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Experiential Learning: How Undergraduate Field Trips Support Applied Learning and 
Psychological Capital Development 

 

Describe your initiative or research (maximum 2000 characters) 

This research examines how undergraduate field trips can serve as a future-facing 
pedagogical approach for strengthening sustainability learning and supporting the 
development of Psychological Capital (PsyCap) among Gen Z business students. 
Responding to the increasing need for innovative teaching methods in sustainable 
management education, the study investigates how learning experiences that extend 
beyond the traditional classroom help students connect sustainability theory with 
real-world business practice. Through thematic analysis of qualitative student feedback, 
the research explores the extent to which field trips enhance applied understanding and 
contribute to students’ adaptive capacities and goal-orientation. 

 The purpose of this work is twofold: 

1. to evaluate field trips as a pedagogically sound method for advancing Education for 
Sustainable Development (ESD), and 

2. to explore how these experiences can contribute to the scaffolding of psychological 
capital, recognising that PsyCap traits do not emerge from isolated activities but from 
structured, cumulative learning environments. The findings emphasise that while field 
trips can significantly enhance engagement and deepen sustainability learning, the 
cultivation of PsyCap requires deliberate programme-level scaffolding involving tutor-led 
support, reflective practice, and peer learning. 

The study is directly relevant to the LTSE educator community as it offers a model for 
integrating experiential methods with developmental psychology to improve students’ 
readiness for complex, sustainability-driven workplaces. 

Aligned with the Future-Facing Education theme, this research highlights how immersive, 
authentic learning environments equip students with the mindsets and competencies 
required for a rapidly changing world. It demonstrates how experiential ESD initiatives 
can be intentionally designed to support both cognitive and psychological 
development—key pillars of a future-ready curriculum. 

  

Outline how your initiative extends existing practice or scholarship 



This initiative advances current pedagogical practice and scholarship by integrating 
Experiential Sustainability Education with the development of Psychological Capital, a 
combination that has received limited attention in the management education literature. 
While field trips have long been used to enhance students’ applied understanding, their 
potential to contribute to future‑oriented psychological capabilities is under‑theorised 
and rarely evaluated systematically. This study addresses that gap by examining field 
trips not as isolated experiential activities, but as deliberate components of a 
programme‑level scaffolding process aimed at building essential psychological 
resources in Gen Z learners. 

The work extends existing scholarship in three key ways: 

1. Positioning Field Trips as a Catalyst for Future‑Facing Competencies 

2. Bridging Education for Sustainable Development and Psychological Capital 
Development 

3. Introducing the Concept of Scaffolding PsyCap Across the Programme 

 

Explain how you evaluated (or will evaluate) the impact of your initiative 

The impact of this initiative was evaluated through a multi‑unit case study of 
undergraduate field trips delivered across Levels 4–6 between 2022 and 2025.  

Evaluation centred on structured surveys completed by students immediately after each 
field trip. 

We used thematic analysis to examine student responses across all five trips. 

One of the most significant findings was that students did not immediately demonstrate 
fully developed psychological capital through the field trips alone. Instead, they 
displayed a scaffolding phase, where they were beginning to build: awareness of personal 
strengths and limitations, increased confidence in unfamiliar environments, openness to 
future career paths they had not previously considered, early signs of resilience and 
self‑belief. 

The findings show that field trips acted as catalysts for self-reflection.  

Next steps include developing assessment and reflection tools that capture changes in 
students’ PsyCap development before and after field trips. 

 

Describe what participants will learn and how you will engage them 

Participants will see how UG field trips—ranging from local visits (Liverpool sustainable 
cities tour, Freight Port operations) to international experiences (Malaga, Valencia)—



enhance students’ real‑world understanding of sustainable management and expose 
them to authentic organisational practices.  

The poster will show how students do not immediately develop full PsyCap traits during 
field trips but instead enter a pre‑developmental scaffolding stage.  

Participants will learn how experiential activities act as catalysts within a wider 
programme‑level process designed to support adaptability, resilience, self‑efficacy, and 
future‑oriented thinking in Gen Z students. 

Although poster sessions rely on visual communication and informal dialogue, I will 
actively engage participants through offering brief, accessible summaries of the 
research, focusing on: 1. the variety of field trip experiences, 2. what the thematic 
analysis revealed, 3. how the scaffolding stage emerged, and 4. how these insights 
extend current practice. 

These mini‑explanations will help visitors connect the findings to their own teaching. 

There will be small QR codes linking to a one‑page summary of the scaffolding model, 
sample reflective questions used with students, and a short Padlet where participants 
can share their own approaches to experiential learning. 

Participants interested in our work will be given our contact details for networking or 
collaboration. 

 

Track(s) selected 

1. Enhancing student experience and wellbeing 
2. I am interpreting 'Future-Facing Education' in my own way 
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