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Globally, higher education policy is typically framed in terms of the Received 18 January 2023

technical employability capabilities to advance the economic Accepted 6 January 2024

productivity of nations, and as such, can be myopic to the wider

sustainable development challenge of ‘Decent Work’ (a form of D . .
. . L . . ecent Work; education

employment with good working conditions). This form of myopia can policy; employability;

fail to materially change the sociocultural conditions in local contexts of  empowerment; ethnic

learning and work and ultimately perpetuate structural disadvantage. minority students

This article draws from policy participation conducted over 4 years

which included (i) longitudinal focus group dialogue involving

educational policy makers, implementers and students (n=102) and (ii)

document analysis of formal policy and evaluation reports. The study is

conducted in one of the fastest growing economies which is rapidly

developing its policy frameworks (Vietnam) to enhance the

employability of ethnic minority students. Findings highlight the need

for (i) a meta-perspective which encompasses the multiple stakeholders

involved in enabling students to access and engage in decent work, (ii)

building the capacity of students to actively change and improve their

situations and (iii) awareness of the ways in which governments,

educational institutions and employers can value the diversity of

students and their circumstances. In contrast to the dominant

institutional perspective, this article conceptualises the counter-active

effects across education-work ecosystems which mediate policy efficacy

and advances an alternative conceptual framework that integrates

ecosystems, empowerment and recognition theory to inform policy

formulation and assessment . This article advocates expansive rather

than myopic policy to drive participation in Decent Work.

KEYWORDS

Introduction

Educational policy and reform are typically framed through a neo-liberal ideology which encapsu-
lates the view that ‘free from government interference, a flexible, privatised market can resolve
almost all social, economic and political problems’ (Leach 2017, 222). This neo-liberal ideology is
now omnipresent and naturalised in policy instruments around the world, especially in education
policy and reform which strives towards a much closer link between citizens and markets (e.g. edu-
cation to meet employer needs) or through markets (e.g. private education providers) (Smolentseva
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2023; Wall and Perrin 2015). Here, policy is often primarily framed and understood in terms of econ-
omic productivity, that is, in terms of the skills and capabilities that industry want or need to essentially
produce more with less. Importantly, this is not just related to vocational and technical education
policy to deliver the skills needs of an economy, but an underlying ideological imperative. For
example, the productivity drive is inherent in the ‘no child left behind’ commitment; paradoxically
and controversially, it simultaneously embodies a norm that everyone should benefit from economic
and social productivity, but precisely by doing so, can contribute to that productivity (Hursh 2007).

Contrary to the neo-liberal ideological ambition that free markets and enterprise will deliver what
is needed in an economy, there remain significant global challenges in relation to the work oppor-
tunities that are provided in practice. It was the recognition of these conditions and their damaging
effects on individuals, families, societies and ultimately economies, that drove the International
Labour Organization (ILO) to establish the ‘Declaration on Fundamental Principles and Rights at
Work’ two decades ago. As a global governance instrument to promote normative standards of
work, ‘Decent Work’, according to the International Labour Organization (2020, np):

sums up the aspirations of people in their working lives. It involves opportunities for work that is productive and
delivers a fair income, security in the workplace and social protection for families, better prospects for personal
development and social integration, freedom for people to express their concerns, organize and participate in
the decisions that affect their lives and equality of opportunity and treatment for all women and men.

The significance of Decent Work was further amplified when it was embraced by the United
Nations’ Sustainable Development Goal 8 where it is described as ‘sustained, inclusive and sustain-
able economic growth, full and productive employment and decent work for all’ (UN 2020, np).
Empirical work, however, has argued that there continues to be governance gaps which render
such governance ineffectual (Alzola 2018). Specifically, Thomas and Turnbull (2018, 537) have criti-
cised the reliance of global governance on ‘compliance by business (rather than governments) via
the market mechanism (rather than hierarchical authority)’. In particular, this evidence suggests
that such systems evidently fail to materially change the cultural norms which shape the contexts
and circumstances of work, including the non-recognition of local cultural practices of work and
employability (Duffy et al. 2020) and ethnic minority groups with the least social, cultural or econ-
omic capital including language and communication capabilities (e.g. Bhopal 2020; O'Farrell,
Hassan, and Hoole 2022).

This perpetual marginalisation ultimately maintains the structural status quo and can undermine
educational and employability policy initiatives even when highly targeted (e.g. enabling ethnic min-
ority students to improve their employability) (Ball 2020). As such, this study argues that higher edu-
cation policy work can be seriously myopic to the sustainable development challenge of ‘Decent
Work'. Vietnam, as one of the fastest growing economies and educational reforms contexts in the
world (Truong and Tuong 2023), provides the focal country for this study. Evidence highlights
that 60% of graduates in Vietnam are unemployed or have insecure employment (Tran 2018), and
common issues for students include poor working conditions, job instability, low wages and job
informality (OECD 2017; VietnamNet 2019). Here, a complex mix of structural inequalities negatively
implicate a diverse ethnic minority composition (Karlidag-Dennis, Hazenberg, and Dinh 2020), in
terms of their perceived and actual language and technical capabilities (e.g. Fujii, Nakajima, and
Xu 2023; Nguyen and Nguyen 2019) and aspirations over time (Bui Tu 2019). As such, access to
Decent Work opportunities in Vietham for students can be highly challenging.

This paper finds that this is partly due to the typically narrow focus on higher education practices
and processes rather than a broader perspective to challenge such sociocultural structures (Guan
and Abbas 2022; O’Farrell, Hassan, and Hoole 2022; Smolentseva 2023), despite an awareness that
wider sociocultural influences impact higher education policy implementation (Godonoga and
Sporn 2023) and an ongoing need to empower students (following Kudo 2023; O’Farrell, Hassan,
and Hoole 2022). This context frames the driving research question for this study: how can higher
education policy facilitate participation in Decent Work?
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This article is organised as follows. The next section identifies the rich, longitudinal methods
(focus groups and document analyses) that were deployed in the study. The findings are then out-
lined with reference to illustrative governmental policies that led to the identification of theoretical
apparatus to help understand the complexities of policy effectiveness. The discussion synthesises
the findings and proposes an alternative conceptual framework for policy analysis and design
which combines ecosystem theory (to provide a meta-perspective), empowerment theory (to indi-
cate the ways in which students can actively change and improve their situations) and recognition
theory (to indicate the ways in which governments, training institutions, and employers can value
the diversity of its students and their circumstances in policy work).

Methods

This article draws from longitudinal policy participation and implementation in Vietham conducted
over a 4-year period by the authors, as part of ongoing attempts to address the significant and
ongoing sustainable development challenge of Decent Work in Vietnam. Vietnam, as one of the
fastest growing economies in the world, has continued to rapidly develop its policy frameworks par-
ticularly to enhance the employability of ethnic minority students. Although specific policy measures
differ across countries, evidence repeatedly suggests that governance instruments have failed to sys-
temically deliver work which is characterised by indicators of Decent Work across developed and
emerging economies. Indicators include, for example, as fair income, job security, personal and pro-
fessional development, freedom to express concerns, and equality, in developed as well as develop-
ing countries (Alzola 2018; Thomas and Turnbull 2018). In the UK, for example, '56% of people in
poverty are in a working family’ (JRF 2020, 5).

Driven by the research question, how can higher education policy facilitate participation of ethnic
minority students in Decent Work?, the research methods were underpinned by policy participation
including: (i) longitudinal focus group dialogue and (ii) document analysis of formal policy and evalu-
ation reports. The ethics of the study were approved by a University Ethics Committee University of
Chester Faculty of Business prior to the study, requiring informed consent, right to withdraw from
the study and anonymity (identities and organisations are not revealed in this study). The research
team was transparently positioned as the research team involved in researching the above research
question, using the first 2 years to build trust with policy stakeholders to then be able to engage in
dialogue and collect data pertinent to the research question. This enabled access and facilitated dia-
logue given that the discussion of minority ethnic groups in Vietnam, and especially for governmen-
tal officials, is politically sensitive (Truong and Tuong 2023). Whilst generating this trust with
participants has the benefit of access and greater ability to contextualise and interpret data from
their perspective, it also requires strict adherence to analytical procedures as outlined below
(Morgan 2022).

Focus groups. Six focus groups (each lasting 3-4 h) were characterised by open questioning to
explore the research question, and adopted an appreciative frame and prompting questions to
enable deep exploration (Cooperrider and Whitney 2011). They were conducted in the last 2
years of the project, after the first 2 years of building trust. This included framing and the use of
prompts around the dimensions of Decent Work (e.g. ILO 2020 and Duffy et al. 2020) to explore
and deepen dialogue around the research question, rather than to prescriptively apply or test the
existence of Decent Work. This also enabled a more inductively generated exploration around the
circumstances of Vietnam rather than a Western centric imposition of the concept (Doan, Le, and
Tran 2018). There were 102 participants, involving: educational policy makers (n =12), educational
policy implementers (n=9), employers (n=12), minority ethnic students (n=64) and minority
ethnic graduates (n=5). Participants represented >20 ethnic groups across the main three
regions of the Northwest and Northeast, Central Vietnam, and Red River Delta regions of Vietnam,
and across multiple subject areas. Following best practice to counterbalance the power relations
within participatory policy-development focus groups (Wall, Russell & Moore 2017), the data
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collection was organised as follows: (a) focus groups were organised into smaller groups (4-6)
around tables to respond to the open ended questions, (b) each table was allocated a facilitator
to encourage participation and voicing in relation to the research question, (c) individuals were
asked to write on ‘tablecloths’ initially, and then the smaller groups would agree their collective
responses on flip charts, followed by wider plenary discussions (this captured both individual and
group based responses). The focus groups involved a mix of different types of stakeholders who
moved around the smaller groups (around tables) to optimise the exposure of students to stake-
holders (and vice versa) and to manage the possible power dynamics of particular stakeholders
group (Wall, Russell & Moore 2017).

Document analysis. Documents were collated in relation to their relevance to the research ques-
tion but also informed by the policy dialogue through the focus groups (e.g. because of their refer-
ence to specific policies and their effectiveness). The documents identified had expert credibility
given the governmental officials involved in the focus groups (Rapley 2018; Tight 2019) including,
for example, representatives from the Ministry of Education and Training, Ministry of Labour, Invalids
and Social Affairs, and the Committee for Ethnic Minority Affairs, and university leaders who were
responsible for implementing these at provincial level. For data presentation in this article, govern-
mental policies that had analytical poignancy were selected (Tight 2019). Given the policy implemen-
tation context, there was a focus on policies that were enhancing the employability of ethnic
minority students which have ultimately not done (according to reports or expert opinion in the
focus groups).

Analysis. A reflexive, inductive approach was used to analyse the data generated from both the
focus groups and document analyses (Morgan 2022). The research question framed the analytical
process, and the dimensions of Decent Work (e.g. ILO 2020) provided a conceptual lens to
explore the research question. However, the findings (the codes and relevant theories pertaining
to those codes) emerged through the analytical process. Transcriptions and coding were originally
in Vietnamese and were back-translated to avoid the loss of meaning (Boussebaa and Brown 2017;
Brislin 1986). Bilingual scholars were involved in checking the English/Vietnamese back translation to
reinforce validity and quality. The data were analysed using NVivo and involved intensive reading/re-
reading of the data by the research team to identify broad themes, followed by reflexive discussion
amongst the research team (Morgan 2022). These procedures provided an empirical platform to then
identify relevant theoretical constructs to help underpin and address the research question. The
presentation of data, below, prioritised focal policy intervention cases which demonstrated the
most significant analytical poignancy (Tight 2019) to illustrate and animate the themes found.

Findings

Three core findings were derived from the analyses: the need to take a meta-perspective of the edu-
cation-work landscape which shapes the local conditions in which work and opportunities for work
manifest; building the capacity of citizens to challenge or change that landscape or parts of it over
time and the need for institutional ‘recognition’ of citizen diversity in policy work. These are now
outlined.

Ecosystem as a meta-view of influences on work and employability

The first theme highlighted the scenario of policies being siloed for particular policy periods or geo-
graphies which invertedly miss key influences on students and graduates and therefore do not
impact participation in employment as well as Decent Work. Often expressed as the ‘lack of
joined-up policy’ through the study, this issue was understood as the need for an ecosystem as a
meta-view of influences on work and employability (Kudo 2023). For example, a university represen-
tative at a focus group emphasised the need for skills development across sites, where they said that
‘society, universities and (original emphasis) related workplaces need to support youth skills in
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parallel with supporting policies for recruitment’. Similarly, another university representative said
‘the government, administrators, and organisations should have supporting policies, providing pro-
jects for minority youths to approach projects for the development of themselves, family and (orig-
inal emphasis) society’. An employer said the students ‘need to have a network to support to
approach job opportunities from workplaces, employment supporting centres, Department of
Labour and Social Affairs, and (original emphasis) Youth Union’. A minority ethnic student also
explained how by actively working across community, professional or policy professionals,
enabled her to ‘seek relevant employment opportunities ... [and that this] enabled me to orient
my aspired work and identify what | need for achieving it'.

‘Project 1956’ in Vietnam was often a reference point in the data, so was selected as an exemplar
case to illuminate the issues. ‘Project 1956’ was established in 2009 to provide vocational training for
rural labourers to enhance the quality of the rural workforce so as to meet the demands of industri-
alisation, agricultural and rural modernisation, as well as to ensure the equalisation of access to train-
ing programmes for all rural workers. It aimed to provide vocational training for 1 million rural
labourers annually for the duration of the project and placed particular priority on war veterans,
poor and near-poor households, ethnic minority people, disabled people and displaced farmers.
Project 1956 placed explicit targets on non-agriculture training in relation to agricultural training
with the proportion of non-agricultural training expected to increase from approximately 65% of
the total training provided during the period 2011-2015 to about 75% for the period from 2016
to 2020. Though vocational, it is a higher education policy implemented by higher education insti-
tutions, both universities and tertiary level colleges (including both types of institution which deliver
technical and vocational education at tertiary level).

After 10 years of implementation, Project 1956 has achieved important results. According to the
Ministry of Labour - Invalids and Social Affairs (MOLISA 2019), by the end of 2019, around 9.6 million
rural labourers had received short-term training, achieving 85.7% of the target of 11.2 million trained
labourers by 2020. After the training, the proportion of trainees obtaining new jobs, or continuing
with previous jobs but with higher productivity and income, was above 80%. Almost 65% rural
labourers were trained in non-agricultural jobs for job transfer while about 35% were trained in agri-
cultural jobs to continue with employment in the agricultural field but with higher productivity and
income.

Project 1956 promoted its activities to young people in mountainous areas (which are where most
ethnic minority people live), raised their awareness and linked related ministries in their activities such
(Thu tuong chinh phu 2009). However, only 6.2% of ethnic minority participants who participated in
Project 1956 received job training, whereas the national number of the same age group was more than
triple this (CEMA 2015). By 2019, the percentage of ethnic minorities who received job training
increased from 6.2% to around 10% (CEMA 2020) with a similar disparity outside of the policy initiative.

Theoretically, this issue was understood in the study as an issue related to the importance of par-
ticipating in wider sociocultural systems for learning and development has been recognised for
some time (Billett, Cain, and Le 2018; Mishra and Mduller 2022), but it was Bronfenbrenner (1999)
who articulated how micro, meso, exo and macro systems can each influence access to, and partici-
pation in, circumstances which can affect human development. In terms of scope, micro-systems
refer to the activities, roles and interpersonal relationships at the interactional level in particular
fields (such as at home or in school); the meso-system involves those linkages (or lack of) which
connect two or more of these settings to enable (or hinder) cross-fertilisation of resources across
fields (e.g. family, education, and livelihood contexts); exo-systems refer to the wider events and pol-
icies which impact the conditions and resources within those family and education fields; and the
macro-system refers to the wider cultural values, beliefs and customs, and the broad cultural, politi-
cal, social and economic climate which set the scene for those fields and how they interact. Bronfen-
brenner’s (1999) definitions are used here as they are the theoretically and empirically the most
established in terms of itemising and outlining sociocultural dimensions which influence human
development from an ecosystem perspective (see Gessler et al. 2021; Liu et al. 2022; Luo et al.
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2022). To illustrate the significance of taking such a meta-perspective, an educational policy from
Vietnam to enhance the employability of ethnic minority workers is examined.

Empirical evidence suggests a number of reasons for the limited impact of Project 1956, spanning
the ecosystem. At the micro system level, for example, the participation of ethnic minorities in high
school through to completion has been significantly lower compared to other groups, and this nega-
tively impacts continuation through to other opportunities (GSO 2018). At the meso system level,
there are limited employment opportunities particularly in the local communities because of a
weak linkage between vocational training and labour market demands, poor quality training, lack
of career orientation and employment services, especially in relation to attaining higher skill jobs,
forcing ethnic minority youths returning to low-skill ones that do not require post-secondary edu-
cation (Bui Tu 2019; Oxfam 2017; 2018; Tran et al. 2011). For example, more than 30 women in
Nong Cong, a village in Thanh Hoa, Vietnam, were trained to make bamboo products but had to
return to farm work due to the shortage of the demand for these low quality products (Phuong
2020). Such factors coalesce to create a chronic oversupply of poor quality skills which ultimately
restricts growth (Doan, Le, and Tran 2018). Similarly, empirical work continues to highlight the
ongoing issues around how dominant identities and languages are positioned and privileged in edu-
cational settings from primary, through secondary, and within higher education (e.g. Fujii, Nakajima,
and Xu 2023; Nguyen and Nguyen 2019).

At the exo-system level, access to loans from the National Employment Fund is still limited for
rural labourers in training and post-graduation, limiting the impact of vocational training (Le Bao
2017; Trong Hung 2019), while the administration of the funding system was operationally
complex and difficult (Le Bao 2017). And finally, at the macro-system level, the perceptions of edu-
cation and the employability of ethnic minority labourers can be negative and prevent access to
decent work (Hao 2020a). So despite the positive employability outcomes for the dominant
ethnic groups in this policy initiative, not tackling wider systemic issues rendered the policy ineffec-
tual for those belonging to ethnic minority groups.

Empowerment towards longer-term change and development

The second theme highlighted the scenario of policies being short-term, skill focused, and therefore
not considering the wider emancipatory capabilities which might enable students to change their
employability circumstances and change their participation in Decent Work. Such capabilities
were seen to need to challenge the structures which marginalise and undermine the availability
of and participation in Decent Work which are perpetuated for as long as (marginalised) participation
is performed in and through practice (Bhopal 2020; Billett, Cain, and Le 2018). Often expressed as the
need to develop students’ ‘inner confidence and proactivity’ through the study, this issue was under-
stood as the need for empowerment towards longer-term change and development. For example,
university one university leader explained how ‘a group of minority students set up a network with
an international youth organisation ... through that network, they had information” about employ-
ment and professional development opportunities. Similarly, one minority ethnic student at the
focus group talked about his sense of agency to change societal structures ‘It's up to me. If | try
hard, | can see for myself that I'm just like people from Kinh [the majority groupl. If | still have
low self-esteem about my ethnicity and | don't interact with people outside, then people will
think that | am not equal to them’. Another minority ethnic student talked of the encouragement
from professional digital networks which enabled her to get an internship, which in turn helped
her ‘acquire a good and solid knowledge in this area. After two years, | was offered a good job ...
I now can support my family and afford my three siblings’ schooling. This job opportunity really
changes our life'.

Theoretically, a broad conceptualisation of empowerment was needed to tackle these issues,
moving beyond the ‘power over’ model where policy instruments dominate its citizens into new
behaviours (Rowlands 1997). This is a typical view of power used to express how hegemonic



STUDIES IN HIGHER EDUCATION e 7

institutions or elites mobilise their power, and there are other forms which have been used in policy
development and participation (Pettit 2013). The other expressions of power are: power-within (a
person having the self-awareness, self-esteem and confidence to believe they can change a situ-
ation), power-with (a person being able to contribute to collective action to change a situation)
and power-to (a person being able to deliver effective individual action to learn how to change a
situation) (VeneKlasen and Miller 2002). As such, the four expressions of empowerment provide a
more holistic approach to describing how power is enacted in policy development and participation
work and which are therefore relevant to systemic change over the medium to long term.

Multiple policies in Vietnam were identified as exemplar cases to illuminate the issues relevant to
this theme. Among these policies was Decree No.141/2020/ND-CP which (1) provides financial
support to ethnic minority people under 22 years old living in areas with especially difficult con-
ditions and those from smaller ethnic minority groups, (2) enables them to be admitted to vocational
or higher education institutions without an entry exam after completing upper secondary school and
(3) requires that the provincial people’s committee to secure a relevant job for the graduates when
they come back the localities. As such, this policy targets key factors which are often associated with
ethnic minority groups in Vietnam: low confidence from problematic participation in high school, the
financial barriers to access and sustain engagement in higher education, the low levels of social
capital and poor trust in formal employment to enable work and employment after graduation (Kar-
lidag-Dennis, Hazenberg, and Dinh 2020).

Some evaluation work argues that the policy significantly improves the readiness of ethnic min-
ority youth to ‘catch up’ with the learning capability of their peers from the dominant group (the
Kinh) (Hong Phuc 2021; Nguyen 2020). However other reports highlight ongoing challenges in secur-
ing jobs for ethnic minority youth after their graduation, including specific schemes to target
employment of minority ethnic graduates (ibid). For example, since 2010, Lang Son government pro-
vince recruited only 84 out of the 231 available for ethnic minority youth (36.4%) (Hoang Tung 2021).
On the one hand, this policy might provide the ‘power-to’ access new skills, knowledge and qualifi-
cation, through financial resources, evidence also points to the ongoing ‘power-within’ challenges
which make it very difficult to maintain such participation. These include, for example, the potential
of continued low confidence because of challenges in communicating or relating to teachers and
other students in higher education, and because of this, unchanged or low aspirations for jobs
which are not characteristically decent (Bui et al. 2019).

Similarly, the policy does not explicitly enable ethnic minority youth to learn how to change their
livelihood, work or employment situation, for example through additional employability training
(another form of ‘power-to’) or through learning how to contribute to collective action (‘power
with’). Evidence continues to suggest that individual empowerment in this context is insufficient
to materially change practice, and policy needs to drive new socio-cultural norms that otherwise
hinder education uptake and achievement (Jones, Presler-Marshall, and Van Anh 2015; Kudo
2023). In this way, whereas the policy may promote access to higher education (through ‘power-
to’), the policy does not account for participation and success in relation to ethnic minority students
(e.g. through ‘power within’ or ‘power with’), and as such, broaden the employment gap between
majority and minority groups (Fujii 2017).

(Institutional)#recognition of individuals as valid human beings

The final theme highlighted the scenario of policies not reflecting the specific needs of the minority
ethnic students. This was often referred to as the need to ‘to reflect the positive aspirations and abil-
ities in policy’ of the students and graduates, this issue was understood as the need for institutional
recognition of individuals as valid human beings with specific needs. For example, a representative
of Committee for Ethnic Minority Affairs explained the need for specific policy to understand min-
ority students with ‘abilities and aspirations ... vocational training models need to be suitable to
the natural conditions and customs of mountainous ethnic minority areas’. Another explained
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that ‘ethnic minority youth have more priorities than the Kinh [majority group] ... [there needs to be]
direct support policies for people in poor households, policies to support the preservation and devel-
opment of ethnic minority cultures’. Similarly, an employer says the minority groups are often skilled
in technical areas and policy needs to have them ‘consult’ because ‘the way they express is easy for
local people to understand ... | set up a plan to have 20% of minority staff well’.

Theoretically, ‘recognition” here reflects ‘practical attitudes whose primary intention consists in a
particular act of affirming another person or group’ in a way which ‘permit the addressee to
identify with his or her own qualities and thus to achieve a greater degree of autonomy’
(Honneth 2012, 80). It is a sense of reciprocity which underpins a sense of esteem, confidence,
agency and ultimately wellbeing as part of a society (Honneth 2012) or a workplace more specifically
(Tweedie et al. 2019). In this sense, then, recognition involves the affirmation of the diversity of
citizens and their circumstances through policy instruments and decisions which asserts what it
means to be a valid human being in society or the workplace (and by implication, what is not)
(Marvell 2022). This includes the recognition of local cultural norms, customs, traditions, values
and practices.

The conceptualisation of students in Vietnamese law was selected as an exemplar case to illumi-
nate the issues. A significant, illustrative example of a policy instrument affecting the general classifi-
cation of human ‘young people’in Vietnam is the Youth Law, which came into effect in 2005 and was
revised recently in 2020 (Chairman of the National Assembly of Vietnam 2020). The Youth Law
specifies the legal framework and policies for education, job training and employment for ethnic
minority students, such as access to funding, loans, equipment and career development support
to enhance employability and self-employability (ibid). It articulates this through a systemic under-
standing, enactment and adoption of policies to ensure the engagement and commitment of all sta-
keholders including the government, training institutions and employer decisions in supporting
ethnic minority students to improve their livelihood situation through work, employment or self-
employment (ibid). It is in this sense that policy acknowledges the difficult socio-economic conditions
ethnic minority students experience in accessing the governmental initiatives — but this does not
necessarily equate to recognition of the individuals it refers to.

Despite a wide range of policies and programmes to support ethnic minority students’ access to
employment, evidence suggests there should be more guidelines and practical methods to improve
job training and access to the job market (Hoang Thanh & Thanh Huyen 2020; Nguyen 2017). Specifi-
cally, the policy and guidance provided is too general and there are operational difficulties for local
authorities, educational institutions and companies, to implement in practice, and as a consequence,
many ethnic minority students do not effectively receive the benefits from these policies and pro-
grammes — and as such are not recognised by the governing system. For example, around 70% of
students completing the ‘Cu tuyen’ programme could not find a job (CEMA 2018).

Evidence suggests there are two main reasons for this. The first can be understood in terms of the
non- or mis-recognition of the particular learning and development needs of the specific candidates;
the job or vocational training provided to ethnic minorities is insufficient in terms of developing
practical knowledge and skills as well as developing effective language abilities to engage and there-
fore be recognised in the workplace (Hoang Uyen 2019; Nguyen 2017; Nguyen and Truong 2020). This
is particularly pertinent given that candidates starting the programme had a poor level of secondary
education, which is typical from disadvantaged areas (Van Hung 2018).

The second reason relates to the non- or mis-recognition of the particular human resource plan-
ning needs of businesses or sectors in particular geographic areas which may be predominantly
ethnic minority workers (Hong Phuc 2020; Nguyen 2017). This relates to a wider lack of recognition
of particular groups who occupy certain geographic or sectoral areas through the lack of resources
and investment in industrialising or modernising sectors across the country (Hoang Uyen 2019,
Nguyen and Truong 2020). Such education and work investment profiles lead to a situation
where although there are skilled, young workers available, they continue to work in the agriculture
sectors which are more available than other forms of work.
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The non- or mis-recognition of ethnic minority students, their assets and their geographic/sec-
toral work circumstances, stifles significant and material change in the effective opportunities to
engage in any form of work, including opportunities which might be described as decent work.
This reflects a deeper, longer-term structural lack of recognition in policy work, driven through a mis-
match of supply and demand of workers, where some sectors experience oversupply and others
experience undersupply, but where the structural disadvantages experienced by ethnic minority stu-
dents are perpetuated over time.

Discussion: empowering decent work through higher education policy

The ongoing governance required to enable ethnic minority students to access and participate in
decent work is complex and multifaceted. This study finds that understanding the dynamics of
these issues needs a meta-perspective to understand the multiple factors in the education-work eco-
system which shape the conditions in which work and opportunities for work manifest, and that there
also needs to be cultural renewal which enables the ethnic minority students to change their situation
through various expressions of power. Underpinning such understandings and perspectives in gov-
ernmental policy work, there needs to be recognition of citizen diversity, enabling ethnic minority stu-
dents (and others) to feel that those in power think they are valid human beings who can positively
contribute to society (Honneth 2012). Together, these findings underpin the conceptualisation of the
counter-active effects in policy formulation in the context of Decent Work which necessarily cross edu-
cation-work policy spheres. In particular, the findings highlight the counter-active effects of policy
which are adopt narrow systems levels and forms of empowerment, and which do not recognise
the aspirations and needs of particular groups. This is represented in Figure 1.

In addition, the logic of the mediating influence of counter-active factors underpins the inte-
gration of the theoretical apparatus presented in Figure 2. Vertically, the figure presents the
different dimensions of an ecosystem, including micro, meso, exo and macro systems (Bronfenbren-
ner 1999), and horizontally, the figure presents the different forms of power, including power-within,
power-with, power-to and power-over (VeneKlasen and Miller 2002). These concepts have been
translated into the specific context of this study in Figure 2, so are applied to broad notions of
employment, work or livelihood. The two concepts interact to create 16 conceptual spaces where

Policy
active
factors Accessto
Policy el
" participation
intent in Decent
Policy Work
counter
-active
factors
Systems Forms of Recognition
coverage within empowerment  embedded
policy within policy within policy

Figure 1. Counter-active factors mediating policy intent and participation in Decent Work.
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Figure 2. Decent Work policy considerations to recognise and empower minority ethnic groups across an ecosystem.

the underpinning theory of recognition manifests, i.e. the dimensions of how citizens can be empow-
ered through the institutional policy work of government, educational and training institutes, and
employing companies (Honneth 2012). In turn, given the particular area of application in the
context of this study, these become the 16 dimensions of how higher education policy can
empower ethnic minority students to participate in Decent Work. Conceptualised in this way, it is
possible to highlight myopic policy intent (Figure 3), where there are significant counter-active
effects because of narrowly conceived system effects and power (as discussed in detail above).
Such findings challenge contemporary analyses and perspectives which focus on analysing the
work of institutions (Guan and Abbas 2022; O’Farrell, Hassan, and Hoole 2022; Smolentseva 2023),
to look beyond institutional boundaries to the wider sociocultural influences that impact higher edu-
cation policy implementation (Godonoga and Sporn 2023). The findings also call for more explicit in
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Figure 3. Myopic policy intent and examples of mediating counter-active effects.
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the theorisation of how higher education policy can target empowerment and agency (following
Kudo 2023; O'Farrell, Hassan, and Hoole 2022).

Implications

The governance of decent work remains a significant, global challenge, partly because of the com-
plexities involved in changing national systems and cultural practices in relation to work, how it is
designed, and the damaging impacts it can have on individuals, families, organisations and
sectors. Policy apparatus needs a meta-perspective of the education-work ecosystem and a commit-
ment to cultural renewal which enables the ethnic minority students to change their situation
through various expressions of power, and underpinned by recognition of citizen recognition. The
16 dimensions offer researchers, analysts and researchers a policy design and evaluation tool
which is normatively holistic and emancipatory. Whilst the framework was devised in relation to min-
ority ethnic groups, the theoretical and empirical dynamics (Bronfenbrenner 1999; Honneth 2012;
Kudo 2023) propose that there are sociocultural dynamics which have more or less material
influence on perceptions, motivations, confidence and network access of all students who partici-
pate in the social system. This means that although the 16 dimensions can be particularly useful
to think through those with least resources in the system, it can also be used to consider dominant
groups and how a policy intervention might disempower in relation to accessing Decent Work.
Indeed, this may raise tensions in policy making, as a way to inform and negotiate policy design.
The first function is analytical; it provides a structure to conceptualise and understand the impact
of actual or planned policies, and the dynamics which might be limiting or accelerating the
impact of policy decisions. The second function extends this analytical use in to practice and
enables policy or practice practitioners in research, analysis, policy or human resource planning
and development, to consider decisions and map the additional requirements of those decisions.
For example, in revising a policy intervention, how is the implementation of the policy impacting
the supply of skills in an area, and where are the gaps at the local (rather than national) level? Is
wider investment needed to realise the utilisation of those skills in particular areas, which in turn
drive employment and overall productivity? For employing or training organisations, what relation-
ships can they set up to enable ethnic minority students to feel part of a team, to release their crea-
tivity, commitment and productivity for the organisation? This means thinking beyond particular
cells within the framework when designing and implementing policy, to consider the impacts on
other cells, or to change the design of a policy formulation to increase the chances of it addressing
wider structures in society which impact Decent Work. With a meta perspective, to encompass the
multiple stakeholders involved in enabling students to access and engage in decent work, what co-
operations and/or collaborations between government departments, student unions and specialist
agencies (such as agriculture, culture or economic/trade) might deliver an alternative way forward?
Notably, a human resource forecast by sector and area, and particularly in ethnic minority regions,
could be undertaken to mobilise graduates from training institutions to relevant jobs or employ-
ments. Such questions may guide future practice development, but may also drive it forward.
These analytical functions, overall, suggest the normative expectation that, in contrast to a myopic
policy stance, an expansive policy intent considers more of the potential counter-active effects to
enable participation in the complexities of Decent Work (see Figure 4).

Future directions of research would usefully examine the materialisation of Decent Work and the
multi-layered governance of such, using the framework as a mapping schematic to examine effective
policies as well as those which may need revision or deletion. This research will not only need to be
sensitive to cultural circumstances of work (Duffy et al. 2020), but in some cases radically different
conceptions of livelihood, for example, where a worker works in exchange for food and shelter
rather than money (Hagedoorn et al. 2020). Similarly, research would usefully consider how, and
the extent to which, educational and work systems can develop capacities for empowerment, par-
ticularly those with least economic and social capital in society. This is likely to be linked to countries
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Figure 4. Expansive policy intent and examples of (reduced) counter-active effects.

which continue their investment in general as well as vocational and technical education reform.
How this manifests in countries where there are dominant government parties is likely to be very
different to settings where neo-liberal ideologies encourage individuals to take individual action
as an investment in one’s future (Chan and Mak 2020). As policy work develops in line with sustain-
able development, it is important to understand how future leaders, including those identifying as
from ethnic minorities, can change the structural norms which are currently prohibiting so many
from engaging in decent work around the globe.

Disclosure statement

No potential conflict of interest was reported by the author(s).

Funding

This work was supported by the British Academy under Grant YF/190099.

ORCID

Tony Wall {2 http://orcid.org/0000-0003-2334-3279

Nga Thi Hang Ngo (2 http://orcid.org/0000-0003-0475-4304
Phuong Minh Luong () http://orcid.org/0000-0002-1422-8896
Tien Thi Hanh Ho (= http://orcid.org/0000-0002-8744-7221
Ann Hindley () http://orcid.org/0000-0002-8510-0718

References

Alzola, M. 2018. “Decent Work: The Moral Status of Labor in Human Resource Management.” Journal of Business Ethics
147 (4): 835-53. https://doi.org/10.1007/s10551-017-3507-5


http://orcid.org/0000-0003-2334-3279
http://orcid.org/0000-0003-0475-4304
http://orcid.org/0000-0002-1422-8896
http://orcid.org/0000-0002-8744-7221
http://orcid.org/0000-0002-8510-0718
https://doi.org/10.1007/s10551-017-3507-5

STUDIES IN HIGHER EDUCATION

Ball, S. J. 2020. “The Errors of Redemptive Sociology or Giving Up on Hope and Despair.” British Journal of Sociology of
Education 41 (6): 870-80. https://doi.org/10.1080/01425692.2020.1755230

Bhopal, K. 2020. “Confronting White Privilege: The Importance of Intersectionality in the Sociology of Education.” British
Journal of Sociology of Education 41 (6): 807-16. https://doi.org/10.1080/01425692.2020.1755224

Billett, S., M. Cain, and A. H. Le. 2018. “Augmenting Higher Education Students’ Work Experiences: Preferred Purposes
and Processes.” Studies in Higher Education 43 (7): 1279-94. https://doi.org/10.1080/03075079.2016.1250073

Boussebaa, M., and A. D. Brown. 2017. “Englishization, Identity Regulation and Imperialism.” Organization Studies 38 (1):
7-29. https://doi.org/10.1177/0170840616655494

Brislin, R. W. 1986. “The Wording of Translation of Research Instruments.” In Field Methods in Cross-Cultural Research,
edited by W. J. Lonner, and J. W. Berry, 137-64. Beverly Hills, CA: Sage.

Bronfenbrenner, U. 1999. “Environments in Developmental Perspective: Theoretical and Operational Models.” In
Measuring Environment Across the Life Span: Emerging Methods and Concepts, edited by S. L. Friedman, and T. D.
Wachs, 3-28. Washington, DC: American Psychological Association.

Bui, T. T. N, N. T. H. Ngo, H. T. M. Nguyen, and H. T. L. Nguyen. 2019. “Access and Equity in Higher Education in Light of
Bourdieu’s Theories: A Case of Minority Students in Northwest Vietnam.” In Reforming Vietnamese Higher Education,
edited by N. Nguyen, and L. Tran, 149-169. Singapore: Springer.

Bui Tu. 2019. Xac dinh nhu ciu doanh nghiép dé dao tao nghé cho lao dong néng thén [Identifying the Needs of
Businesses to Provide Vocational Training for Rural Labourers]. Thoi bao Tai chinh Viet Nam. Accessed January
11th, 2023. Available at http://thoibaotaichinhvietnam.vn/pages/xa-hoi/2019-12-30/xac-dinh-nhu-cau-doanh-
nghiep-de-dao-tao-nghe-cho-lao-dong-nong-thon-80929.aspx.

CEMA. 2015. Results of the Socio-Economic Conditions of 53 Ethnic Minority Groups in 2015. Committee for Ethnic Minority
Affair (CEMA). Accessed January 11th, 2023 Avallable at http://csdl53dtts.ubdt.gov.vn.

CEMA. 2018. Kinh té - xa hoi ving dan toc thidu s, mién nui da dat dugc nhiéu két qua quan trong, toan dién [Socio-
Economy of Ethnic Minorities, Mountainous Areas Achieved Important and Comprehensive Results]. Hanoi,
Committee for Ethnic Minority Affair (CEMA).

CEMA. 2020. Data Collection on the Socio-Economic Conditions of 53 Ethnic Minority Groups: What Can We See from
Talking Numbers? Hanoi, Committee for Ethnic Minority Affair (CEMA).

Chairman of the National Assembly of Vietnam. 2020. Youth Law. Chairman of the National Assembly of Vietnam.
Accessed January 11th, 2023. Available at https://thuvienphapluat.vn/van-ban/van-hoa-xa-hoi/Law-57-2020-QH14-
Youth-Law-447588.aspx.

Chan, R. C. H,, and W. W. S. Mak. 2020. “Empowerment for Civic Engagement and Well-Being in Emerging Adulthood:
Evidence from Cross-Regional and Cross-Lagged Analyses.” Social Science & Medicine 244: 112703. https://doi.org/10.
1016/j.socscimed.2019.112703

Cooperrider, D., and D. Whitney. 2011. Appreciative Inquiry: A Positive Revolution in Change. San Francisco, California:
Berrett-Koehler.

Doan, T, Q. Le, and T. Q. Tran. 2018. “Lost in Transition? Declining Returns to Education in Vietnam.” European Journal of
Development Research 30 (2): 195-216. https://doi.org/10.1057/s41287-017-0080-9

Duffy, R. D., D. L. Blustein, B. A. Allan, M. A. Diemer, and R. G. Cinamon. 2020. “Introduction to the Special Issue: A Cross-
Cultural Exploration of Decent Work.” Journal of Vocational Behavior 116: 103351. https://doi.org/10.1016/j.jvb.2019.
103351

Fujii, T. 2017. Has the Development Gap Between the Ethnic Minority and Majority Groups Narrowed in Viet Nam?
Evidence from Household Surveys, ADBI Working Paper, No. 661, Asian Development Bank Institute (ADBI), Tokyo.

Fujii, T., M. Nakajima, and S. Xu. 2023. “Teaching in the Right Context: Textbook Supply Program, Language and
Learning.” Review of Development Economics.

Gessler, M., S. Bohlinger, and O. Zlatkin-Troitschanskaia. 2021. “International Vocational Education and Training
Research: An Introduction to the Special Issue.” International Journal for Research in Vocational Education and
Training 8 (4): 1-15.

Godonoga, A., and B. Sporn. 2023. “The Conceptualisation of Socially Responsible Universities in Higher Education
Research: A Systematic Literature Review.” Studies in Higher Education, ahead-of-print, 1-15.

GSO. 2018. Statistics. General Statistics Office. Accessed January 11th, 2023. Available at https://www.gso.gov.vn/
default.aspx?tabid=722.

Guan, S, and A. Abbas. 2022. “I am Just a Loser of Higher Education’: A Framework for Comparative Analysis of the Value
of Adult Higher Education Derived from a Chinese Study.” Studies in Higher Education 47 (4): 928-40. https://doi.org/
10.1080/03075079.2020.1820474

Hagedoorn, L. C,, M. J. Koetse, Pieter J. H van Beukering, and L. M. Brander. 2020. “Time Equals Money? Valuing
Ecosystem-Based Adaptation in a Developing Country Context.” Environment and Development Economics 25 (5):
482-508. https://doi.org/10.1017/51355770X20000108

Hao, S. 2020a. Nang cao trinh dé cho lao déng ngudi DTTS: Nhiing “diém nghén” trong dao tao lao dong [Enhancing
Educational and Specialized Level for Ethnic Minority Labourers: The “Blocks” in Labourer Training]. Dan toc va phat
trien. Accessed January 11th, 2023. Available at https://baodantoc.vn/nang-cao-trinh-do-cho-lao-dong-nguoi-dtts-
nhung-diem-nghen-trong-dao-tao-lao-dong-bai-2-1584672726650.htm.


https://doi.org/10.1080/01425692.2020.1755230
https://doi.org/10.1080/01425692.2020.1755224
https://doi.org/10.1080/03075079.2016.1250073
https://doi.org/10.1177/0170840616655494
http://thoibaotaichinhvietnam.vn/pages/xa-hoi/2019-12-30/xac-dinh-nhu-cau-doanh-nghiep-de-dao-tao-nghe-cho-lao-dong-nong-thon-80929.aspx
http://thoibaotaichinhvietnam.vn/pages/xa-hoi/2019-12-30/xac-dinh-nhu-cau-doanh-nghiep-de-dao-tao-nghe-cho-lao-dong-nong-thon-80929.aspx
http://csdl53dtts.ubdt.gov.vn
https://thuvienphapluat.vn/van-ban/van-hoa-xa-hoi/Law-57-2020-QH14-Youth-Law-447588.aspx
https://thuvienphapluat.vn/van-ban/van-hoa-xa-hoi/Law-57-2020-QH14-Youth-Law-447588.aspx
https://doi.org/10.1016/j.socscimed.2019.112703
https://doi.org/10.1016/j.socscimed.2019.112703
https://doi.org/10.1057/s41287-017-0080-9
https://doi.org/10.1016/j.jvb.2019.103351
https://doi.org/10.1016/j.jvb.2019.103351
https://www.gso.gov.vn/default.aspx?tabid=722
https://www.gso.gov.vn/default.aspx?tabid=722
https://doi.org/10.1080/03075079.2020.1820474
https://doi.org/10.1080/03075079.2020.1820474
https://doi.org/10.1017/S1355770X20000108
https://baodantoc.vn/nang-cao-trinh-do-cho-lao-dong-nguoi-dtts-nhung-diem-nghen-trong-dao-tao-lao-dong-bai-2-1584672726650.htm
https://baodantoc.vn/nang-cao-trinh-do-cho-lao-dong-nguoi-dtts-nhung-diem-nghen-trong-dao-tao-lao-dong-bai-2-1584672726650.htm

14 (&) T.WALLETAL.

Hoang Tung. 2021. Cr tuyén va tuyén dung hoc sinh, sinh vién dan téc thiéu s6: Doi héi sdt thuc tién [Entry Without
Examination and Recruitment of Ethnic Minority Students: Requiring to Be Relevant to Practice]. Accessed
January 11™, 2023. https://baolangson.vn/xa-hoi/giao-duc/412398-cu-tuyen-va-tuyen-dung-hoc-sinh-sinh-vien-
dan-toc-thieu-so-doi-hoi-sat-thuc-tien.html.

Hoang Uyen. 2019. B4t cap trong chinh sach c( tuyén. (The Shortcomings of “Cu Tuyen” Program). Accessed January
11th, 2023. Available at: http://www.baobaclieu.vn/chinh-tri/bat-cap-trong-chinh-sach-cu-tuyen-59501.html.

Hong Phuc. 2020. Ché& dd ct tuyén hoc sinh DTTS: Can lam t&t tir ddu vao. Accessed January 11th, 2023. https:/
baodantoc.vn/che-do-cu-tuyen-hoc-sinh-dtts-can-lam-tot-tu-dau-vao-1599589295206.htm.

Hong Phuc. 2021. Tuyén sinh dai hoc ndm 2021: B8i méi nang cao chdt lugng ddu vao sinh vién cu tuyén [Higher
Education Admission in 2021: Reforming and Improving the Quality of Non-Examination Entry Students].
Accessed January 11th, 2023. https://baodantoc.vn/tuyen-sinh-dai-hoc-nam-2021-doi-moi-nang-cao-chat-luong-
dau-vao-sinh-vien-cu-tuyen-1617004106519.htm.

Hoang Thanh and Thanh Huyen. 2020. Phét trién gido duc nghé nghiép va giai quyét viéc lam cho ngudi lao dong vung
DTTS & MN phai gan véi thuc tién [The Need to Bridge the Gap Between Theories and Practice in Vocational
Education and Employability Solutions for Ethnic Minority Groups and Mountainous Areas]. Bdo Dan téc va Phat
trién. Accessed January 11th, 2023. Available at https://baodantoc.com.vn/phat-trien-giao-duc-nghe-nghiep-va-
giai-quyet-viec-lam-cho-nguoi-lao-dong-vung-dttsmn-phai-gan-voi-thuc-tien-1592485544867.htm.

Honneth, A. 2012. The I in We. Cambridge: Polity Press.

Hursh, D. 2007. “Assessing no Child Left Behind and the Rise of Neoliberal Education Policies.” American Educational
Research Journal 44 (3): 493-518. https://doi.org/10.3102/0002831207306764

International Labour Organization. 2020. Decent Work. Accessed September 24th. Available at https://www.ilo.org/
global/topics/decent-work/lang-en/index.htm.

Jones, N., E. Presler-Marshall, and T. T. Van Anh. 2015. “Individual Empowerment is Not Enough: Using a Social Norms
Lens to Understand the Limited Educational Uptake of Vietnam’s Hmong Girls.” Policy Futures in Education 14 (5):
539-55. https://doi.org/10.1177/1478210315620943

JRF. 2020. UK Poverty 2019/20 [Full Report]. York: Joseph Rowntree Foundation.

Karlidag-Dennis, E., R. Hazenberg, and A. Dinh. 2020. “Is Education for All? The Experiences of Ethnic Minority Students
and Teachers in North-Western Vietnam Engaging with Social Entrepreneurship.” International Journal of Educational
Development 77: 102224. https://doi.org/10.1016/j.ijedudev.2020.102224

Kudo, K. 2023. “Cosmopolitan Agency and Meaningful Intercultural Interactions: An Ecological and Person-in-Context
Conceptualisation.” Studies in Higher Education, Ahead-of-Print, 1-14. doi:10.1080/03075079.2022.2134335.

Leach, T. 2017. “Cooling Out the Marks": The Ideology and Politics of Vocational Education in an Age of Austerity.”
Research in Post-Compulsory Education 22 (2): 221-36. https://doi.org/10.1080/13596748.2017.1314681

Le Bao. 2017. Dao tao nghé cho lao dong dan toc thiéu sé: Tao dong luc dé ngudi dan tu chd [Vocational Training for
Ethnic Minority Labourers: Creating Dynamics for People’s Autonomyl. Dai dodn két. Accessed January 11th, 2023.
Available from http://daidoanket.vn/dao-tao-nghe-cho-lao-dong-dan-toc-thieu-so-tao-dong-luc-de-nguoi-dan-tu-
chu-377551.html.

Liu, H., C. Yan, and J. Fu. 2022. Exploring livestream English teaching anxiety in the Chinese context: An ecological perspec-
tive. Teaching and Teacher Education 111: 103620.

Luo, J., and C. K. Y. Chan. 2022. “Influences of shadow education on the ecology of education - A review of the literature.”
Educational Research Review 36: 100450.

Marvell, R. 2022. “Walking Through Fog": Social Inequalities and the Journey to Postgraduate Taught Study in England.”
Studies in Higher Education 47 (12): 2392-404. doi:10.1080/03075079.2022.2072479.

Mishra, S., and L. Mdller. 2022. “Resources, Norms, and Dropout Intentions of Migrant Students in Germany: The Role of
Social Networks and Social Capital.” Studies in Higher Education 47 (8): 1666-80. doi:10.1080/03075079.2021.1948525.

MOLISA. 2019. Annual Statistics. Accessed January 11th, 2023. Available at http://molisa.gov.vn/Pages/solieu/
niemgiamthongke.aspx.

Morgan, H. 2022. “Conducting a Qualitative Document Analysis.” Qualitative Report 27 (1): 64-77.

Nguyen, L. T. 2017. Nhiing han ché va céc kién nghj thuc hién chinh sach dao tao, béi dudng can bé dan toc thiéu sé
vung mién nui phia Bic. [The Weaknesses and Applications for Implementing Training and Professional
Development Programs for Ethnic Minority Officers in Northern Vietnam]. Accessed January 11%, 2023. https://
tcnn.vn/news/detail/37307/Nhung_han_che_va_cac_kien_nghi_thuc_hien_chinh_sach_dao_tao_boi_duong_can_
bo_dan_toc_thieu_so_vung_mienall.html.

Nguyen, H. 2020. Sinh vién cl tuyén dugc bao dam viéc lam sau khi hoc? [Are “Cu Tuyen” Students Ensured to Be
Offered with Jobs After Their Graduation?], Ludt Viét Nam. Accessed January 11th, 2023. Available at: https://
luatvietnam.vn/can-bo-cong-chuc/sinh-vien-cu-tuyen-duoc-bao-dam-viec-lam-sau-khi-hoc-566-25772-article.html.

Nguyen, X. N. C. M., and V. H. Nguyen. 2019. “Language Education Policy in Vietham.” In The Routledge International
Handbook of Language Education Policy in Asia, edited by A. Kirkpatrick, and A. J. Liddicoat, 185-201. London: Routledge.

Nguyen, Y., and M. Truong. 2020. Ché d6 cl tuyén ddi véi hoc sinh, sinh vién dan téc thiéu s6 c6 nhiéu diém mai.
Accessed January 11th, 2023. https://baotainguyenmoitruong.vn/che-do-cu-tuyen-doi-voi-hoc-sinh-sinh-vien-dan-
toc-thieu-so-co-nhieu-diem-moi-300308.html.


https://baolangson.vn/xa-hoi/giao-duc/412398-cu-tuyen-va-tuyen-dung-hoc-sinh-sinh-vien-dan-toc-thieu-so-doi-hoi-sat-thuc-tien.html
https://baolangson.vn/xa-hoi/giao-duc/412398-cu-tuyen-va-tuyen-dung-hoc-sinh-sinh-vien-dan-toc-thieu-so-doi-hoi-sat-thuc-tien.html
http://www.baobaclieu.vn/chinh-tri/bat-cap-trong-chinh-sach-cu-tuyen-59501.html
https://baodantoc.vn/che-do-cu-tuyen-hoc-sinh-dtts-can-lam-tot-tu-dau-vao-1599589295206.htm
https://baodantoc.vn/che-do-cu-tuyen-hoc-sinh-dtts-can-lam-tot-tu-dau-vao-1599589295206.htm
https://baodantoc.vn/tuyen-sinh-dai-hoc-nam-2021-doi-moi-nang-cao-chat-luong-dau-vao-sinh-vien-cu-tuyen-1617004106519.htm
https://baodantoc.vn/tuyen-sinh-dai-hoc-nam-2021-doi-moi-nang-cao-chat-luong-dau-vao-sinh-vien-cu-tuyen-1617004106519.htm
https://baodantoc.com.vn/phat-trien-giao-duc-nghe-nghiep-va-giai-quyet-viec-lam-cho-nguoi-lao-dong-vung-dttsmn-phai-gan-voi-thuc-tien-1592485544867.htm
https://baodantoc.com.vn/phat-trien-giao-duc-nghe-nghiep-va-giai-quyet-viec-lam-cho-nguoi-lao-dong-vung-dttsmn-phai-gan-voi-thuc-tien-1592485544867.htm
https://doi.org/10.3102/0002831207306764
https://www.ilo.org/global/topics/decent-work/lang%E2%80%93en/index.htm
https://www.ilo.org/global/topics/decent-work/lang%E2%80%93en/index.htm
https://doi.org/10.1177/1478210315620943
https://doi.org/10.1016/j.ijedudev.2020.102224
https://doi.org/10.1080/03075079.2022.2134335
https://doi.org/10.1080/13596748.2017.1314681
http://daidoanket.vn/dao-tao-nghe-cho-lao-dong-dan-toc-thieu-so-tao-dong-luc-de-nguoi-dan-tu-chu-377551.html
http://daidoanket.vn/dao-tao-nghe-cho-lao-dong-dan-toc-thieu-so-tao-dong-luc-de-nguoi-dan-tu-chu-377551.html
https://doi.org/10.1080/03075079.2022.2072479
https://doi.org/10.1080/03075079.2021.1948525
http://molisa.gov.vn/Pages/solieu/niemgiamthongke.aspx
http://molisa.gov.vn/Pages/solieu/niemgiamthongke.aspx
https://tcnn.vn/news/detail/37307/Nhung_han_che_va_cac_kien_nghi_thuc_hien_chinh_sach_dao_tao_boi_duong_can_bo_dan_toc_thieu_so_vung_mienall.html
https://tcnn.vn/news/detail/37307/Nhung_han_che_va_cac_kien_nghi_thuc_hien_chinh_sach_dao_tao_boi_duong_can_bo_dan_toc_thieu_so_vung_mienall.html
https://tcnn.vn/news/detail/37307/Nhung_han_che_va_cac_kien_nghi_thuc_hien_chinh_sach_dao_tao_boi_duong_can_bo_dan_toc_thieu_so_vung_mienall.html
https://luatvietnam.vn/can-bo-cong-chuc/sinh-vien-cu-tuyen-duoc-bao-dam-viec-lam-sau-khi-hoc-566-25772-article.html
https://luatvietnam.vn/can-bo-cong-chuc/sinh-vien-cu-tuyen-duoc-bao-dam-viec-lam-sau-khi-hoc-566-25772-article.html
https://baotainguyenmoitruong.vn/che-do-cu-tuyen-doi-voi-hoc-sinh-sinh-vien-dan-toc-thieu-so-co-nhieu-diem-moi-300308.html
https://baotainguyenmoitruong.vn/che-do-cu-tuyen-doi-voi-hoc-sinh-sinh-vien-dan-toc-thieu-so-co-nhieu-diem-moi-300308.html

STUDIES IN HIGHER EDUCATION 15

OECD. 2017. Key Issues Affecting Youth in Viet Nam, Inclusive Societies and Development Project. Paris: OECD.

O’Farrell, L., S. Hassan, and C. Hoole. 2022. “The University as a Just Anchor: Universities, Anchor Networks and
Participatory Research.” Studies in Higher Education 47 (12): 2405-16. doi:10.1080/03075079.2022.2072480.

Oxfam. 2017. Enhancing the Effectiveness of Vocational Training in Ethnic Minority Areas. Hong Duc Publishing House.
Accessed January 11th, 2023. Available at https://oi-files-cng-prod.s3.amazonaws.com/vietnam.oxfam.org/s3fs-
public/file_attachments/Oxfam_Day%20nghe_EN_0.pdf.

Oxfam. 2018. Social Mobility and Equality of Opportunity in Vietnam: Trends and Impact Factors. Hanoi: Hong Duc.

Pettit, J. 2013. Power Analysis: A Practical Guide. Stockholm: Swedish International Development Agency.

Phuong, M. 2020. Bat cap trong dao tao nghé cho lao dong néng thon [Shortcomings in Vocational Training for Rural
Workers]. Accessed January 11th, 2023. Available at http://baothanhhoa.vn/doi-song-xa-hoi/bat-cap-trong-dao-tao-
nghe-cho-lao-dong-nong-thon/119312.htm.

Rapley, T. 2018. Doing Conversation, Discourse and Document Analysis. 2nd ed. London: Sage.

Rowlands, J. 1997. Questioning Empowerment: Working with Women in Honduras. Oxford: Oxfam.

Smolentseva, A. 2023. “The Contributions of Higher Education to Society: A Conceptual Approach.” Studies in Higher
Education 48 (1): 232-47. https://doi.org/10.1080/03075079.2022.2130230

Thomas, H., and P. Turnbull. 2018. “From Horizontal to Vertical Labour Governance: The International Labour
Organization (ILO) and Decent Work in Global Supply Chains.” Human Relations 71 (4): 536-59. https://doi.org/10.
1177/0018726717719994

Thu tuong chinh phu. 2009. Quyét dinh s6 1956/QD-TTG ctia Thii tudng Chinh phu: Phé duyét Dé an “Pao tao nghé cho
lao déng ndng thon dén ndm 2020”. Accessed January 11th, 2023. Available at http://vanban.chinhphu.vn/portal/
page/portal/chinhphu/hethongvanban?class_id=1&mode=detail&document_id=95791.

Tight, M. 2019. Documentary Research in the Social Sciences. London: Sage.

Tran, T. T. 2018. “Youth Transition to Employment in Vietnam: A Vulnerable Path.” Journal of Education and Work 31 (1):
59-71. https://doi.org/10.1080/13639080.2017.1404011

Tran, T.H., V. H. Pham, C. T. Nguyen, Q. K. Ha, G. P. Lo, V. T. Dang, and T. H. Tran. 2011. Nghién cliu thuc trang nguf‘)n nhan
luc viing dan toc thidu s6 (DTTS) va dé xuét cac giai phap phat trién ngu[ﬁn nhan lyc viing DT& MN [A Study of the
Human Resources of Ethnic Minority Regions and Recommendations for Human Resource Development of Ethnic
Minority and Mountainous Regions]. Ethnic Committee and UNDP. Accessed January 11th, 2023. Available at
http://www.vn.undp.org/content/dam/vietnam/docs/Publications/EM%20HRD%20report_final_VIE.pdf.

Trong Hung. 2019. Muc tiéu dé 4n dao tao nghé cho lao ddng néng thdn tir 2020-2025 [Objectives of the Project on
Vocational Training for Rural Labourers from 2020-2025]. Tuyen giao. Accessed January 11th, 2023. Available at
http://tuyengiao.vn/van-hoa-xa-hoi/xa-hoi/muc-tieu-de-an-dao-tao-nghe-cho-lao-dong-nong-thon-tu-2020-2025-
124980.

Truong, N., and V. Tuong. 2023. “The Dragon'’s Underbelly: Dynamics and Dilemmas in Vietnam’s Economy and Politics.”
ISEAS.

Tweedie, D., D. Wild, C. Rhodes, and N. Martinov-Bennie. 2019. “How Does Performance Management Affect Workers?
Beyond Human Resource Management and its Critique.” International Journal of Management Reviews 21 (1): 76-96.
https://doi.org/10.1111/ijmr.12177

UN. 2020. SDG8: Decent Work and Economic Growth. Accessed January 11th, 2023. Available at https://sdgs.un.org/
goals/goal8.

Van Hung, N. 2018. Nang cao hiéu qua chinh sach ci tuyén véi hoc sinh, sinh vién dan toc thi€u sé [Improving
Effectiveness of “Cu Tuyen” Policy for Ethnic Minority Students], Hanoi, Ministry of Education and Training.

VeneKlasen, L., and V. Miller. 2002. A New Weave of Power, People & Politics: The Action Guide for Advocacy and Citizen
Participation. London: Practical Action.

VietnamNet. 2019. Unemployment, Inequality Plague Ethnic Minorities. Accessed January 11th, 2023. Available at https://
viethamnet.vn/en/society/unemployment-inequality-plague-ethnic-minorities-584439.html.

Wall, T., and D. A. Perrin. 2015. Slavoj Zizek: A Zizekian gaze at Education. Cham, Switzerland: Springer.

Wall, T., J. Russell, and N. Moore. 2017. “Positive emotion in workplace impact: The case of a work-based learning project
utilising appreciative inquiry.” Journal of Work-Applied Management 9 (2): 129-146. https://doi.org/10.1108/JWAM-
07-2017-0017


https://doi.org/10.1080/03075079.2022.2072480
https://oi-files-cng-prod.s3.amazonaws.com/vietnam.oxfam.org/s3fs-public/file_attachments/Oxfam_Day%20nghe_EN_0.pdf
https://oi-files-cng-prod.s3.amazonaws.com/vietnam.oxfam.org/s3fs-public/file_attachments/Oxfam_Day%20nghe_EN_0.pdf
http://baothanhhoa.vn/doi-song-xa-hoi/bat-cap-trong-dao-tao-nghe-cho-lao-dong-nong-thon/119312.htm
http://baothanhhoa.vn/doi-song-xa-hoi/bat-cap-trong-dao-tao-nghe-cho-lao-dong-nong-thon/119312.htm
https://doi.org/10.1080/03075079.2022.2130230
https://doi.org/10.1177/0018726717719994
https://doi.org/10.1177/0018726717719994
http://vanban.chinhphu.vn/portal/page/portal/chinhphu/hethongvanban?class_id=1%26mode=detail%26document_id=95791
http://vanban.chinhphu.vn/portal/page/portal/chinhphu/hethongvanban?class_id=1%26mode=detail%26document_id=95791
https://doi.org/10.1080/13639080.2017.1404011
http://www.vn.undp.org/content/dam/vietnam/docs/Publications/EM%20HRD%20report_final_VIE.pdf
http://tuyengiao.vn/van-hoa-xa-hoi/xa-hoi/muc-tieu-de-an-dao-tao-nghe-cho-lao-dong-nong-thon-tu-2020-2025-124980
http://tuyengiao.vn/van-hoa-xa-hoi/xa-hoi/muc-tieu-de-an-dao-tao-nghe-cho-lao-dong-nong-thon-tu-2020-2025-124980
https://doi.org/10.1111/ijmr.12177
https://sdgs.un.org/goals/goal8
https://sdgs.un.org/goals/goal8
https://vietnamnet.vn/en/society/unemployment-inequality-plague-ethnic-minorities-584439.html
https://vietnamnet.vn/en/society/unemployment-inequality-plague-ethnic-minorities-584439.html
https://doi.org/10.1108/JWAM-07-2017-0017
https://doi.org/10.1108/JWAM-07-2017-0017

	Abstract
	Introduction
	Methods
	Findings
	Ecosystem as a meta-view of influences on work and employability
	Empowerment towards longer-term change and development
	(Institutional)#recognition of individuals as valid human beings

	Discussion: empowering decent work through higher education policy
	Implications
	Disclosure statement
	ORCID
	References

