in congruence with my beliefs and values
(Lindsey et al., 2007) and seemed to have made a genuine difference. Reflecting back on
this moment, the biggest question that I have is, should I have offered him a choice of
interventions in the first place? If I was so relieved that he had chosen the second option,
how comfortable would I have been as a practitioner if he had asked me to develop a goal-
setting intervention for him? I categorically didn’t believe that this was the right
intervention for this individual in this moment. By giving him a choice of interventions, I
was opening myself up to chance that I would have to work incongruently. On one hand,
this may have allowed me to meet the needs of the client (Tod, Anderson & Marchant,
2009) (if he had preferred a goal-setting intervention), however, on the other hand, I would
have had to work with this individual against my beliefs and values. Hence, the real
question is; as a practitioner should you be willing to contradict your own beliefs and
values to meet the needs of the client? From this experience, I have learnt that I am not
comfortable providing the client with a choice of an intervention, at this stage of my
development as a practitioner, if it doesn’t fit with my beliefs and values. At this point, I
am not willing to work incongruently as I believe that it encourages inauthenticity and
ultimately reduces my effectiveness as a practitioner. Looking ahead, there may be

occasions in the future where I must decline working with a particular client if their needs
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don’t match my theoretical and philosophical beliefs. However, it could be that with time, I

learn to develop flexibility in my service delivery (Skovholt & Ronnestad, 1992).

Core Values and Beliefs:
1. People view the world subjectively
People have free will in the choices that they make
All individuals are of equal value
People must be understood within their social contexts

An individual’s history influences their present

A

Human beings have the ability to change, adapt and grow given the right environment
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4. Pressure to provide a solution (Elite Gymnast)
Date: 07/11/17

On the 15/10/17 I received a phone call from the father of a potential client. His
daughter, a 14-year-old elite gymnast, had recently been injured and had been receiving
treatment from a colleague of mine (from the University of Bolton) who had suggested that
she seek some psychological support and so referred her to me. The father of the gymnast
explained to me on the phone that his daughter was suffering with a ‘mental block’ on a
specific move on the uneven bars. He also admitted that both he and the coach were getting
frustrated with her lack of progress in overcoming this block. The family had just moved
from Belgium to England in the last two months and the father acknowledged that this
might also have something to do with his daughter’s lack of development. As any potential
client would, the father asked about the cost of the sessions and how many sessions would
be required in order to help his daughter overcome the block. I had anticipated this
discussion and was prepared with my answer. Firstly, I told the father that I charged £50 a
session, which included the write up. At the time I felt apprehensive asking for this much
money and I felt the need to justify this price by going into detail about the information
that would be included in the reports following each session and the potential long-term
benefits psychological support could have for his daughter. The father accepted the cost
instantly without asking any further questions, making me feel as if I didn’t need to be
worried in the first instance. Secondly, I was open and honest with him and explained that
it was difficult to tell how many sessions would be required before meeting his daughter
and getting a better understanding of the situation. He understood the response but
reinforced that the coach was getting frustrated and that his daughter had a competition in
December, which seemed to imply that he was looking for a ‘solution’ sooner rather than
later. After the phone call I was both excited and anxious about the prospect of working
with a new client. This was a sport that I have no experience of working within and was a
great opportunity for me to learn and develop. However, I felt anxious as I didn’t know
what to expect upon meeting the client and I got the impression I would be asked to

provide a quick fix; something that isn’t congruent with my philosophy of practice
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(Philosophical Underpinnings (Counselling vs MST)). However, the father had
acknowledged some broader challenges his daughter was experiencing (moving
countries/relationship with the coach), which I felt could be underpinning the ‘mental
block’ and so felt comfortable progressing in order to understand the client’s experiences.
Perhaps because of the anxiety I was experiencing regarding working with this new client
(because I perceived I might be asked to provide a ‘solution’ to the problem) and in order
to be prepared for the possible challenges that might arise from the initial intake and needs
analysis, | read a number of journal articles related to gymnasts experiencing mental
blocks and the psychological skills that they utilised in order to overcome them. Some of
the techniques that these athletes were utilising included imagery, self-talk and pre-
performance routines (Magyar & Chase, 1996; Chase, Magyar & Drake, 2005; Martin et
al., 2008; Howell, 2017). However, I was also mindful at this point, not to approach my
first session with preconceived ideas that would influence the way I work with this
particular client. I felt that this was essential for me to be successful in working with this
client, as I needed to understand her experiences. Furthermore, the challenges that the
father presented might not have provided a complete insight into the situation or may not
have represented the client’s experience at all. In line with my philosophy of practice, I
was consistently aware of the broader issues and the challenge that moving away from
home could have on an athlete, especially an athlete so young (Barker-Ruchti &
Schubring, 2016).

During the first session, I combined the intake and needs analysis, in order for me
to begin building a relationship with CS and to gain a better understanding of her current
experiences. Upon reflection, another reason I may have combined these two aspects of
consultancy was because [ was being paid per session, as opposed to being paid annually
by a professional organisation and as mentioned above, I was under the impression that the
father wanted a quick solution, therefore, I didn’t feel I could justify spending two sessions
on these two aspects of the consultancy process. Following the first session, it became
apparent that the challenges that CS was experiencing were broader than simply
experiencing a mental block as her father had explained. The family had moved from
Belgium to England to ensure CS was training at an elite gymnastics club, hence she felt
under a lot of pressure to continuously train and compete at the highest level. She
explained that when in Belgium, she had lived, trained, and studied at a gymnastics school,

which she found very challenging as she missed her family and friends. At this point, at the
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age of 12, she had stopped enjoying the sport and hadn’t enjoyed it since. She experienced
anxiety before every training session and couldn’t switch off from gymnastics as she
trained 27 hours a week meaning it dominated her life. She discussed the mental block 50
minutes into the session and unsurprisingly, in comparison to the other challenges she was
experiencing, she didn’t seem overly concerned by it. As well as explaining her current
experiences, she had explained to me that she had worked with a Sport Psychologist in the
past and had been taught breathing techniques and imagery. However, she clearly
expressed to me at this point that she hadn’t felt that these techniques had been useful in
improving her performance. It was clear after the first session that the psychological skills
highlighted in the research I’d read prior to the session would be insufficient to support CS
through her current experiences. It was also clear that the father of CS didn’t fully
understand or appreciate the current experience of his daughter; hence the expectations of
CS were different from the expectations of her father. Despite understanding the needs of
CS and my own personal philosophy (from earlier reflections), I still felt anxiety and
pressure from the expectation of providing a solution for CS and as a result considered the
use of mental skills alongside a more counselling based approach in order to prove my
effectiveness as a practitioner to the father. However, I was also very aware of how
working in this way, given my philosophy of practice, would create a sense of
incongruence (Lindsey et al., 2007).

Due to this anxiety and uncertainty, I contacted my supervisor (MN) who confirmed that
MST would be inappropriate for someone experiencing such broad challenges (which I
had expected). MN suggested that the father of CS might not know the experiences of his
daughter and my role could be to facilitate the communication of these challenges between
CS and her parents. Hence, in the following session, I asked CS to go into more detail
about some of the challenges she was experiencing and asked her directly if she had
communicated any of these challenges to her parents. She admitted that she hadn’t. She
didn’t like to talk about gymnastics at home, because she wanted to switch off from it and
because the family had moved country for her to train and compete, she felt under an
enormous amount of pressure and as a result didn’t want to tell her parents that she wasn’t
enjoying the sport anymore. Despite this pressure, with my support, she agreed that she
would be happy for us both to sit down with her parents in the next session and
communicate openly about her experiences. She also repeatedly expressed her gratification

for the support I had offered, and I felt both a sense of congruence and achievement. |
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explained to CS’s parents after the session had finished that I would like them to be
involved in the next session and they seemed very enthusiastic about the prospect of being

included.
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5. Parental Meeting (Elite Gymnast)
Date: 17/11/17

On 16/11/17 1 had my first session with both CS and her parents. Prior to the
session, | had tried to anticipate how CS’s parents might react when hearing her
experiences for the first time. Hence, I understood going into the session that it would be
vital for me to start the session by creating an environment that was safe for everyone’s
voice to be heard (non-judgmentally). This was especially important for CS herself, as she
had already admitted to me previously that she has struggled to communicate with her
parents in the past. It was also essential for me to explain my philosophy of practice, as I

anticipated CS’s parents might challenge my approach to service delivery upon hearing the
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challenges me and CS had been discussing (given that her father had hired me to help her
overcome a ‘mental block’). Hence, I explained my holistic standpoint and that my role
was to facilitate discussion and communication between all family members and ensure we
were all working collaboratively towards the same goal. I added to this by stating that |
wouldn’t be adopting the role of ‘expert’ in this situation, as it would be inappropriate for
me to offer any solutions to their current situation and that they needed to work together to
decide what was best moving forwards.

Once I had introduced the purpose of the session, explained confidentiality and my
philosophy of practice, I encouraged CS to talk to her parents about her current
experiences, as we had agreed in the previous session. She immediately got upset, but
courageously told her parents about the challenges she was experiencing. Her dad’s
immediate reaction was to hug CS, but his body language gave me an insight into his
thoughts, and he seemed to be extremely disappointed/despondent with what he was
hearing. It was also clear that he was taken aback by what he had heard and instantly began
expressing his thoughts on what his daughter had said. His opinion centred around how
disappointing it would be if she didn’t continue with the sport and how she would make
the whole family proud if she carried on; “Think about how good it’ll be when we can
come and watch you perform”. On the odd occasion he stated, “If you want to quit I
support your decision”, but followed this up with a statement that suggested CS really
didn’t have a choice. At one point he asked me; “Am I saying the right sort of things” to
which I explained there wasn’t necessarily a right or wrong answer; this session was about
the whole family communicating openly. At this point he began talking about his own
childhood and his own achievements, discussing how he had made sacrifices in order to
become successful and how she needed to do the same. In my opinion, he began to belittle
CS’s experiences, by making statements such as, “It would be a shame to quit gymnastics
Jjust because you want to see your friends”. He also told his daughter that she would regret
the decision to quit if that’s the choice she made. The entire time CS’s dad was making his
thoughts known, CS was looking at me, with tears in her eyes and a look of
disappointment/sadness on her face. She had seemed so optimistic at the prospect of finally
telling her parents what she was going through and I sensed that she immediately regretted
it. This invoked an emotional response in myself. I had developed a good relationship with

CS over the last three weeks and seeing her vulnerable and upset made me want to
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‘protect’ her. | was aware of my emotions in the moment and had to put them to one side
in order to prevent myself becoming judgmental with her father.

CS’s dad then attempted to discuss the ‘mental block’, which left CS visibly
confused. This clearly demonstrated to me that he had failed to understand the experiences
of his daughter or was refusing to acknowledge them. At this point I explained that given
his daughter’s current situation, the ‘mental block’ wasn’t the priority, but CS’s happiness
and well-being. However, he continued to return to this point throughout the discussion.
Again, this invoked an emotional response in me; how was he not understanding that his
daughter was unhappy and that this so much more important than a ‘mental block’?! I was
also conscious at this point that CS’s mother hadn’t spoken and I was keen to give
everyone an opportunity to express their opinion. To my disappointment, when she spoke,
she reinforced everything CS’s father had said. However, I got the sense that this wasn’t
what she truly felt. Her response, I believe, was rooted in her upbringing. She was of Asian
heritage, where it is common for the men to be viewed as the authority figure. Hence, CS’s
mother didn’t want to be viewed actively going against her husband. Again, I reinforced
how it was vital to be open and honest here. At this point, CS’s mother began describing
her own experiences (depressed because she had no friends, experienced challenges of
moving to a new country). However, frustratingly, she didn’t seem to be able to make the
connection between what she was experiencing and what her daughter was experiencing.
CS was experiencing the same challenges, but with the addition of school and gymnastics!
It was at this point that CS’s father began to tell CS to stop focusing so much on school.
He gave her the ‘permission’ to not complete homework. I attempted to remain neutral (my
role here was still to facilitate discussion, not give my opinion) but I felt I had a duty of
care to CS who I felt was the client I was here to support. With my frustration growing, I
feel my line of questioning may have changed from neutral to be viewed almost as
threatening by CS’s parents and this may have contributed to increasing the already wide
gap between them and CS. With a sense that I had already failed, I began to change my
approach to the session and asked them to think practically about what they felt they could
change, as a family, to best support their daughter. As a family they agreed to improve
lines of communication (something CS was going to take a leading role in) and create
‘protected family time’, which they would utilise to watch a film each week and switch off

completely from gymnastics. To me, these were very small steps that I felt wouldn’t make
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much difference in the long-term. However, at least it was an acknowledgement that
something needed to change!

As the session drew to a close, I asked the family what they wanted from me
moving forwards. CS’s father again returned to the mental block, as if the last 90 minutes
hadn’t happened! Once again, in line with my philosophy of practice, I outlined how it was
more important to focus on some of the broader challenges here. The response: We asked
you to come here to get her past the mental block... Upon reflection, I perhaps could have
made it clearer regarding the links between well-being and performance and how by
focusing on some of the broader challenges CS might successfully overcome the mental
block. Despite the fact that CS’s mother invited me back (and offered to make me food),
CS’s dad didn’t invite me back. I wrote up the report from the session, again highlighting
the need to focus on CS’s happiness and I also texted CS’s father to ensure he knew I was
still available if he changed his mind about utilising my support. In my mind, I had failed
and I had never felt this emotional and disheartened by a consultation in my career to date.
My desire to support CS made me consider offering my services for free, but I decided
against this as I felt I couldn’t make a meaningful difference under the circumstances

anyway.

6. Performance and Well-Being Continuum
Date: 20/12/18

Almost exactly 17 months ago to the day (19/07/17), I ended a reflection with the
statement: ‘However, it could be that with time, I learn to develop flexibility in my service
delivery (Skovholt & Ronnestad, 1992)’ (see; Philosophical Underpinnings (Counselling
vs MST) above). Since this reflection, I have worked with a number of clients, who have
presented with a variety of different challenges, affecting both their well-being and
performance; providing with me further opportunities to reflect upon my philosophy of
practice. Reading the use of the word ‘vs’ in the title of my earlier reflection, further
highlights the progress and development I have made in adding flexibility to my approach,
which I hope to articulate in the following extract by using recent clients from a number of

sports.

The argument/debate about the role of a Sport and Exercise Psychologist in relation

to performance and well-being is one that is on-going (Brady and Maynard, 2010) and
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something that has resonated with me throughout my training. I often engage in a
‘continuum task’ with my peers and students, to create debate/discussion about whether or
not our focus should be predominantly performance or well-being. When asked to engage
in this task myself, I usually draw an X on the continuum closer to well-being than

performance (see below).

Performance Well-being

To be clear, I place myself closer to well-being on the continuum in the belief that

performance and well-being are inescapably linked. Therefore, by impacting positively
upon an individual’s well-being, I am more than likely indirectly impacting upon their
performance. However, my understanding of this performance-well-being link, up to now,
has been over-simplified and one-dimensional. Through engaging in one-to-one sessions
with clients and through conversations with other trainee practitioners, I have come to the
realisation that the link between the two isn’t always this simple. It can and has been the
case that an athlete can experience low performance, but high well-being (golf). It can and
has also been the case that an athlete can experience high performance and low well-being
(triathlon). Therefore, it seems, based on these cases, that the two aspects are not always
directly linked (at least not in the short-term). To add an extra layer of complexity to this
link; if an athlete is experiencing low well-being, it is possible that by focusing on an
improvement of performance, a consultant can improve well-being indirectly. This
sentence may seem simple to many applied practitioners, but it hasn’t ever been something
that I’ve considered and this realisation that focusing on performance can positively impact
well-being, directly challenges my position (the ‘X”) on the continuum. Up until now,
when faced with this performance/well-being ‘dilemma’ I have always found myself
focusing on well-being (long-term development) (Corlett, 1996) as opposed to adopting a
more performance-based approach — with the belief that performance improvements would
be a by-product of improvements in well-being. However, I have had a number of clients

recently that have caused me to re-think and be critical of this rigid approach.
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Triathlon & Gymnastics

Whilst working with SH (triathlete), we began to discuss the concept of meaning,
purpose, and identity. To provide a simplified overview of the case; SH highlighted that
his sport gave his life meaning, but, he also seemed to have developed a foreclosed athletic
identity (Brewer, Van Raalte, & Linder, 1993), that had the potential to lead to him
experiencing psychological burnout (Coakley, 1992). Put simply, sport was giving his life
meaning and purpose, which was leading to him experiencing high performance; it was
also reducing his well-being away from the sport (relationship with girlfriend, academic
stresses etc.). Whilst working with SH, based on my philosophy of practice, my initial
instincts were to discuss and understand his identity and encourage him to explore a
broader identity outside of his sport. However, at the same time, I was also concerned that
by encouraging him to explore a broader identity, I was simultaneously undermining the
aspect of his life that gave him a purpose (and potentially his performance). Was it
possible for me, as a consultant to do both things simultaneously? Upon reflection, I had a
very similar experience with the gymnast CS (see Parental Meeting above). However, in
her case, she was experiencing both low performance and low well-being and my initial
instinct was to explore her life and identity away from sport (a choice I still believe was
correct). During one of our sessions together, CS clearly expressed the desire to stop
competing/training to reduce the anxiety and low well-being she was experiencing and at
the time I was comfortable with this suggestion. However, most athletes, at an elite level,
experience anxiety throughout their sporting careers and if my role as a practitioner is to
ultimately improve performance, shouldn’t I have provided her with an opportunity to
better understand this anxiety, whilst helping her cope with the demands of the sport?
Moving forwards, to maintain this performance enhancement focus, I need be become
more comfortable with my clients being uncomfortable and understand that in the short-

term, high performance and low well-being can often be the reality of elite sport.

Golf

Similarly to the clients discussed above, when meeting AH (golf) he wanted
support to help him switch off from golf, and again, his identity had been completely
consumed by his role as an athlete. After a number of sessions, where we explored his
identity and his life away from sport (focusing predominantly on well-being as he was

actually taking time out away from golf), he made excellent progress. Based on
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improvements in his well-being, he decided to go back competing, on tour, in Portugal
(well-being/performance link) and so, based on his progress (and achieving our initial
objectives) I suggested that he no longer needed anymore support. As I saw it, we had
achieved our objectives and he had returned to sport with a new outlook on himself as a
person and athlete. However, AH clearly stated that he wanted to continue the sessions, but
this time wanted me to support him with his imagery and pre-performance routines
(Cotterill, Sanders, & Collins, 2010). As was the case with previous reflections, this
MST/performance focus, led me to experience anxiety, as based on my philosophy of
practice (long-term holistic development) I felt a sense of incongruence (Lindsay, Breckon,
Thomas, & Maynard, 2007). However, it is beginning to become clear that this rigid
approach to consultancy is limiting my effectiveness as a practitioner. To be an effective
practitioner, I must understand the demands of the sport (Eubank, Nesti, & Cruickshank,
2014) — in this case; a closed skill sport, that requires effective use of mental skills
(imagery, pre-performance routines, attentional control), to meet the needs of the client.
Furthermore, I have an excellent understanding on the research/literature associated with
imagery and pre-performance routines, so why would I limit myself as a practitioner and
not delivery this, if this is what the client wants? I need to become more comfortable with
moving my ‘X’ across the continuum, to meet the needs of the client. I have spoken to two
people about this reflection, who have both reinforced this statement:

Ben: “I am whatever the client needs/wants me to be at that time”

Neil: “I don’t follow a rigid philosophy/theoretical orientation”

Rather than limiting my approach (humanism/existentialism) I need to explore more
approaches to service delivery to ensure I can make an informed decision about which
approach fits most closely with my values and beliefs and maximises by impact as an
applied practitioner. I don’t believe that this will result in a change in my philosophy of
practice (I will still approach practice predominantly from an Existential approach), but it
may involve me using a more integrated approach to allow me to move more fluidly across

the performance/well-being continuum.
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7. ‘Nick Wadsworth Sport Psychology Limited’
Date: 20/02/19

Yesterday I officially registered my private practice as a Limited company. |
decided to set up my own consultancy company, because [ wanted to find a better balance
between my academic role and my role as an applied sport psychology practitioner.
Working as an academic member of staff over the last two years has meant [ haven’t been
able to engage in as much applied practice as I have done in the past. Whilst the role
change has been largely positive for my development as a practitioner (I now have time to
read, conduct research, reflect, and improve as a teacher/disseminator), I don’t feel I have
been exposed to as many experiences as an applied practitioner as I did when I was
working in professional football on a full-time basis. I also want to be able to demonstrate
more diversity in my training as an applied sport psychology practitioner and setting up my
own private practice was the perfect opportunity to work in different sporting
environments and with a variety of athletes. Although I am mostly excited about this new
opportunity, I am also apprehensive. Now I have officially registered the company, I feel

under more pressure to make it a success. | know that one of the ways I can achieve this is
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by advertising my services and creating myself an online presence. Whilst I have never
done this before and don’t know exactly how to do this (creating a website etc.), this is
something I can pick up through trial and error. The real issue here is whether or not, as a
practitioner, I feel comfortable advertising my services. Over the years, [ have spent time
on Twitter and LinkedIn and often cringe at those practitioners who are consistently
reporting about themselves and their practice. I also fundamentally disagree with those
practitioners (most of the time individuals that aren’t actually chartered practitioners)
posting the names of their clients as a demonstration of their own abilities. The idea of
advertising myself clearly doesn’t align with my own values and beliefs and my code of
ethics, which puts me in a difficult situation. Do I go against my own values to increase the
chances that the business will be a success? Or do I act in alignment with my own beliefs
despite this potentially not being a good ‘business’ decision. From my perspective, at this
stage of my development, acting congruently as an individual is more important to me than
running a successful business (so much so that I almost didn’t set up my own private
practice in the first place!) For me, sport and exercise psychologists should be humble and
not make exaggerated claims about their abilities. Working with an athlete who
experiences success in their sporting career does not necessarily mean it was as a direct
result of the work we conducted with them. Any practitioner claiming otherwise, for me,
does not fit well with the discipline as a whole. We are just small cogs in the whole
machine. Also, just because the athlete gave you permission to use their name online,
doesn’t mean you should be asking them in the first place. If you are asking the athlete
this, you are putting them in an awkward situation, one which potentially raises ethical
concerns surrounding confidentiality. “Everything we discuss in this session is completely
confidential, unless you’re happy for me to take credit for your career and post it all over
social media so I can earn more money?”.

We recently had a guest speaker come in to talk to all of the Professional Doctorate
students, who spent a large proportion of his presentation discussing, in detail, his most
high-profile athlete and how he had contributed towards his world class performances over
the last few years. He could have been the best practitioner in the world, but in all honesty,
I stopped listening. However, it seems he has a very successful business and my (humbler)
approach may prevent me from gaining clients and may not make me much money! I am
aware of practitioners that don’t discuss their most high-profile clients and run successful

businesses, but they seem to adopt a different approach: ‘making psychology tangible’.
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What I mean by this, is they oversimplify the discipline as a way of selling a product.
Again, I struggle with the concept of creating a ‘product’ that can support a wide variety of
people, despite the practitioner never having met these people! For example, people that
publish books (usually using an animal in the title!) that claim to be able to understand the
reader and provide a model that can guide them through their life experiences. No book, or
app, or even a board game can provide bespoke individualised support that can truly
understand the individual’s lived experience. As Sport and Exercise Psychologists, we are
the product. We are the instrument of service delivery (Poczwardowski, 2017). We are
doing the public a disservice by making exaggerated claims about our field. On the other
hand, creating products, such as these books, is making psychology accessible to the
public. So, are these books having a positive impact on people and as a result the field? Is
this part of our role as Sport and Exercise Psychologists; to impact on the wider
population? This approach also seems to help build a practitioner’s reputation and
credibility (Lindsay & Thomas, 2014). If I’'m unwilling to create myself an online presence
by telling everyone how good I am at the job and I’'m not going to actively create a product
to sell; how do I ensure the business is a success? Also, if this business was my sole means
of income, would my approach be different? Would I still be true to my beliefs and values
or would I be more concerned with paying my mortgage? It’s easy for me to criticise those
adopting a different approach to me whilst I sit comfortably in an academic role. Research
exploring the experiences of practitioners working at an elite level has highlighted that,
due to the lack of job security (and financial concerns), some practitioners are willing to
adapt their approach to fit with the elite sporting culture. However, most practitioners
interviewed agreed that this flexible approach can only take the practitioners a certain
distance from their own values and beliefs before the incongruence experienced makes the
role unsustainable; “How flexible do you get? Sometimes there is a need to be incongruent
to get the work done, but not to the point where you can’t sleep at night” (McDougall,
Nesti, & Richardson, 2015: p. 274). Luckily, at the moment, this isn’t something I have to
be worried about, but I’d like to think that my beliefs and values are strong enough that I
wouldn’t contradict them to earn more money. However, of course I still want to make the
business a success. Therefore, to achieve this and maintain my values, I have decided to
adopt a simple approach. I recently read a book about the habits of the most successful
people in the world. In this book, one of multi-billionaires stated that all a business needs

is six true followers. These followers are people who value the business so much, that they
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will buy any ‘product’ the business has to sell. Of course, because these people love the
product so much, each of these six people tell at least one of their friends and the business
then gains another six followers. This exponential growth eventually makes the business
successful. One of the reasons I believe this approach will be successful in sport and
especially the world of sport psychology, is because both seem to be a very small
(everybody knows everybody else). For example, all of the athletes I have ever worked
with (bar one who contacted me through LinkedIn) have been referred to me by colleagues
or former clients. Also, adopting this approach means I can run the business without
having to compromise on my values and beliefs. If I stay true to myself as both a person
and practitioner, I will undoubtedly ‘perform’ better as a practitioner, provide a quality
service that my clients are more likely to recommend, and actually enjoy the entire
experience. My primary aim here isn’t to be a millionaire, my aim is to improve and
develop as a practitioner, help people, and continue doing the job I love for as long as I

possibly can.

References

Lindsay, P., & Thomas, O. (2014). Reflections on being a neophyte sport psychologist in
the media: Conversations with my younger self. The Sport Psychologist, 28(3), 290-
301.

McDougall, M., Nesti, M., & Richardson, D. (2015). The challenges of sport psychology
delivery in elite and professional sport: reflections from experienced sport

psychologists. The Sport Psychologist, 29(3), 265-277.

Poczwardowski, A. (2017). Deconstructing sport and performance psychology consultant:
Expert, person, performer, and self-regulator. International Journal of Sport and

Exercise Psychology, 17(5), 427-444. do1:10.1080/1612197x.2017.1390484

8. Burnley F.C.
Date: 22/07/19

‘Nick Wadsworth Sport Psychology Limited’ is very close to signing its first ‘big’
contract with a professional football club. This is an important step in my development and
the growth of the company as a whole, because it supports my approach to gaining clients

(highlighted in the reflection above). Through my experience at other clubs and through
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the people I know in football, I was actually recommended for the role. This means I have
been able to stay true to my values (not advertising my services and staying humble as a

person), whilst securing a high-profile ‘client’!

If agreed in writing, the role will see me working for 15 hours a week, 44 weeks a
year, with the U23 squad and will earn the company £13,200. Even 1, as I start this
reflection, am shocked that I’ve decided to discuss the money above everything else in the

first instance:

“My primary aim here isn’t to be a millionaire, my aim is to improve and develop as a

practitioner, help people, and continue doing the job I love for as long as I possibly can.”

However, I’m reflecting on the potential salary for a number of reasons. Firstly,
because I think it’s important for me to recognise that money is important to me. Maybe I
don’t need to become a millionaire, but I am, at least to a certain degree, extrinsically
motivated (Deci & Ryan, 2008). I want to have a good career, earn a good salary, buy
multiple properties, and provide for my family. This does not mean that money is my
primary motivation and it definitely doesn’t need to take away from my other motivations
(developing myself, developing and supporting others, and the actual enjoyment I get from
the role), but it is part of the reason I am doing what I do. Not recognising that would be a
mistake, because motivation will ultimately impact on my decision making throughout my
career. Secondly, I believe it reflects how far I’ve come as a practitioner since starting the
Professional Doctorate. At the end of my very first consultancy reflection, I discussed
actively avoiding the awkward conversation about charging for my services. This anxiety
and avoidance about negotiating a contract ended with me working at the club for free.
Now, here I am, two years later, negotiating a contract that will potentially see me earning
a salary equivalent to a £39,000 full-time role. This demonstrates to me that I finally
understand my worth as a practitioner and am confident enough to express this to potential
clients. I now have a good amount of experience and feel I can justify this kind of salary,
given what I feel I can offer a professional football club such as Burnley F.C. Finally, I
believe this salary is also a small ‘victory’ for the field itself. Recently, I have seen a
number of sport psychology roles being advertised that don’t pay anything. A lot of sports

clubs seem to think that practitioners doing their Stage Two, or in some cases completing
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their Stage Two, aren’t worthy of a salary. As trainee practitioners, we are supposed to be
content with some kit, travel expenses, and maybe a match-day ticket here and there, if
we’re lucky. I can’t think of any other field, where people with so much experience and so
much training are expected to work for so little. Therefore, actively negotiating this
contract felt like an added bonus considering the challenges within the field at the moment
(too many practitioners and not enough jobs). However, this also raises a moral dilemma. I
am aware that there are a number of people, currently enrolled on the Professional
Doctorate (and most likely beyond this qualification), that don’t have part-time or full-time
applied roles that actually pay them anything. I’m also aware that a lot of these individuals
are paying for the course themselves. Whereas, I already have a job as a lecturer, the fees
are being paid for me by the University of Bolton, and now I have potentially secured a
part-time contract, which will see me earn more money and gain more valuable experience.
Furthermore, this role wasn’t advertised, it was essentially given to me. All of this has
made me feel very uncomfortable since I found out about the role and has made me
question myself ethically. On one hand, the role was offered to me because of my prior
experience and training. [ have worked hard to gain this experience and develop as a
practitioner to reach this stage of my career. I feel I could do the job effectively and have a
lot to offer the club. One the other hand, I entered into this career to support people and if I
was to suggest that this role be advertised to the Professional Doctorate students, I would
be providing them with an opportunity that [ know a lot of them really want and need. The
context surrounding the field of Sport and Exercise Psychology seems to be that everyone
is battling to make their way in the world. Practitioners don’t seem as willing to share
clients, people are predominantly focusing on earning a living, the most experienced
practitioners are getting all the best roles, and no one seems overly concerned with helping
each other, unless there is something to be gained (payment for supervision etc.). On the
surface, it feels as though the discipline is forgetting, or at least momentarily moving away
from, some of the characteristics we should be striving to demonstrate as Sport and
Exercise Psychologist (caring, empathetic, supporting etc.). We demonstrate this with our
clients, but we don’t seem to extend this with one another. Do I want to add to this by
selfishly accepting the role? But, can I justify turning a role like this down considering all
my career ambitions as a practitioner? Would anyone turn this opportunity down in my
situation? Would people even be reflecting on this? Despite feeling uneasy about the

situation, I know I won’t turn the role down. I value the opportunity too much and
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ultimately, it isn’t my primary job (yet) to support other practitioners — at this stage of my
development I have to look after myself. However, just to add an extra layer of reflection
(and probably confusion) to the whole situation; I’ve also been reflecting on why I wanted
a role like this in the first place. As I’ve highlighted in earlier reflections, I have been
looking to find a better balance between my academic role and my applied practice. I want
to continue my development as a practitioner and this opportunity provides me with that
chance. I also have aspirations of working in a 1% team environment at a Premiership
football club and so need to continue my development to achieve this. However, one of the
first things I remember thinking when I was offered the role was ‘I’m looking forward to
being able to introduce myself as someone who works in professional football again’. 1
think this in itself gives an insight into my desired identity as a practitioner. I want to be
viewed as a successful Sport Psychologist, who works in professional football. I also
initially remember viewing this an as opportunity to make up for my ‘failures’ at West
Bromwich Albion F.C. I left West Brom, just before starting the Doctorate, with an
overpowering sense that I had failed as a practitioner. Therefore, I was/am viewing this as
an opportunity to make up for that period of my career and prove myself as a practitioner
(Christensen & Aoyogi, 2014). These two motivations combined (wanting to be viewed a
certain way/overcoming my ‘failures’) could actually be detrimental for my mental health.
I am potentially placing too much pressure on this one consultancy experience. Towards
the end of my time at West Brom, I was in a very bad place mentally and this line of
thinking has the potential to lead me down that path again. If I am successful in gaining the
contract, [ have to remember that this experience does not define me. ‘“Win or lose’ I’ll still
be the same person. I have a much more balanced understanding of my own identity and
must maintain this perspective as I start the role. [ am more than the role and I think
working on a part-time basis will prevent me becoming consumed by the culture of

professional football.
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9. Role Clarity
Date: 21/08/19

Last week I met with the academy manager at Burnley F.C. to discuss my potential
role at the club. The aim of the meeting was to get to know one another, begin to establish
some clarity around the role, and to discuss how I could contribute towards the ongoing
progression of the academy. We began by discussing my past experience in professional
football and JP spent some time listening to my approach to this role and my philosophy of
practice as an applied practitioner (Poczwardowski, Sherman, & Ravizza, 2004). Once he
had a better idea how I would approach the role, he began to align my approach to the
academy’s structure and highlighted aspects of the programme that I could contribute to
(parent education, player support etc.). JP seemed satisfied with my proposed approach to
the role and as a result the meeting was very positive. At the end of the meeting, JP asked
if I would want the chance to write my own job description. This was perfect. JP already
seemed to trust me and be providing me with ownership over the role, which is something
I valued. Having a blank job description meant I had the opportunity to create a role that fit
with my own approach to practice (see table 1). I created this job description and sent it to
JP, who agreed that nothing needed to be changed. However, I received a phone call a few
days later, from the other Sport Psychology practitioner (JL) at the club, stating that the
Head of Safeguarding (LL) had raised some issues with some parts of the job description I
had written. LL’s main concern was around one component in particular: “To provide
bespoke sport psychology support with a specific focus on performance enhancement and

psychological well-being . She felt that a focus on the well-being of the players was her

role (and the role of the new player care officer they were currently recruiting for). As a
result, the purpose of the phone call was to establish whether or not I would be comfortable
removing the ‘well-being’ aspect from the job description and stating that my role was to
solely improve the performance of the players (very similar to the approach the English
Institute of Sport adopts with their Performance Psychologists and Performance Lifestyle
Advisors ). The performance/well-being link is something I have reflected on extensively
throughout the Stage Two process and clearly, I believe that the link between the two is
inseparable (Brady & Maynard, 2010). However, when attempting to explain this
approach, I received a despondent response on the other end of the phone. I got the sense

that JL wanted me to make everyone’s life easy by agreeing to remove ‘well-being’ from
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the job description. However, my philosophy of practice wasn’t something that I was
willing to compromise on. This meant that, despite thinking that the role was virtually
agreed, I now have to attend another meeting with JP, JL, and LL to ensure that we
establish clear boundaries between our roles. After the phone call I was really frustrated.
Since being offered the role, my motivation for starting at the club had been increasing and
I really wanted the contract to be signed so I could begin my work. I also really wanted
some clarity over my future as this was starting to become a source of stress for me (trying
to juggle the Doctorate, as well as apply for other academic roles/attend interviews, and
attempting to secure this position). Part of my frustration was with myself. I had been so
stubborn in my respond when discussing my philosophy of practice. Perhaps if I had been
more flexible, I’d have had the contract signed already! This calls into question how I will
approach the next meeting. I have the feeling that if an agreement can’t be reached at the
next meeting, that the offer of a contract will be removed. How willing am I to be flexible
in my approach to gain the contract? Congruence as a practitioner is something I feel I
have only very recently achieved (Lindsay et al., 2007). However, congruence isn’t stable,
but a dynamic journey that is constantly changing throughout a practitioner’s career
(McDougall, Nesti, & Richardson, 2015). Furthermore, the culture of elite sport (win at all
costs) can often not align with sport psychology practitioners’ philosophy of practice.
Therefore, experienced practitioners working in elite environments have stated that there
are occasions when they need to be incongruent to be effective within this environment
(McDougall, Nesti, & Richardson, 2015). However, adapting their approach to service-
delivery requires high levels of self-awareness, ensuring they don’t move too far away
from their core values and beliefs. Furthermore, developing a coherent and congruent
philosophy of practice is not sufficient for applied practitioners. Sport psychology
practitioners must understand how their approach fits into elite sporting cultures (Larsen,
2017). I cannot accept that my approach to practice doesn’t fit into the structure of
Burnley F.C. My philosophy of practice has largely been shaped by my experiences of
working within professional football, especially with the U23 group as they transitioned
into the first team squad. So, I know an agreement can be reached between my role and the
environment. Now I need to ensure I convince key stakeholders at the club of this. The
phone call had frustrated me, but the conversation ended leaving me with hope that the role
hadn’t completely passed me by. My approach to the next meeting will be to listen to LL

and JL as they discuss their role and ensure I explain my approach to practice in a way that
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allows them to understand how we can work together as a collective, rather than viewing
me as a threat to their current position/structure. Also, now I am more secure in my
approach to practice, I can maintain authenticity, whilst working in an elite sporting culture
and I now no longer have to ‘wear a mask’ (Hings et al., 2018) like I did at West
Bromwich Albion F.C. Furthermore, because I won’t be at the club on a full-time basis, 1
will have more time and scope to reflect on how my approach fits into the culture at the
club (if I do actually get the job in the first place!). If during these reflections I decide I am
having to move too far away from my approach to practice and who I am as a person, |
may need to decide whether or not staying in the role is sustainable moving forwards.
However, I don’t want to miss this opportunity by being too rigid in my approach during
this meeting and becoming more flexible (moving along the well-being/performance
continuum) is something else I have aimed to achieve more recently. On the other hand, |
would rather work in an environment that values my approach to practice and there is only
so much I am willing to ‘flex’. I believe that this demonstrates my progress along the
individuation process (finding a fit between myself and the environment) (McEwan, Tod,
& Eubank, 2019), because in the past [ would have attempted to fit my approach to the
environment. Now [ have a better understanding of how much I’m willing to ‘flex’ before
the role becomes undesirable to me. I also have a better awareness of the importance of
self-care (Quartiroli, Etzel, Knight, & Zakrajsek, 2017). When I first heard of this job
opportunity, I immediately felt anxious. I knew I wanted the role straight away, but I was
also mindful of the impact a job in football had had on my life in the past. I even spoke to
my girlfriend to make sure she was ok with me taking the role (something I wouldn’t have
even have thought about in the past) and I actually wanted her opinion, as opposed to
asking because | knew it was the right thing to do! If I gain this position, I’ll be working a
full-time academic role (37.5 hours) and a part-time practical role (15 hours), but ’'m not
opposed to working hard. Being the hardest worker is something I am always striving for. I
just need to ensure I don’t allow it to consume my life. I need to maintain my current self-
care habits (going to the gym, doing yoga, walking the dog, seeing friends and family),
because self-care helps us as practitioners be more like the person we want to be, more of

the time (Quartiroli, Etzel, Knight, & Zakrajsek, 2019).
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Table 1. Job Description written for the role at Burnley F.C

Job Title: Sport Psychologist
Department: Burnley FC: Academy
Reports to: Head of Sport Science and Medicine

Hours of work:

15 hours a week

Contractual Status

One-year contract (44 weeks a year) (£13,200)

Job Purpose: To provide individual support to all Professional Development
Phase (PDP) players & sport psychology workshops for parents
& players within the Youth Development Phase (YDP)
Duties and e To provide individual sport psychology support to all
Responsibilities PDP players

To provide bespoke sport psychology support with a
specific focus on performance enhancement and
psychological well-being

To support players transitions into the PDP and 1% team
squad

To lead the psychological support across the academy
for parents and players; including the delivery of
educational workshops

To liaise with all members of the multi-disciplinary
team (MDT) to create a player-centred environment

To reinforce the academy vision by providing support
that focuses on the development of both the person and
the player

To promote the psychological well-being of all players;
including lifestyle support and personal development
To liaise weekly with the other academy sport
psychology practitioner

To maintain a comprehensive database of all work
conducted with players within the academy

To create or utilize existing external referral pathways

when required
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10. Coherent and congruent philosophy of practice (ABC?)
Date: 26/08/19

Since beginning the Professional Doctorate, a lot of my consultancy reflections
have been about developing my philosophy of practice. I’ve worked with clients where
I’ve felt complete congruence and I’ve worked with clients where that congruence has
been challenged (Lindsay et al., 2007). Whilst I understand congruence isn’t stable and is
something that a practitioner must continuously reflect on as they progress throughout their
career (McDougall, Nesti, & Richardson, 2015) I feel I am the closest I have ever been to
achieving it. I also feel in a much better position to be able to answer the question; ‘what is
my philosophy of practice?’. As I’ve highlighted at the end of my third and final case study
(whilst working with the junior wrestler experiencing performance anxiety), this
philosophy can be simply described by the following equation: ABC”. Earlier in this
reflective log, I reflected on starting my own business and began to battle with the idea of
selling my services. I discussed the concept of creating a product and adopted quite a rigid

and stubborn approach to this, stating that we, as Sport Psychologists, are the product:

“I struggle with the concept of creating a ‘product’ that can support a wide variety of
people, despite the practitioner never having met these people. As Sport and Exercise

Psychologists, we are the product. We are the instrument of service delivery.”

However, creating the ABC? principle is my best attempt of creating my own
product. I feel comfortable with this, because the principle itself isn’t a product
necessarily, but more a representation of me and how I practice. However, what it does
achieve is, it makes my approach to practice understandable to a wider variety of people.
For example, the principle itself could be described to someone with no knowledge of the
psychological literature, as well as another Sport Psychologist. The benefit of this is I can
now use this principle to discuss my approach with my clients, as well as engage in
reflective discussions with my supervisors and peers. Before, I would have gotten lost in
the psychological literature and wouldn’t have been able to explain, quite as coherently,
how I approached work with an athlete. I feel I could now clearly articulate my approach
to practice. It feels slightly frustrating that it’s taken so long to develop such a ‘basic’
philosophy (essentially the first three letters of the alphabet multiplied by two!), but this is

an approach to practice that aligns with my values and has been ‘tried and tested’ within an
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applied setting. Don’t get me wrong, it needs to be continuously tested and will likely shift
and adapt over the years as [ myself change, but it’s a start!

The principle itself can be described be two separate strands of the ABC equation.
The first ABC stands for; Authenticity, Balance, and Control. Clearly, this strand of the
equation draws heavily from the Existential literature (Nesti, 2004) and focuses on key
aspects of this holistic approach to practice.

Authenticity refers to both the practitioner and the client, who must engage
authentically with each other; bringing their true self to each session and engaging as best
they can in the I-thou relationship. This meeting of two people, being unapologetically
themselves, is not easy, but if achieved can create the necessary foundations for successful
service delivery. At a very basic level, authenticity allows for the development of the
necessary relationship required between the practitioner and client to engage in
psychological support. At a deeper and more complex level, achieving authenticity can be
the intervention itself. By demonstrating you are completely present for your client, the
client is able to comfortably and confidently engage with the support and tell their story. I
believe I’ve only ever achieved true authenticity once in my career to date. It was the best
consultancy experience I’ve ever had, but paradoxically the most challenging. Exposing
your true self to the client, means you are completely invested in their lived-experience and
if this experience is full of challenges, as was the case on this occasion, you can often leave
each session exhausted. Authenticity is something I feel will become more common in my
practice as I develop. It requires a practitioner to know themselves, know their values,
know their beliefs, and develop a personality that they are comfortable to bring to each
session and environment they are in. This takes time. It requires the practitioner to develop
themselves as a person. Who we are will influence how we practice. Therefore, I believe
the more life experience a practitioner has, the better they are able to understand
themselves, and the more often they can demonstrate authenticity in their practice.

Balance draws on the identity literature and highlights the holistic nature of the
support | offer. By holistic, I refer to the person behind the athlete (Frieson & Orlick,
2010), the link between performance and well-being (Brady & Maynard, 2010), and
eventually, life beyond sport (Wylleman, Alfermann, & Lavallee, 2004). This is a central
component to the support I offer, because it’s central to my belief system; we work with
people who happen to be very good at sport. The sport doesn’t define them and engaging
with the whole person has always improved the support I’ve offered. Very rarely do |
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engage with clients, especially those at more of an elite level, that don’t, directly or
indirectly, discuss their identity. In fact, this is probably where I encourage most of my
clients to start. ‘Tell me about your journey, in and outside of sport and how you have
come to this point in your life’. If all they discuss is sport, I encourage them to discuss their
family, friends, school etc. If they can’t achieve this and demonstrate a complete
performance narrative (Douglas & Carless, 2009), then this gives me an insight into their
strong athletic identity (or foreclosed identity), which in some cases may be the cause of
some of their challenges. Broadening an individual’s identity can help provide them with
perspective. As they start to view themselves as more than just an athlete, they are able to
switch off from the sport. They are able to receive critical feedback without it feeling like
they are complete failures. They are able to view good and bad performances in a more
balanced way. They can develop skills that will allow them to be successful in
environments beyond sport (Gould & Carson, 2008) Also, they can begin thinking about
their life after sport. What will they do when they retire? What type of person do they want
to be? Finding a balance between their sporting life and their life beyond sport, provides
them with more of a balanced identity and in most cases serves to improve both their
performance and well-being.

Control refers to another key aspect of the Existential literature and one of my most
importantly held beliefs about human beings; we have free will. This free will means we
have freedom and control, but it also means we must take responsibility. Taking
responsibility can often cause anxiety. This anxiety, when not faced constructively and
with courage, can be detrimental to a person’s development. Athletes often face moments
throughout their careers when they must make a decision (Nesti et al., 2012). When not
being selected in the squad, week after week, do they stay and fight for their place or do
they leave and find another club where they will be automatically picked? When injured,
do they approach their rehabilitation proactively and positively, or do they cut corners and
not adhere to the process? When their relationship with the head coach is strained, do they
arrange a meeting to discuss what they can do better or do they talk about the coach behind
their back? Ultimately, each individual has control over the decisions they make. Each
decision has consequences and so we are the product of these decisions. My role is to
ensure my clients are aware of this. Are they taking responsibility of the situation? Are
they taking control of their own life? Or are they hiding from this responsibility and hoping

the situation will change itself? This can often require the practitioner to ask some very
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challenging questions of the client, which can be deeply uncomfortable for both the
practitioner and the client. This type of support requires a very strong professional
relationship between the practitioner and client and doesn’t work without a level of
authenticity discussed above.

This strand of the ABC principle is best utilized or most appropriate for those
athletes that are at more of an elite level. Professional athletes that have already developed
the necessary mental skills to perform consistently at the highest level. Individuals who are
regularly exposed to broader life challenges and critical moments that will define them and
their careers. Individuals who have developed a certain level of self-awareness and self-
knowledge. For example, yesterday I watched Ben Stokes score 153 in one innings to
singlehandedly win the test and prevent England from losing the Ashes series. He did this
with a smile on his face and looked so comfortable in such an uncomfortable situation. Not
long before this, he won the World Cup for England in the one-day format of the game. To
demonstrate such an elite performance so consistently, it is clear that he already possesses
the mental skills to deal with the demands of the sport. Therefore, we need to ensure that
our approach to practice has something to offer an individual, such as Ben Stokes, or we
risk doing the field a disservice. Mental skills training alone is insufficient. However, there
are occasions when mental skills training can be appropriate, which leads me onto the
second strand of the ABC? principle: Affect (emotion), Behaviour, and Consequence. Put
simply, our emotions impact on our behaviours and our behaviour has consequences,
which subsequently impacts our emotions (and the cycle continues). This has only recently
become a part of my philosophy of practice and has been included to ensure I can work
effectively with those individuals who haven’t yet developed the necessary psychological
skills to perform at the highest level (Barker, McCarthy, & Harwood, 2011). For example,
younger athletes who are in the developmental stage of their careers, may be exposed to
performance anxiety and not have the skills to cope with this pressure. Adopting more of a
Cognitive-Behavioural approach with these clients, utilising the mental skills literature,
can help these individuals develop the skills required. It also ensures that I, as a
practitioner, can work with a larger variety of client, from young developmental athletes
through to older more elite athletes; moving fluidly along the performance/well-being
continuum. Adding this to my philosophy of practice felt like the final part of the puzzle.
Instead of actively avoiding the use of mental skills training, which I had been doing

previously, I now have an approach that can work with all athletes, regardless of their
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needs. I also have a very comprehensive understanding of the mental skills literature, so
including CBT in my approach with clients has opened up a lot more possibilities. On the
other hand, I haven’t used this approach as much and also haven’t read as much literature.
I need to strengthen this aspect of my philosophy and so need to attend
conferences/workshops that will give me a better understanding of how to integrate CBT

with athletes in an applied setting.
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Research

1. Bridging the Gap Between Theory and Practice
Date: 21/12/18

The worlds of elite sport and academia have a completely different set of demands
and expectations. These two environments differ significantly in relation to the importance
placed upon research. In elite sport, research is only used if it is grounded in and has
genuine potential to make an impact upon the practical experiences of elite athletes
(mainly in improving their performance!). Whereas, in an academic setting, based on the
expectations of the Research Excellence Framework (REF), academic staff are encouraged
to write and publish as much research as possible. This pressure to publish can cause
academic staff to experience a significant amount of stress and in some cases burnout
(Miller, Taylor, & Bedeian, 2011). Often, the research published, is written for the sake of
writing and makes no contribution to real-world problems. Having spent considerable time
in both elite sport and academia, I feel we need to find a balance between both worlds. I
struggle with the concept of writing research for research sake! I also struggle to listen to
people in elite sport who completely de-value what research can ‘bring to the table’. I
recently organised a conference at the University of Bolton titled ‘Bridging the Gap
Between Theory and Practice’, during which one of the guest speakers (based full-time at a
professional football club) spent an hour critiquing the need to conduct and read research
altogether (clearly misunderstanding the point of the conference!). However, based on a lot
of the research I have read myself, I understand why he and other applied practitioners
would think this way (given the lack of understanding some researchers seem to
demonstrate of the real-world of elite sport!). I would often find myself out of my depth
within professional football and at first; [ would turn to the research for support and
guidance. Nine times out of ten, I would be left disappointed with what I read and would
need to rely on practical experiences of peers/supervisors and my own intuition to guide
me through my challenges. Due to the amount of time I would spend fulfilling my role
within elite sport, I barely had time to read research, let alone write my own! I now find
myself in a position where I can still engage with elite sport, but also have the time to read

and write my own research and I strongly believe that the gap that exists between research

120



and practice needs to be shortened and if possible removed altogether! The notion of
‘Publish or Perish’ is everything that is wrong with an academic environment (De Rond &
Miller, 2005; Van Delen & Henkens, 2012) — especially within a Sport Department, which
relies on its strong links to elite sport and the real world. Recently, I attended a research
meeting where, as a department, we were told we needed to be able to produce a minimum
of 2.5 journal articles each (not sure how to write half a paper) before REF 2021. Whilst I
am confident in my ability to achieve this target (and beyond), a lot of my colleagues
responded negatively to this challenge. This will undoubtedly lead to a lot of academic
staff, writing research that makes no difference to the world. Looking at this more broadly,
if this becomes accepted within our field, it will lead to the reduced effectiveness of the
field of Sport and Exercise Psychology as a whole and create further segregation between
those who work in elite sport and those publishing the research.

To date, I have only published one journal article. However, the article I have
written has been published in the Journal of Sport Psychology in Action and clearly
provides applied practitioners with guidance of how to use technology in applied
consultancy at a professional football club (Wadsworth et al. 2018). I am currently in the
final stages of writing a systematic review, which focuses on the development of applied
practitioners by exploring their applied experiences within elite sport. In addition to this, I
am involved in several projects that are taking part in professional football, I am writing a
number of case studies that I intend to publish and I am collaborating with applied
practitioners to encourage and support them in publishing their own case studies and
applied reflections. These projects are being guided by the practical needs of the
clubs/clients involved and not driven by the research agenda (someone sat in a University
worried about REF 2021!). Whilst my research portfolio is small, I am proud to be able to
say that all of the research I am involved in has a clear link to practice. Based on my own
high expectations, I aim to publish a minimum of five journal articles by 2021 (double the
expectation of the University of Bolton), demonstrating that it is possible to publish

research that makes some impact or have some link with the real world of sport.
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2. Conducting a Systematic Review
Date: 12/08/18

Conducting a systematic review has been, without a doubt, the hardest component
of the entire Professional Doctorate. During my plan of training, at the very start of the
course, I had identified it as an assessment I wanted to ‘get out of the way’. I had no
experience of conducting a systematic review before and in all honesty had very little
motivation to do it. This lack of motivation saw the systematic review drop to the bottom
of my very busy to-do list. As the months began to pass, my motivation to start the
research dropped even more. It didn’t help that one of my colleagues at the University of
Bolton had started his in the first year of his PhD and I could see through observing him,
just how hard the process was! As time continued to pass, it got to the point where I just
had to do it! This is an unusual situation for me, because I have been passionate about 95%
of the work I have conducted on this programme. I have genuinely enjoyed the vast
majority of my time on the course so far. However, my passion and motivation for this
particular aspect has been extremely limited. I think one of the main reasons for this, is
because when I was thinking of a research question, nothing came to mind. A lot of the
other students on my cohort seemed to have a particular passion for a specific area of
research (mindfulness, talent development pathways etc.) and I had no real research focus
and so didn’t know where to start. As I’ve highlighted in the reflection above, I don’t ever
want to conduct research for research sake. I wanted my systematic review to be
meaningful and either make a difference for me or for others (or both). Therefore, to help
me choose a topic and create a meaningful question, I began to reflect on how the research
could help my career. Where did I see myself in 10 years and what information did I need

to know to help me get there? One of my ambitions is to become a supervisor. I want to

122



support the development of the next generation of Sport and Exercise Psychologists,
because I believe, just like working organisationally in sport, being a supervisor will allow
me to have more of an impact on the field of sport and exercise psychology as a whole. To
be an effective supervisor, I knew I needed to become a more effective practitioner. These
reflections seemed to point me in one direction; practitioner development literature. I had
read a number of practitioner development articles (McEwan & Tod, 2014; Tod, Hutter &
Eubank, 2017), which had helped me understand my own developmental journey and so
perhaps reviewing this literature could help others too? At around the same time that [
loosely decided on a research area, an opportunity arose to volunteer to be part of a
research group that would aim to review the BPS training pathway. The main focus of the
research group was to conduct research and create a report outlining how the BPS training
pathway could be changed/improved. This seemed to fit with my desire to become a
supervisor and so I decided to volunteer. Being part of a research team also meant [ had a
better chance of being supported as I conducted the systematic review and I knew this
support would be essential to me completing this assessment to a high standard. After a
number of meetings with other members of the group, I decided to focus my attention on
reviewing the reflective practice of applied sport psychology practitioners. I thought that
this gave me the best chance to maintain the research/practice link, as these articles were
focusing on applied experiences. I also understood that engaging in reflective practice was
a key skill that led to the development of competence as an applied practitioner (Anderson,
Knowles, & Gilbourne, 2004). One of the main areas of this research that I wanted to
understand was; do practitioners in different stages of development reflect on different
things? Do they experience similar challenges in different ways? What impact could this
have on the long-term development of practitioners as they progress throughout their
career? Therefore, I decided to categorise the reflective articles into three distinct stages:
trainee, neophyte, and experienced. By doing this I could explore themes across the
developmental stages and better understand the journey applied practitioners go on as
attempt to become competent practitioners. Furthermore, by doing this, I could also begin
to understand what my own journey might look like as I transition from trainee to neophyte
and beyond. At this point, after finalising my research question, I experienced a sudden
surge of motivation. I now had a research direction and most importantly a topic that I was
beginning to develop a passion for. However, | wasn’t prepared for the number of

reflective articles that my initial search would produce! After screening thousands of
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journals and conducting a forward and backwards search on the included articles (which
seemed to take weeks), I was left with 66 articles. At this point in the process, I began to
feel overwhelmed and realised that I should have been more specific with my research
question. Not only did I have to read all of these articles, I had to understand them and be
in a position to provide an overview of their key findings. At this point in my development
as a researcher, I didn’t feel I had the skill set to be able to achieve this to the standard
required. I didn’t actually know where to start. Supervision was vital for me at this point.
David Tod, who has published a lot of systematic reviews over the years, made himself
available to me on a weekly basis. He took the time to break the systematic review down
into smaller, more manageable parts. He was also very patient with me, which was
essential in the early stages, because I had a lot of questions! I came to understand that |
was making the mistake of viewing the entire project as a whole, as opposed to breaking it
down into small sub-sections. Essentially, | needed to remind myself of the goal-setting
literature a little better at this point! By focusing on small processes (organising the
literature in an excel spreadsheet, understanding key pieces of information that needed to
be identified from each article etc.) I was able to gain more control of the assessment. This
actually played into one of my key strengths as a person; organisation. I then dedicated a
specific number of hours each day to achieving a specific set of tasks. My thought process
was, if I continuously chip away at this, eventually I’ll finish it! However, I was overly
optimistic with my end date for this component (I underestimated the size of the project)
by stating I would be finished by June. When I got to Christmas and still hadn’t finished, I
knew I needed a break! One of the challenges of ‘walking away’ from a project of this size
is, it’s difficult to remember where you left it. Again, I struggled with the motivation to re-
start the process and I was becoming increasingly mindful that I didn’t have much time left
if I wanted to finish all the other components too! My systematic review journey had
already had many highs and lows by this stage, and I was beginning to feel drained! I
needed my motivation and passion back. I needed to remember why I had started the
project in the first place; to understand my own journey through the experiences of others.
As I began to delve deeper into the literature, I began to get lost in people’s stories and
could clearly see similarities with my own experiences. For example, some of the trainee
practitioners were reflecting on how they immersed themselves in their environment in an
attempt to enhance their effectiveness as a practitioner (Christensen & Aoyagi, 2014) and

how at times this was difficult to achieve (Howells, 2017; Rowley, Earle & Gilbourne,
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2012). The literature was actually helping me understand experiences I had had prior to
enrolling on the Doctorate. I was also beginning to gain an insight into what my life as a
practitioner could be like post-Doctorate. For example, the neophyte practitioners would
often reflect on attempting to understand the link between their personal and professional
selves (Collins, Evans-Jones & O'Connor, 2013; Haberl & Peterson, 2006). By focusing
my attention back on the literature and the reason why I had started the review in the first
place, I was finally able to complete the project. The entire paper went through the
feedback process 12 times, but the twelfth draft was something I could be proud of. I
actually believe it’s the best piece of research I have written to date and when I finish the
Doctorate, I plan to attempt to publish it in the International Journal of Sport and Exercise
Psychology. 1 have also learnt a lot about the research process as a whole, which is

something [ will reflect on in more detail below.
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3. Writing for Publication (Process over Outcome)
Date: 06/07/19

In the past few months, there have been at least eight Sport and Exercise
Psychology lecturer posts advertised at various University’s across the UK. I’ve applied
for a lot of these roles but have been unsuccessful for the vast majority of the them, largely
due to my lack of publications. I currently have three papers accepted for publication and
am beginning to gain a better understanding of the publication process. Nonetheless, this is
an area of my development that I need to continue to improve as I progress throughout my
career. The first study I attempted to publish (Wadsworth et al., 2018) was a long and
challenging experience. | was new to writing research and if I remember correctly, the
paper went through nine reviewer feedback cycles before it was eventually accepted for
publication. In hindsight, I should be extremely grateful to the reviewers for demonstrating
so much patience for such a long period of time! However, at the time, each time the paper
was rejected, and I read the reviewers’ feedback, [ would get very emotional. These
emotions usually consisted of either frustration or despondence (or a combination of the
two). It almost felt as though the reviewers, whoever and wherever they were, weren’t just
criticising my work, but were criticising me. I would take the feedback very personally and
would require at least a day or two to overcome my emotions before I was able to re-read
the feedback and start making the necessary changes. I viewed my work as an extension of
me. I knew this was one of my areas of weakness and sending my work off for publication
almost felt like I was exposing my own weaknesses to the world. However, despite all the

time and effort I dedicated to my first publication, when it was finally accepted for
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publication, it didn’t feel like I thought it would. I actually didn’t even really celebrate. I
quickly moved onto the next study, in an attempt to improve my CV. I was beginning to
view the publication process from a very outcome-orientated perspective. I wasn’t really
enjoying the writing process and I was just concerned with the number of publications I
had. This was fuelled, to a certain extent, by the pressure I was under to produce research
for the Research Excellence Framework (REF) coupled with the pressure I was placing on
myself to demonstrate progression in my academic career. I did feel a greater sense of
pride when I published my second (Wadsworth, 2019) and third papers (Wadsworth,
Paszkowec, & Eubank, in draft), but I still automatically moved onto the next paper,
without really stopping to think about what I had achieved. It isn’t until now, when I’ve
forced myself to stop, think, and reflect, that I realise this outcome focused approach isn’t
going to work for me as I progress throughout my career. If I stay in academia for the rest
of my working life, I have a least another 40 years to go! 40 years is a long time not to
celebrate and enjoy the “victories’ when they do come along. Research is something I am
becoming more and more passionate about and I need to change my approach to ensure I
can actually enjoy it fully. By taking this approach, my last study (on practitioner
individuation) has been the most enjoyable piece of research I have conducted! I have at
least another four or five papers that are very close to completion and once I finish the
Doctorate, I will attempt to publish them. However, I am now viewing the feedback
process as developmental as opposed to a critique of me. 99% of the time, the reviewers’
comments are completely justified and very constructive in improving the overall quality
of the paper. The feedback process is an opportunity to learn from people who are more
experienced than myself. Furthermore, experiencing the review process a number of times
over the last two years has taught me a lot about my writing style and how I structure my
work. Recently, I have attended a number of writing workshops at Liverpool John Moores
and feel my writing has dramatically improved. One of these workshops in particular has
had a significant impact on my approach to writing. It helped me understand the writing
process more structurally and as a set of ‘rules’ that can be followed. For example,
reducing the number of adverbs, can decrease the complexity of a sentence and make it
more easily readable for the targeted audience. It has also helped me develop my own
research ‘blueprint’. This blueprint provides me with a structure to my work that ensures I
am producing research in a methodical and rigorous manner. For example, [ now see the

introduction to any study as five distinct questions that need to be answered; a) what is the
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issue/how does the topic affect people? b) what do we know? ¢) what don’t we know? c)
why do we need to know it? e) what is the purpose of the research? (credit to David Tod
for these five questions). However, what really appealed to me from this workshop was
one key message; understand the rules, so you can begin to break them. I’ve come to refer
to this a ‘structured creativity’. The blueprint gives me a structure, but [ am free to break
the ‘rules’ of writing within this structure. Therefore, the questions provide the structure to
the introduction, but I am free to answer these questions creativity, utilising research, and
adopting a writing style to best inform the target audience. Writing is a creative process
and would become very boring and mundane if we all followed the same rules. Creativity
is something that I’m beginning to value more and more and is something that is beginning
to influence my choice of data collection and analysis. For example, for my last empirical
study, I have chosen to analyse the data from a narrative perspective (Smith & Sparkes,
2009). Whilst I haven’t had the time within the limits of the Doctorate, I would have liked
to have represented the participants’ stories through creative non-fiction. This approach to
writing and research is so far away from the approach I adopted when I first started the
course and marks my development as a researcher. I want to continue to challenge myself
as a researcher, by adopting new methods and continuously practicing the writing process.
Each time I engage in research, I learn something new about the process. As I improve the

process, the outcome will naturally follow!
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4. Review of Reviews (The Super Review)
Date: 19/07/19

The annual Sport and Exercise Psychology (BPS) conference is fast approaching
and as part of the research team (investigating the BPS pathway), I have just had my

abstract accepted for my part of the symposium presentation:

(1) A review of reviews: Sport and Exercise Psychologists’ training and
development across time
Nick Wadsworth and Robbie Anderson

Purpose: The purpose of this presentation is to assess and critically discuss the evidence
underpinning sport psychologist training, by combining the findings of three systematic
reviews. Background: The development of applied sport psychology practitioners is
complex and multifaceted. Despite over 30 years of research, we have a limited
understanding of how this literature informs us about the training and development of sport
psychology practitioners. Methods: The first review used a meta-study method to
synthesise research on the characteristics of effective sport psychology practitioners. The
second review used thematic content analysis to explore the reflective accounts of applied
sport psychology practitioners. The third review used a meta-study method to review
empirical evidence on supervision and training. Conclusions: Results highlight that the
development of applied sport psychology practitioners is reliant on five interconnected
areas: (a) who we are, (b) what we know, (c) what we do, (d) what we experience, and (e)
how we develop. Key findings include: (a) the contribution practitioner characteristics’
make to the formation of working relationships; (b) the need for sport psychologists to
develop coherent philosophies of practice, congruent with their worldviews and work
settings; and (c) the observation that sport psychologists develop expertise in similar ways
to other helping professionals (e.g., counsellors). These findings can inform educators,
supervisors, trainees, and applied practitioners about how to assist sport psychologists in

developing optimally, contributing towards the progression of the discipline as a whole.

As part of the research group, there have been three systematic reviews conducted,
a) exploring the reflective accounts of applied practitioners (mine), b) exploring
characteristics of effective practitioners, and c¢) empirical studies investigating the

development of sport and exercise psychologists. The purpose of the presentation is to
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provide a review of the reviews. At our last group meeting, when I was asked if I wanted
to lead this presentation, I was both proud and nervous! At the last BPS conference, I was
only given a six-minute section of a presentation and that was to review my own findings.
Now I was being asked to open the symposium by reviewing all of the systematic reviews.
I was proud that the group had trusted me with this responsibility. However, I was also
very anxious! The last conference presentation, whilst only six minutes long, was a very
anxiety provoking experience for me (see BPS conference reflection). That presentation
was actually a very basic task, but it was my first experience of delivering at a conference.
This presentation requires me to read, understand, and combine three systematic reviews
and then present the key aspects of this research to the audience. Not such a simple task. I
want to be able to repay the trust the group has shown in me by developing and delivering
an effective presentation. I also want to build on my experience from last year and provide
the audience with some key messages that might impact on their own development as
practitioners. After all, opportunities like this (impacting the field) was one of the main
motivators for my choice of topic (practitioner development) in the first place. One of the
ways | have approached the development of the presentation can probably be best
described as a layering or scaffolding approach. Just as I broke the systematic review down
into smaller sections, I have broken this presentation down into its component parts. David
recently used the analogy of building a house to describe the research process. If you
consider individual research papers as bricks, then a systematic review uses these bricks to
build a wall. Continuing along these lines, a review of reviews (multiple walls) is an
attempt to build a house. That is a big task for someone who has only just started
producing bricks of his own! However, by approaching the presentation one brick at a
time, the task hasn’t seemed as difficult. The first process was to read and re-read each of
the systematic reviews. I’ve read all three of the systematic reviews a number of times now
and feel I understand the key findings and messages from each. The second stage was to
spend some time attempting to understand how each study relates with the next. The third
stage was to find a way of communicating the key findings from each review in a way the
audience can understand and comprehend. The fourth and final stage was to find a way of
representing the super review (as I like to call it) within a diagram that improves the
transparency of the presentation. After following these four steps, I have produced a
diagram that I feel represents the overview well (Diagram 1). I very recently presented this

idea to the research group and received some very positive feedback! Each member of the
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group understood the key findings and felt the diagram represented the research well
(although there was a long discussion about making the diagram 3D and animated!). I was
also able to answer all the questions the group had about the research and this has
improved my confidence for the final conference presentation. I have progressed as a
researcher from producing bricks, to building walls, and now to building a complete
structure. Conducting research and presenting the findings at conferences was something I
wanted to achieve when I first asked to join this research group. I feel I am making a
genuine contribution to the field with this presentation and the entire process as made me a

better researcher, a better practitioner, and a better teacher.

How WE
DELVELO?
\WHAT WE
EXPE2\ENCE

Diagram 1.
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5. Developing a Research ‘Identity’
Date: 08/08/19

Throughout the last two years, I’ve reflected on both my identity as a practitioner
and my identity as a teacher, but [ haven’t yet reflected on the development of my research
identity. At the moment, I have a variety of research studies in different stages; some have
been published, others are currently going through the review process, some are just being
finished, and the rest are being planned. However, if I look at the topics of these research
projects, there isn’t a consistent theme. I have conducted research into improving the self-
awareness of coaches in professional football, I’ve provided reflective accounts of my own
applied consultancy experiences (case studies), I’ve researched the reflective accounts of
other practitioners, I’'m currently researching the practitioner individuation process, I’'m
involved in a study exploring the use of psychology in the rehabilitation process, and I’'m
also interested in the transition/dual-career experiences of professional athletes. I have a
diverse range of research interests. However, I have recently began to reflect on whether or
not this is a strength or a weakness. Typically, when people find out I am studying a
Doctorate, their first question is ‘what’s your research question?’. I then have to explain
that I don’t have a specific topic and I’'m free to research different areas within the field.
“Doctorates are different from traditional PhDs”. Whilst I’'m a little bored of having to
explain this to people, I do actually view this as a huge strength of the programme. I value
how the course allows for the combination of both research and practice. However, having
a diverse portfolio of research outputs may not always be a strength. For example, when
applying for jobs, a common question is: ‘how do your research interest(s) fit into the
research agenda of the department’ and a lot of the time I’m not sure, given my wide
variety of research interests, how to answer this question. Also, I’'m becoming worried that
my lack of research focus might prevent me from becoming an ‘expert’ in one particular
area. For example, when you think of Existentialism, you think of Nesti (Nesti, 2004),
when you think of quiet eye, you think of Causer (Causer et al., 2010), when you think of
PETTLEP imagery, you think of Smith (Smith, Wright, & Cantwell, 2008), when you
think of practitioner development, you think Tod and Eubank (Tod, Hutter, & Eubank,
2017). What do I want people to think when they think of me? A ‘golden thread’ that I
attempt to include as part of all my research outputs is a clear link to practice. However,
linking theory and practice is not in itself a research topic. Perhaps, because I’'m no longer

working full-time as an applied practitioner, I’ve lost focus with my research. Previously,
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my research interests were driven by my applied experiences. For example, when working
in professional football, I had a desire to work organisationally, which meant I read a lot of
research on culture and environments of elite sport. Mark Nesti discusses Existentialism
because it’s his approach to practice as an applied practitioner. If my passion is to bridge
the gap between theory and practice, then maybe I need to start with the practice and let
that drive the research, as opposed to the other way around. My most recent case study is a
perfect example of this. Working with an athlete who was potentially experiencing a
mental health disorder, fuelled my passion to research the referral process and how this
could impact the relationship between practitioner and client. When I recently experienced
a long-term injury playing football, I was inspired to research the use of psychology in the
rehabilitation of patients. As I reflect, I have realised that practice should drive research in
the first instance. Developing research interests from practice means that the research is
meaningful. For me, being a successful researcher, requires me to be a successful
practitioner and conducting research will undoubtedly make me a better practitioner. The
two should always be connected. Perhaps then, I don’t need to develop one area of interest
to demonstrate competence and expertise as a researcher. On the other hand, as my
approach to practice becomes more refined (developing a coherent philosophy of practice,
working in specific sports/environments etc.) my research might become more focused.
For example, if I successful gain this position at Burnley F.C. and have an opportunity to
conduct research; the research has to be applicable and the world of professional football.
Otherwise, there is very little point of me doing the research in the first place. Moving
forwards, I need to find a better balance between myself as a practitioner and myself as a
researcher. I seem to have moved from one extreme to the other in my career so far. I went
from full time applied practice to full time academic. My ideal role would be a
combination of applied practice and academia. This way, | can maintain a strong link
between my applied practice, research, and teaching. Demonstrating competency in these

three areas, in my opinion, is the best way I can develop expertise as a practitioner.
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Dissemination
1. Teaching Philosophy
Date: 10/01/18

The University of Bolton has a strong focus on the employability of its students,
and this is particularly true within the sport department. Having worked full-time in
professional sport, I understand the demands that this often brutal and volatile environment
can place on individuals working within it (Nesti et al., 2012). Hence, it is of no surprise
that I place great emphasis on the need to develop my students holistically: providing them
with the knowledge and skills to ‘survive’ within this cut-throat world upon graduation
(Tod, Anderson & Marchant, 2011). Whilst enrolled on the PgCert, I have been introduced
to pedagogical literature and engaged in critical discussion with both peers and tutors that
has only strengthened this belief. Moreover, I have come to understand that my role as a
lecturer goes beyond solely focusing on the holistic development of individuals and
extends to contributing towards the development and design of the modules themselves.
By focusing on module and programme design, I can hopefully interact with key
stakeholders within the University to contribute towards a positive supportive culture for
my students.

In recent years educational institutes have begun to move away from teaching facts
and move more towards developing competent students and future employees (Gulikers,
Bastaens & Kirchner, 2004). Constructive alignment is an approach to teaching that
considers the intended outcomes prior to teaching taking place. The learning outcomes are
clearly stated, and teaching, assessment and feedback are all aligned to successfully
achieve these outcomes (Biggs, 2014). In order for constructive alignment to be successful,
knowledge must be “constructed through the activities of the learner” (Biggs, 2014; p.9).
Hence, it is vital that we, as academics, view teaching as a collaborative process (Mascolo,

2009) by focusing on the engagement of our students and the motivational climate that we
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create. Since beginning my teacher training, I’ve been challenged to critically consider the
motivational climate I create for my learners. Drawing upon my comprehensive
understanding of psychological theory, I have been able to successfully incorporate certain
aspects of the Self-Determination Theory (SDT) of motivation into my teaching practice.
Adopting an approach to my teaching that centres on fulfilment of the three basic
psychological needs (competence, autonomy, and relatedness) (Deci & Ryan, 2010), I have
been able create an autonomy-supportive environment that has enhanced the students’
intrinsic motivation towards both the subject area and their own learning (Niemiec &
Ryan, 2009). Furthermore, [ have come to understand that my dual role as practitioner and
academic can be combined for the benefit of my students. Within my professional practice,
as a trainee Sport and Exercise Psychologist, the relationships I develop with my clients
are of paramount importance (Andersen, Van Raalte, & Brewer, 2001). If the same
importance is placed on developing relationships with my students, the collaborative
process can be enhanced (Mascolo, 2009) as well as my students’ learning (Adeyele &
Yusuff, 2012). Furthermore, by considering the key principles of Humanistic psychology |
can focus on creating a safe and supportive environment for my students, demonstrating
genuine interest in their development and ensuring they are comfortable to approach me
for both academic and social support throughout their time at University (Aregbeyen,
2010). This is particularly important when considering the experiences of the student-
athletes (Aquilina, 2013), who often find themselves isolated (Tekave, Wylleman & Erpic,
2015) and lacking the more self-determined forms of motivation (Woodruff & Schallert,
2008).

Consequently, with the individual needs of my students in mind, the importance of
preparing them for life after University has been reinforced. Based on my experiences of
academia so far and given my background in professional sport, I would strongly argue
that, as a whole, ‘we’ aren’t doing enough to prepare our students for the transition into
employment. Having had the opportunity to critically reflect on my own teaching, as well
as explore key literature in relation to both learning theories and assessment, there are
aspects of the modules I have adapted in the short-term to bridge this gap between
University and professional employment. Moreover, there are elements of the module I
will strive to change if given the opportunity moving forwards. Firstly, the module (Sport
and Exercise Psychology in Professional Practice (SPS6004)) on which this reflection is

based is underpinned by Bloom’s taxonomy (Pickard, 2007), a more traditional approach
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to study design. However, arguably Fink’s taxonomy of Significant Learning would be
more suitable when considering the holistic development of the students as it synthesises
six categories that together create a more significant learning experience for the students
(Fink, 2003). It is clear to see, that Fink’s taxonomy goes beyond understanding and
remembering information, by focusing on aspects of the students’ development, such as;
interests and values, understanding of oneself and critical thinking. Perhaps it is
concerning that the current module structure fails to consider all six elements of Fink’s
taxonomy. Furthermore, when considering the ‘constructive alignment’ of the current
module, I would argue that the learning outcome, “critically understanding the application
of sport psychology in professional sport environments to impact on performance” doesn’t
sufficiently consider the broader development of the students in order for them to be
successful within the world of professional sport. However, given the limited time I have
been at the University, [ haven’t had the opportunity to re-design the module. Therefore, to
ensure my students are developing the required skills, I have utilised the Graduate
Attributes Matrix of Employability (GAME) initiative within my teaching practice. Upon
closer inspection, the GAME framework clearly overlaps with Fink’s taxonomy of
Significant Learning. Hence, I have been able to give my students the opportunity to
develop skills, which go beyond basic academic knowledge, without having to change the
module structure. In order to achieve this, I have incorporated problem-based learning
within the formative assessments to best prepare my students for the final summative
assessment and improve their employability skills. This problem-based learning approach
to teaching is utilised in the belief that learning is most effective when knowledge is
obtained in the context in which it will be used (Kwan, 2000). This was essential for this
particular module, as the cohort is made up of third year students who will soon be
graduating from the University and so need to be given an insight into challenges they may
face in the ‘real-world’. Furthermore, one of the summative assessments for the module is
a presentation designed to encourage the students to utilise key psychological theories and
apply it to athletes to improve their performance. By presenting the students with a
challenge such as this and actively encouraging them to problem-solve, their learning will
be enhanced (Levine et al. 2008). Moreover, the self-directed learning or autonomy
involved in problem-based learning has been shown to increase intrinsic motivation
(Kilroy, 2004) reinforcing the motivational climate I strive to create for my learners

(Niemiec & Ryan, 2009). As a result of this increase in intrinsic motivation, problem-based
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learning has been shown to be more effective in knowledge acquisition over time (Capon
& Kuhn, 2004).

Despite this, constructive alignment cannot work if the assessment doesn’t allow
the students to demonstrate their knowledge and application of this knowledge in relation
to the stated learning outcomes for the module. Furthermore, for constructive alignment to
be truly successful, it must be embedded within a supportive culture (Biggs, 2014). Whilst
it is beyond the scope of this reflection to critically discuss the culture within the
University, based on my experiences so far, constructive alignment needs to be considered
more closely, especially in relation to authentic assessment! Of the three modules I have
led this semester (consisting on six separate assessments), there is only one assessment that
demonstrates any level of authenticity. For this assessment the students are asked to
present a 15-minute presentation applying psychological theory in order to improve the
performance of a group of athletes (as mentioned above). This task is a very common
challenge presented in applied practice and so provides a good level of authenticity.
However, whilst this assessment does demonstrate a certain level of authenticity,
especially in relation to construct validity (Gulikers & Theo, 2007), I would argue that it
still fails to replicate the challenges and accompanying anxiety that would be experienced
in a professional sporting environment. Currently, the assessment is conducted within the
‘safe’ environment of the University. If the physical context was considered more closely,
research supports the idea to utilise real athletes, perhaps within a professional sporting
environment, to create a truly authentic assessment (Gulikers, Bastaens, & Kirchner,
2004). Given that increasing the authenticity of assessments can have a positive impact on
both student learning and motivation (Herrington & Herrington, 1998), whilst also better
preparing them for the challenges of employment, there seems to be a strong argument
towards focusing on this key element of module and programme design.

As I have already mentioned, in preparation for the above assessment, I have
designed two formative assessments underpinned by the concept of problem-based
learning. However, for these formative assessments to improve my students learning in
preparation for their summative assessment, they must be accompanied by effective
feedback. Feedback can significantly enhance learning (Carless, 2006) by giving students
an opportunity to be reflective of their own performance (Archer, 2010). However, in some
cases, feedback has been found to have little impact on students’ learning (Sadler, 2010).

Hence, it is vital that academics critically consider the way feedback is provided to their
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students, something that my teacher training has encouraged me to do. For this particular
assessment, I decided to record both formative assessments, provide my students with a
copy of this recording for them to view individually, and then arrange a one-to-one
meeting to provide feedback in line with Pendleton’s rule. Pendleton’s rule starts with the
positives and then discusses areas of improvement in order to create a safe environment for
students (Chowdhury & Kalu, 2004), something which sits congruently with my values
and beliefs as both a practitioner and a lecturer. Feedback has been shown to be most
effective when both positive and negative comments are provided (Hyland & Hyland,
2001). Whilst some students might react negatively to constructive feedback (Weaver,
2006), critical comments are essential for student development (Holmes & Papageorgiou,
2009). I have chosen to incorporate this form of feedback into my practice above others as
it considers whether or not the learner is ready to receive feedback and then gives them an
opportunity to reflect on their own performance (Chowdhury & Kalu, 2004). However,
Pendleton’s rule has been criticised for its lack of flexibility (Chowdhury & Kalu, 2004)
and in practice, I have found that one-to-one meetings with students often don’t follow this
rigid structure for a multitude of reasons. However, some students lack the confidence to
engage and seek one-to-one feedback (Polous & Mahony, 2008) and so I have tried to
ensure [ am approachable (Pitt & Norton, 2017) and supportive (Nicol, 2010) in order for
this form of feedback to be effective. Whilst I strongly believe I have been successful in
doing this, it has been extremely time consuming. With the increased pressure on
academics to produce research (Brown, 2007) and having undertaken the highly
demanding task of a full-time Professional Doctorate alongside my role at the University, |
have to ask myself the question; is it realistic for me to continue with this structure with all
of my students moving forwards? Looking towards the rest of the academic year, I believe
it would be beneficial for me to further explore my identity as an academic in order to
maximise my effectiveness as a lecturer and to continue my development moving

forwards.
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2. “Thrown in at the deep end” Development of an Academic Identity
Date: 23/05/18

My teaching career at the University of Bolton started in January 2017, when I was
given one week’s notice to prepare for and deliver three modules, across numerous levels
of study and programmes within the Sport department. Given that I had never taught
before at any level, within any institution and had recently moved to the University from
professional practice, I can say, without hesitation that [ was ‘thrown in at the deep end’
(Boyd & Harris, 2010; Heaviside, Staff & Donnan, 2017). At the time, my only frame of
reference regarding delivery as an academic within Higher Education (HE) was my own
experience as a student. The limited time I was provided with to prepare for the semester
forced me to view teaching from a technical perspective; focusing solely on the content
and completely ignoring the social element of the role (Nicoll & Harrison, 2003). Because
of this and without any awareness or consideration for pedagogical literature, I adopted the
role of ‘expert’ within my teaching practice, based on what I thought a ‘good’ lecturer
should be (Boyd & Harris, 2010). The semester that followed was filled with challenges

and anxiety. Planning the lectures on a weekly basis — usually on a Saturday and Sunday,
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prevented me from achieving a work-life balance (Waumsley, Hemmings & Payne, 2010),
which was one of the main reasons why I’d left professional football in the first place. On
top of this, I was shocked at how little support I had received from my peers. At the time, I
knew how vital it was for me to engage with more experienced lecturers in order to
continue my professional development (Boyd & Harris, 2010) and so beginning the PgCert
was the perfect opportunity for me to access this support. Moving into Semester 2, I have
been introduced to pedagogical literature on curriculum design, provided with the
opportunity to engage and observe other lecturers from different departments and perhaps
most importantly, encouraged to engage in reflective practice. Furthermore, the action
research project has allowed me to better understanding curriculum design and delivery
and has informed my practice by shaping my identity as a lecturer (Boyd et al., 2007). The
concept of an identity being; an unstable self that is socially and culturally constructed
through life experience (McKeon & Harrison, 2010) is not a new concept to me.
Throughout my sport psychology development, I have consistently been challenged to
reflect on my practitioner identity. However, until beginning the PgCert, I hadn’t
transferred this into my professional practice as a lecturer. It has been suggested that for
professional development to be meaningful, it must consider an individual’s values and
beliefs (Putnam & Borko, 1997). Therefore, in the last 6 months, I have utilised literature
of professional development from the field of sport psychology, as well as accessing
pedagogical literature, to challenge and shape my academic identity. The idea of
understanding one’s beliefs and values begins by engaging in reflective practice and is
essential for any practitioner to ensure effective practice (Poczwardowski, Sherman &
Ravizza, 2004). Despite this, there is often a discrepancy between what academics believe
and how these values translate into teaching practice (Kane, Sandretto & Heath, 2002).
Poczwardowski, Sherman, and Ravizza (2004) introduced a hierarchical model of
professional philosophy (Figure 1.), which has been invaluable to my professional
development, challenging me to reflect on my core values and beliefs, both in academia

and professional practice.
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DYNAMIC EXTERNAL

Intervention
Techniques/
Methods

Intervention Goals

Model of Practice & Consultant Role

/ Theoretical Paradigm

STABLE
Personal Core Beliefs & Values

INTERNAL

Figure 1 — Hierarchical structure of professional philosophy.

Using this model, it is clear to see why adopting the role of ‘expert’ in my teaching
practice, had caused me to experience anxiety. This approach to teaching (which sits at the
intervention stage of the model) was not aligned to my core values and beliefs (which
provides the very foundation of the model). My view of individuals, whether that be
students or professional athletes, is that they should be viewed as autonomous, self-
directed people who possess free-will and the opportunity to make choices (Nicoll &
Harrison, 2003). Hence, my role as a lecturer is to create the right environment in order to
support positive change. Therefore, this approach requires a shift from ‘expert’ to student-
teacher led learning (Lunenberg & Korthagen, 2003). Whilst adopting the role of ‘expert’ |
was teaching in a way that was incongruent to my values and beliefs and as a result caused
me to experience a considerable amount of anxiety (Lindsay, Breckon, Thomas &
Maynard, 2007). Since coming to this realisation, I have observed and been observed by
others, which has only contributed towards strengthening this identity. Key to my
development throughout Semester 2 has been the opportunity to engage with peers.
Sharing my journey of reflection regarding my academic identity with others, has

challenged their values and beliefs and encouraged them to consider their teaching style
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more closely. On top of this, it has encouraged me to view the role of an academic more
broadly. In order to provide the best experience for my learners, I must consider their
holistic development, by engaging in research and practice and preparing them for life
after University (Oliver & Jorre de St Jorre, 2018). Whilst my first semester teaching was
extremely challenging, the PgCert and reflections that have followed have undoubtedly
helped shape my professional identity as an academic and have provided me with a
platform to continue my professional development (Heaviside, Staff & Donnan, 2017). I
now need to focus on implementing my values and beliefs as an academic, into my

teaching on a weekly basis.
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3. BPS Conference
Date: 10/12/18

I’ve just returned home after spending two days in Belfast for the annual Sport and
Exercise Psychology (BPS) conference. During the conference, I was asked to support the
delivery of a symposium, by contributing a 6-minute section to one of the presentations.
During the presentation I discussed the preliminary findings of my systematic review. Our
symposium was scheduled for the second day of the conference, which meant I spent the
first day attending other peoples’ presentations and networking with other practitioners. As
my own presentation grew closer, I began to get more and more nervous. This was my first
experience at a conference, as both an attendee and a presenter and so I didn’t really know
what to expect prior to arriving. I think having the chance to watch other people present
was actually making me more nervous. I recognised a lot of people on the stage, from
either their research or their roles in professional sport and it became very apparent that
there were a lot of very experienced people in the room. How was I supposed to go on
stage and tell these people something they didn’t already know? I felt like a fraud and this
only increased the anxiety I was experiencing. Standing on stage and delivering
presentations is something I am used to as a lecturer, but [ was very aware that this was
different. The people in the crowd were no longer less knowledgeable than me. In fact, the
vast majority of people had more experience in both research and applied practice. Also,
my usual delivery style when lecturing is to engage my students in discussion, asking lots
of questions, and being responsive to these questions. This meant I would usually get my
students involved in debates about the topic area and acted as more of a facilitator, as

opposed to a providing instruction/information. However, I couldn’t do this in this format.
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Conference presentations usually consist of a speaker, on the stage, speaking and the
audience listening. I could of course try and challenge this approach and deliver the
presentation in my usual style, but I wasn’t confident enough that the audience would
respond well to this — leaving me asking questions with no response. Plus, I only had six
minutes and so needed to be concise with the information I provided — there wasn’t enough
time to ask questions and start a discussion. I was, without a doubt, significantly out of my
comfort zone. Why hadn’t I prepared better? Usually I would practice presentations so
much that [ knew exactly what [ was going to say once I started. My lack of preparation
and my underestimation of the task at hand meant I was now suffering the consequences. I
also felt an added level of pressure, because [ wasn’t alone, [ was part of a research group.
I didn’t want my lack of experience and inability to deliver an effective presentation to
negatively influence the rest of the group. The anxiety was so bad before I went to bed that
I actually didn’t sleep much that night. I’'m used to experiencing anxiety in my everyday
life, but this was different, this was going to be detrimental to my performance unless I did
something about it. One of my reactions to anxiety is sweating. Sweating then causes me
more anxiety, because I’'m worried about how I look and what people think. This starts an
endless cycle of anxiety, sweating, more anxiety, and more sweating. Because I had
experienced this before, I decided to wear all black the day of the presentation. At least
then people wouldn’t be able to tell I was nervous! I also decided to get down to the room
early, so I could get comfortable in the environment. I got myself a cold glass of water, sat
on the front row, and imagined myself on stage delivering the presentation. If my clients
can deal with the stress of elite sport, I could do this, surely?! As the rest of the group
began to arrive my anxiety increased even further. They all looked so relaxed. I was going
to let everyone down when it was my turn. Once the symposium had started, waiting for
my turn was the worst part. [ was on fourth and I could barely hear what the other
members of the group were saying. I'm sure I looked calm on the surface, but inside I was
petrified. Irrationally, I started to think about how I was going to step onto the stage.
Should I go with my left foot first or my right? I was so nervous that [ wasn’t even
confident in my own legs at this point! It was my turn. As I walked up onto the podium, I
instantly decided to start with a story. I hadn’t planned to do this until the very last minute,
but it was something I had done in the past and knew it had the potential to relax me. It
worked, as soon as I started my story, which naturally led into the presentation, I relaxed.

It almost felt like an out of body experience. I could see and hear myself talk and I went on
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autopilot. The six minutes were up, and I had done it. I was so relieved at this point! But,
the symposium wasn’t over; the audience still had a chance to ask questions. Before I
realised what was happening, I found myself answering the first question and the second. I
felt so comfortable now I had finished my presentation. I came into my own.

Following the symposium, I received a lot of positive feedback from members of
the audience and was pleased with my delivery style (although I actually don’t really
remember it). It was at this point that I admitted to David Tod how nervous I had been. He
simply responded, “you didn’t look it, you looked very confident”. It was at this point, that
I felt equal for the first time. Everyone in the research group had more experience than me,
but this almost felt like an initiation into the group. As I reflect on this experience now, I
feel I ‘got away with it” on this occasion. I am sure I will be asked to present at more
conferences in the future and there are a few things I need to do differently then. Firstly, 1
will practice the presentation more. Knowing what I will say always relaxes me. Secondly,
I will begin with another story. Telling stories always engages the audience and provides
me with confidence that people are actually listening to me. Thirdly, I will consider my
delivery style more closely. Could I maintain my usual delivery style and still be effective
in a conference setting? Finally, I will set up a practice presentation with other trainee

practitioners to receive feedback before the real thing!

4. Graded Teaching Observation
Date: 24/12/18

I rarely remember a time in professional football, where my workshops and
presentations (that weren’t of a confidential nature) weren’t watched and critiqued by a
member of staff more senior than myself. In my current role, I have been observed
(formally) once in the last two years. Therefore, to maximise the amount I could learn from
this process, I recorded the delivery of the session, watched the session back and wrote
some reflections on each of the categories that I was being observed on (and whether or

not I felt I achieved a good/outstanding). These reflections are included below:

1. Planning and Differentiation:
A key part of my teaching philosophy is to develop good relationships with my
students. Therefore, I take the time to understand their backgrounds, their career

aspirations, they current jobs and/or academic focus for the module and as a result [ am
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able to tailor the lecture to their specific needs. For example: Connor had experienced an
injury himself whilst playing rugby, so I was able to draw on his experiences as an athlete
so he could better understand the learning outcomes of the session. Paul works as a
personal trainer alongside studying part-time at the University, so [ was able to relate the
learning objectives to his experiences of clients with injuries (training through the injuries).
This allowed me to make the topic relevant to all the learners and ensured they were able
to better understand how the topic related to themselves as practitioners. There were times
when I feel I could have achieved this more consistently with some of the other learners in

the room. (Good)

2. Promotion of Positive Behaviour

I believe that by understanding my students, I am able to engage with them as both
a person and a learner. I believe that throughout the session, I gave all students an
opportunity to ask and answer questions related to the topic and the learning outcomes and
created an environment where they felt safe to do so. I hope that as a by-product of my
passion for the subject area, they were able to engage better in the session. Interestingly,
this was one of the first sessions that Paul (the student who usually dominates the
conversation) wasn’t present and this seemed to encourage more of the students to get
involved in the conversation/discussion. There were no occasions where I needed to
manage bad behaviour, as the group as a whole seemed engaged throughout

(Outstanding)

3. Subject Knowledge

I feel through a combination of my applied experience and my understanding of the
literature, I was able to demonstrate a comprehensive understanding of the subject area and
this provided me with the opportunity to highlight applied case studies that would often
contradict the research. My lecture also incorporated the GAME matrix and gave students
an opportunity to demonstrate adaptability and problem-solving skills with the tasks that I
set. Again, I believe that this knowledge and passion for the subject was able to motivation

the students to engage with the lecture being delivered. (Outstanding)
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4. Teaching and Learning Strategies

I attempted to use a variety of teaching and learning strategies within the session.
For example, to begin, I used a simple, but emotive picture to help the students
demonstrate their understanding of the topic prior to the start of the lecture. I also used a
number of videos in an attempt to ‘bring the topic alive’. I provided the group with an
opportunity to demonstrate their knowledge and understanding as individuals and in a
group setting. I believe by using the experiences and opinions of my students, I was able to
‘grab the moment’ on numerous occasions. These unplanned moments are often the most
effective at engaging the students and solidifying their understanding of the topic in a way

that is relevant to their own personal experiences. (Outstanding/Good)

5. Resource Utilisation

Short video clips were used in an attempt to be emotive and ‘bring the topic alive’
as mentioned above. There was a consistent use of research integrated throughout the
lecture, with a clear and comprehensive reference list so students were able to access the
journal articles themselves following the session. I was also able to direct students to a
recent blog, if they were interested in studying the subject further. For the first part of the
session, the students mostly remained in their seats. However, the group work encouraged
them to utilise the room a little more effectively. Furthermore, the role-play activity was
very effective in helping the students understand the practical challenges of working with
an injured athlete from a psychological perspective. I could have encouraged more group

activities throughout the opening part of the session. (Good)

6. Assessment Strategies

The students were presented with a number of opportunities to both ask and answer
questions, which provided me with an opportunity to assess their understanding throughout
the lecture as both individuals and as a group. The ‘dragons den’ task gave me an insight
into what information they had understood in relation to the first objective and also
allowed each student to judge the quality of each other’s learning. For the three students I
asked, I gave very specific and tailored feedback to each individual on what they did well,
which also gave the group an insight into the key information that should have been taken
away from the opening part of the session. With the group task, I spent time with each

group (although this could have been extended) listening to their thoughts on the

149



challenges posed and offering questions to test and challenge their answers. I then fed back
the thoughts of both groups to the group as a whole and encouraged debate around the
topic. Finally, the role-play scenario allowed me to understand the capabilities of the
students in applying this theoretical knowledge into practice and I took them time to allow

each pair to feedback their experiences of this role-play. (Outstanding/Good)

7. Promotion of Equality and Diversity

I believe the environment I created within the lecture, provided all students with the
opportunity to engage in the session, as they were able to understand that their opinion and
input was valued. On occasions when there were disagreements, [ was able to respect each
student’s opinion and manage the debate effectively. Within the opening 10/15 minutes, all
individuals within the group seemed to be engaged. However, this engagement, in some of
the students, seemed to reduce as time progressed. I attempted to encourage these

individuals to maintain their engagement, but felt I could have done this more consistently.

(Good)

8. Use of Reflective Practice and Research

By combining my practical experience with my theoretical understanding, I was
able to provide a clear overview of the subject area. I regularly drew on my own applied
experiences and the applied experiences of my colleagues. I also used current and past case
studies. These applied experiences were consistently compared with the research in the
area and this provided the students with an opportunity to critically understanding the
topic. The theoretical approaches to this topic were introduced later in the lecture and

could perhaps have been highlighted earlier. (Outstanding/Good)

9. Professionalism

I would hope that this is one of my strongest areas as an academic. By using my
practical experiences, I am able to make strong links between the topic area (in practice)
and the learning outcomes for the session. I also put a strong emphasis on the
employability skills of my learners. The foundation of my philosophy as both a practitioner
and an academic is the relationships I develop with my students. I take the time before and
after lectures to understand them as much as I possibly can. This allows me to ask tailored

questions to help them better understand the topic area. Two of the students were late to
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the session and I would normally make more of a point about this and how it related to

employability, but on this occasion I didn’t and perhaps should have. (Outstanding/Good)

The following feedback was received from the teaching specialist based on this lecture:

Grading Criteria and

reference

Main strengths/qualities

Areas for

development

1 Planning and
differentiation

(Outstanding)

Exceptional planning and execution of
the session meant that all learners were
aware of the LO’s, learning activities
were matched to the outcomes and
learners were challenged appropriately
and progressively for the duration of the
session. LO’s were linked to GAME
attributes and both LO’s and GAME
symbols appeared when relevant

throughout the PP.

The teaching has a cumulative nature to
the module and there are frequent links to
previous material covered as well as
content from other modules and how they

interact with one another.

2 Promotion of
positive
behaviour

(Outstanding)

Classroom management is excellent and
ensures that learners are ready to learn
(the scene is set using the title slide on
the PP as a starter activity), know what is
expected of them and how their efforts
contribute to the community of learning
that you are working to develop. Late
arrivals are acknowledged appropriately

and do not disrupt delivery.
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Learners were fully engaged for the
duration of the session and made
excellent effort with the T&L activities

set for them.

Subject
knowledge
(Outstanding)

Outstanding depth of subject knowledge
which was clearly reflected in the
learners’ respect for the tutor and their
own underpinned knowledge

demonstrated throughout the session.

Tutor’s level of knowledge was equally
exemplar in the style of delivery and
clarity of information transferred.
Frequent industry examples, examples
from the tutor’s own experience and
industry practice were a natural part of
delivery and enhanced the learning

experience.

Teaching and
learning
strategies

(Outstanding)

Outstanding range of T&L activities were
employed to maintain engagement (e.g.
storytelling from professional experience
& Dragons Den activity) and allow
students maximum opportunity for
learning. T&L activities were
progressively challenging and fully
supported by real world examples (e.g.
Paul Lake and Derek Redmond).
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Resource
utilisation

(Outstanding)

Excellent use of digital presentation

resources to support the presentation.

Encourage
learners to view
case study videos
outside of
classroom
delivery and
engage in
discussion as a
group via Moodle
forum which
could then be
reviewed as a
peer activity in
the session to
further promote
student led

learning.

Assessment
strategies

(Outstanding)

Frequent checks on learning are made,
through both completion of activities,
feedback to/ from learners and Q&A
which leads to discussion and further

questioning appropriate to the level.

There did seem to
be some reliance
within the cohort
for the same

group of learners
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You did work the feedback very well
from the Dragons Den activity to bring in
some of those that hadn’t yet contributed
and then provided your own +/- aspects
to the learners. This could have perhaps
been developed further as a tally

chart/peer assessment opportunity.

to answer
questions.
Consider
developing your
practice to bring
in directed
questioning
techniques/
change some
activities to small
paired discussions
that you then seek
feedback on (e.g.
holistic model of
philosophy of

practice).

Promotion of

Very good use of reflective learning from

equality and prior sessions. This was confirmed

diversity through Q&A.

(Outstanding) | Excellent implementation of case study
of professional footballer Paul Lake.
Group led discussion identified the
negative psychological impact on the
individual whilst promoting empathy
within the group.

Use of Outstanding use of reflective practice and

reflective research for each area of the session

practice and
research

(Outstanding)

covered.

Derek Redmond athletic injury on the
track led as an excellent example to
demonstrate empathy with the group
supported by tutor’s own reflective

experience within the field.
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9 Professionalism

(Outstanding)

Excellent relationships with the student
group, this forms a real community of
learning. You clearly have a passion for
your subject and extensive professional
experience; this enthuses and inspires

your learners.

You clearly know your students as
individuals and are invested in their
success. You are clearly a partner in their
learning process and verbalise this to
them (state that they may know more
than you about certain aspects e.g.
radiography) which develops their
confidence, both as learners and potential

sports psychologists.

Good Practice to disseminate Criteria Ref No
Outstanding introduction that engaged all students within the 1,4,6

first five minutes.

Holistic and highly effective approach to pedagogy to meet 7,8,9

LO’s of the session, develop employability attributes and

contextualise learning.

Overall Grade Awarded (Best fit) Outstanding 9/9

Based on the overall ‘grade’ (9/9 outstanding), I have exceeded my own high expectations

in relation to be ability as an academic, especially at this stage of my development. I now

have a real passion and confidence in my own abilities. | have put forward a plan to

develop an ‘Applied Sport and Exercise Psychology’ (MSc) programme, which has been

accepted at the University of Bolton and I can now put my passion and knowledge into

developing the Sport and Exercise Psychologists of the future.
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Consultancy Case Study 1:

Pressure to Provide a Solution: One-to-One Support with an Elite Junior
Gymnast
Abstract

This article presents a reflective case study, from the perspective of a trainee Sport
and Exercise Psychologist, of an applied consultancy experience with a 14-year old
gymnast. The case study highlights a number of applied challenges, such as: working with
a client in an unfamiliar sport, questioning who the client is throughout the consultancy
process, adopting a philosophy of practice different from the expectations of the parents,
and further difficulties when including parents within the consultancy process. The case
study also highlights how challenges to a practitioner’s philosophy of practice can be
deeply uncomfortable and involve the practitioner to question their approach to service
delivery. Although the intervention only lasted three sessions, there are a number of
observations and lessons to be learnt from an applied perspective, such as: being aware of
countertransference when building relationships with a client and understanding how the
dynamics of the consultancy process might change when involving parents.

Keywords: ethical practice, holistic support, anxiety, countertransference

To be effective as an applied sport psychology practitioner, individuals must be able
to regulate themselves as both a person and a practitioner (Poczwardowski, 2017), whilst
delivering effective interventions within an applied setting (Poczwardowski & Sherman,
2011). Reflective practice can enhance an individual’s effectiveness within an applied
context by increasing a practitioner’s self-awareness and providing them with a platform to
make sense of their applied experiences (Knowles, Gilborune, Tomlinson, & Anderson,
2007). Reflective practice can also allow applied practitioners to understand themselves
within their context (Fletcher & Maher, 2013), generate practice-based knowledge
(Cropley, Miles, Hanton, & Niven, 2007), and develop a coherent philosophy of practice
within the unique environment of professional sport (Larsen, 2017). The following case
study, delivered by a trainee Sport and Exercise Psychologist, provides a detailed overview
of an applied consultancy experience with a 14-year old gymnast. The client experiences a
multitude of challenges simultaneously and the first author relies heavily on reflective
practice throughout the consultancy process to make sense of and learn from the variety of

challenges presented.

156



Context

The Practitioner

At the time of the consultancy experience, I was 24 years of age and was four
months into my British Psychological Society (BPS) Stage Two training. BPS Stage Two
training requires applied practitioners to demonstrate a multitude of competencies across
four distinct areas: ethical practice, research, dissemination, and applied practice. Prior to
my enrolment on the BPS training pathway, I had engaged in applied practice within two
Premier League football academies and so had had multiple opportunities to reflect upon
my own philosophy of practice (Poczwardowski, Sherman, & Ravizza, 2004). This
philosophy of practice was based around the holistic long-term development of both the
person and the athlete (Friesen & Orlick, 2010), with the belief that performance and well-
being are inescapably linked (Brady & Maynard, 2010). The development of this approach
to applied consultancy was undoubtedly influenced by my supervisor at the time (Tod,
2007), but had also been strengthened through the clients I had worked with within
professional football. These individuals would often experience multiple critical moments
throughout their careers (Nesti, Littlewood, O’Halloran, Eubank, & Richardson, 2012).
which required a long-term holistic focus, as opposed to the use of mental skills training to
reduce the symptoms of the experience (Corlett, 1996). Furthermore, by adopting a
philosophy of practice that was underpinned by my core values and beliefs
(Poczwardowski, Sherman, & Ravizza, 2004), I had been able to work congruently within
an applied setting (Lindsay, Breckon, Thomas, & Maynard, 2007). However, during these
applied experiences, I had not had the opportunity to transfer this philosophy of practice
into other contexts and sports and I was mindful that I needed to demonstrate more
diversity in my training, which could be achieved by working with a variety of sports and
athletes. Moreover, as a male practitioner, it was important for me to gain experience of
working with female clients in an unfamiliar sport, to enhance my development as an

applied practitioner.

The Client

The client (CS), involved in the following case study, is a 14-year-old female, elite
junior gymnast, currently competing nationally and internationally within her sport.
Gymnastics is a sport that requires early specialisation (Baker, Cobley, & Fraser-Thomas,

2009) and involves intensive training programmes that can lead to athletes growing up too
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soon and losing their childhoods (Pinheiro, Pimenta, Resende, & Malcolm, 2014). The
demands of the sport can often prevent individuals from engaging in activities that would
be viewed as ‘normal’ by others (David, 2004). CS had recently injured her ankle
performing a dismount from the uneven bars and had been attending physiotherapy
sessions. The owner of the clinic recommended to both CS and her father that they contact
me for some psychological support. CS’s father contacted me directly and explained that
upon her return to training, his daughter was experiencing a ‘mental block’ on the move
that had caused the initial injury. CS had a competition in six weeks that she and her
coaches were now preparing for and the ‘mental block’ was preventing her performing a
move that was integral to the routine for the competition. As a result of this, both her coach
and her father were growing increasingly frustrated at her lack of progress and her father
was keen to highlight that he wanted her to overcome this challenge as soon as possible. It
is often the case that parents place their trust and faith in the coach, as they lack the
experience and knowledge to support their child themselves (Kerr & Stirling, 2012). The
role of the gymnastics coach should be to create an appropriate motivational climate and
reduce any anxiety gymnasts might be experiencing (White & Bennie, 2015). However,
based on the phone call with CS’s father, it seemed both he and the coach were putting
pressure on CS to overcome the ‘mental block’ before the competition in 6 weeks’ time. In
addition to the ‘mental block’, CS’s father also explained how the family had recently
moved countries so that CS could train at a more elite gymnastics club. CS’s father did
acknowledge that this could be having an impact on her current lack of development as an

athlete and recognised some of the broader challenges involved with this transition.

The Consultancy Process

Reflections Prior to Intake

After the phone call with CS’s father I was both excited and apprehensive. The
prospect of working with a new client was exciting, especially in a sport in which I had
little experience of working. However, I felt anxious as CS’s father had given me the
impression that he wanted me to provide a ‘quick-fix’ to the ‘problem’ he had presented;
something which is not congruent with my philosophy of practice (Lindsay et al., 2007).
On the other hand, the father had acknowledged some broader challenges his daughter was
experiencing (moving home/countries/schools, and the relationship with her coach), which

I felt could be underpinning the ‘mental block’ and so felt comfortable progressing to

158



understand CS’s experiences further. Despite this and perhaps because of the anxiety I was
experiencing, I read a number of journal articles related to gymnasts experiencing ‘mental
blocks’ and the psychological skills that they utilised to overcome them. Some of the
techniques that these athletes were utilising included imagery, self-talk, and pre-
performance routines (Chase, Magyar, & Drake, 2005; Howell, 2017; Magyar & Chase,
1996; Martin, Polster, Jackson, Greenleaf, & Jones, 2008). However, I was also mindful
not to approach the intake and needs analysis with preconceived ideas that would prevent
me from understanding CS’s experiences. Moreover, [ was aware that the challenges that
the father had presented might not have provided a complete insight into the situation or
may not have represented CS’s experiences at all. In line with my philosophy of practice, I
was consistently aware of the broader issues CS could be facing and I was particularly
aware of the challenge that moving away from home could have on an athlete, especially
an athlete so young (Bar